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Forward letter to the teachers 

Dear Teacher,
This module focuses on supporting you as facilitators as you help your colleagues in the process of understanding and implementing the new English syllabus. Thank you for your commitment to the goal of transforming English Classrooms across Costa Rica through Action-Oriented Teaching and Learning.

This document contains a range of resources and key elements to assist you in collaborative environments as you make your way through the four following stages (proposed by Patrick Moran, a respected authority in language teacher education):
* Knowing about--by understanding the concepts and principles of the curricular English teaching and learning reform.
* Knowing why--by internalizing the purpose of the English reform as a response to contributing to the formation of the new citizen the country requires.
* Knowing how--by developing and implementing the action-oriented learning tasks when designing lesson plans, assessment instruments and follow up actions to best serve learners.
* Knowing oneself--by reflecting upon and reviewing your personal beliefs and teaching practices.

In conjunction with the materials in this module, we are encouraging you to build partnerships with other colleagues and to contextualize the material and ideas given according to your students’ needs and context.  
Furthermore, we invite you to develop your knowledge and skills as lifelong learners to improve mediation practices and to build confidence and motivation to teach. To assist you with this ongoing process, we will continue to develop and provide online digital resources and professional development opportunities.

Best,
Marianella, Alfredo and Andrea
 
Asesoría Nacional de Inglés Departamento de Tercer Ciclo y Educación Diversificada
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Introduction: Why a new English Curriculum?

1. Learners need an updated curriculum that reflects the knowledge, skills, and abilities needed to succeed in the information age as 21st century learners. 
2. Pre-school, elementary, and secondary school´s curriculum required an update in order to have more pertinent target content.
3. Learners who receive English lessons in elementary and high schools are not reaching the expected English proficiency levels after eleven or twelve years of instruction.  
4. Citizens need to possess a number of competences to communicate effectively in the global context and to face the challenges of an interconnected world. Purpura (2016) summarized these competences as follows:

Over the years, the geopolitical and technological forces in the workplace have increased the knowledge, skills, and abilities (KSAs) that people need to perform their jobs. We are now asked to read, listen, and synthesize large amounts of information from several sources via multiple modalities; search for information, judge its accuracy, and evaluate its applicability; and use communication technologies to collaborate in teams whose members represent a diverse global community (National Research Council, 1999, 2001). Importantly, many of us are asked to do this in a second, foreign, or heritage language (L2), requiring competencies for communicating ideas and establishing relationships in culturally respectful ways (p. 190).

In addition, he stated that:
To succeed in this environment, L2 users must demonstrate that they have the skills needed to process information, reason from evidence, make decisions, solve problems, self-regulate, collaborate, and learn – and they need to do this in their L2 (p. 190).

[image: http://cdn2.hubspot.net/hub/20904/file-13410533-png/images/4cs.png]Education for a new citizenship reinforces the need of 21st century learners who integrate proactively in a globalized world while strengthening their national and global identity. 


Source: http://web.tech4learning.com/blog-0/bid/45149/The-21st-century-classroom-where-the-3-R-s-meet-the-4-C-s
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Education for a new citizenship envisions learners as active agents of change able to:
· Use knowledge, skills, and abilities beyond school contexts.
· Express their own points of view.
· Practice peaceful conflict resolution and search for democratic solutions.
· Harmonize social and economic development and environmental sustainability.
· Take action in favor of sustainability of local, national, and global resources.
· Be aware of a global world where national borders have become more diffused.
· Use ICTs and access to knowledge networks as tools for communication, innovation, and proactive social service.
· Be compassionate national and global citizens.
· Practice democratic principles such as freedom of expression and religion, respect for plurality and cultural diversity (sexual, linguistic, and ethnic) as stated in the Costa Rican Constitution.
· Defend and protect Human Rights and be against all forms of discrimination.


Figure 2. Dimension for Educating for a New Citizenship
[image: ]
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Policy for the 21th Century highlights three philosophical trends:

	
	[bookmark: _Toc456676507]Rationalism
	[bookmark: _Toc456676508]Humanism
	[bookmark: _Toc456676509]Constructivism

	Understanding

	Development of complex, challenging, creative and critical thinking skills,
	Full realization of the human being, as a person with rights and responsibilities.
	Construction and reconstruction of understandings and learnings

	Implications for teaching
	Cooperative learning and pedagogical scaffolding
	Sensitivity to and awareness of learning styles and affective variables
	Problem solving, inductive and deductive teaching, and experiential learning



The policy “The School as the Core of the Quality of Costa Rican Education” recognizes three dimensions of learning:

[bookmark: _Toc466615392]
Language Learning Considerations

	Considerations
	Understanding
	Implications for 
Language Learning

	Philosophical 

	It focuses on the learner as a social agent who is active, independent, critical, reflective, creative, innovative, inquisitive, and respectful of human rights.
	Learning environments and experiences should promote dialogue and creative responses to solve real-life problems.

	Psychological 

	It seeks the whole development of the person and is associated with the person´s affective dispositions.
	Pedagogic mediation is flexible, inclusive, and culturally relevant, respecting the individual differences of each student in the classroom.

	Neurological 
	It is related to the brain’s architecture and how maturational processes influence language development.
	Underscores the importance of starting the learning of foreign languages early in life and in scaffolding the L1 to help L2 acquisition.

	Socio-cognitive 
	It is related to the brain’s architecture (attention, short-term long-term working memory) and how it functions to process information (metacognition) related to learning and communication.
	Connects to the complexity and the cognitive load of tasks presented to students.

	Socio-cultural 

	It includes the elements of diversity, interdependence, and interconnection with among others.
	Addresses learning new behaviors, values, and social skills in line with a human rights approach and through democratic participation.


[bookmark: _Toc466615393]
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	The Common European Framework of Reference (CEFR)


	
CEFR describes proficiency levels based on accumulated evidence gathered over time from learner activities, tasks, or projects.
	Implications:
· Standard Terminology
· Track student progress
· Descriptors – teaching, learning, and assessment 
· Students monitor and take responsibility
· Transferability across settings
· Parent communication

	Secondary

[image: D:\Users\yramirez\Documents\CEFR level of proficiency.jpg]Pr
imary
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Basic User
	A1
	· Can understand and use familiar everyday expressions and very basic phrases aimed at the satisfaction of needs of a concrete type. 
· Can introduce him/herself and others and can ask and answer questions about personal details such as where he/she lives, people he/she knows and things he/she has.
· Can interact in a simple way provided the other person talks slowly and clearly and is prepared to help.
· Can show limited ability to use simple grammatical structures and conventions, such as punctuation and capitalization.

EXTENSION OF THE CEFR STANDARDS - INTEGRATION OF LANGUAGE ABILITIES
· Can use A1 level, grade level and age appropriate linguistic (e.g. present verb forms), socio-cognitive (e.g., associating strategies) and socio-affective (e.g., cooperating or coping strategies) resources to integrate topical content from oral and written text to perform a goal-oriented product (mini-project) based on an integrated sequence of activities within a domain, scenario, and theme. Linguistic resources include grammatical forms and meanings; socio-cognitive resources include a range of meta-cognitive strategies (planning) and cognitive strategies (revising); and socio-affective resources consist of strategies such as cooperating and coping.
· Can use A1 level, grade level and age appropriate digital and telecommunication resources to research, plan, and implement the mini-project.
· Can give, receive, and respond to feedback at critical stages of the creative process.
· Can use level and age appropriate linguistic resources to integrate information from a reading, listening or other inputs to perform from one skill modality to another (e.g., listening to speak, reading to write) to achieve the goal of the scenario.
· Can display awareness and development of non-cognitive dispositions (such as effort, perseverance, engagement, empathy, and focus).

	
	
	

	
	
A2











A2
	· Can understand sentences and frequently used expressions related to areas of most immediate relevance (e.g., very basic personal and family information, shopping, local geography, employment). 
· Can communicate in simple and routine tasks requiring a simple and direct exchange of information on familiar and routine matters. 
· Can describe in simple terms aspects of his/her background, immediate environment, and matters in areas of immediate need.
· Can use some simple structures accurately but continues to systematically exhibit basic errors (such as verbs tenses, use of prepositions, articles).

EXTENSION OF THE CEFR STANDARDS- INTEGRATION OF LANGUAGE ABILITIES
· Can use A2 level, grade level and age appropriate linguistic (e.g. past verb forms), socio-cognitive (e.g., grouping strategies) and socio-affective (e.g., cooperating or questioning for clarification strategies) resources to integrate topical content from oral and written text to perform a goal-oriented product (mini-project) based on an integrated sequence of activities within a domain, scenario and theme. Linguistic resources include grammatical forms and meanings; socio-cognitive resources including a range of meta-cognitive strategies (monitoring) and cognitive strategies (resourcing); and socio-affective resources consisting of strategies such as cooperating and coping.
· Can use the A2 level, grade level and age appropriate digital and telecommunication resources to research, plan, and implement the mini-project.
· Can give, receive, and respond to feedback at critical stages of the creative process.
· Can use level and age appropriate linguistic resources to integrate information from a reading, listening, or other input to perform from one skill modality to another (e.g., listening to speak, read to write)in order to achieve the goal of the scenario (e.g. -
· Can display awareness and development of non-cognitive dispositions (such as effort, perseverance, engagement, empathy, and focus).
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Independent User
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B1
	· Can understand the main points of clear standard input on familiar matters regularly encountered in work, school, and/or leisure time like a radio or TV program when the delivery is relatively slow and clear.
· Can understand texts that consist mainly of high frequency every day or job-related language.
· Can understand the description of events, feelings, and wishes in personal letters.
· Can deal with most situations likely to arise while travelling in an area where the language is spoken.
· Can enter into conversations unprepared, on topics that are familiar, of personal interest, or pertinent to everyday life (e.g., family, hobbies, work, travel and current events).
· Can produce simple connected text on topics, which are familiar, or of personal interest.
· Can narrate a story from a book or film and describe personal reaction.
· Can describe experiences and events, dreams, hopes and ambitions and briefly give reasons and explanations for opinions and plans.
· Can express self reasonably accurately in familiar, predictable situations and know enough vocabulary to talk about family, hobbies and interests, work, travel, and news and current events.


EXTENSION OF THE CEFR STANDARDS - INTEGRATION OF LANGUAGE ABILITIES
· Can use the B1 level, grade level and age appropriate linguistic (e.g., complex verb forms), socio-cognitive (e.g., deduction/induction, inference strategies) and socio-affective (e.g., cooperating or questioning for clarification strategies) resources to integrate topical content from oral and written text to perform a goal-oriented product (mini-project) based on an integrated sequence of activities within a domain, scenario and theme. Linguistic resources include grammatical forms and meanings; socio-cognitive resources include a range of meta-cognitive strategies (evaluating) and cognitive strategies (resourcing); and socio-affective resources consist of strategies such as cooperating and coping.
· Can use the B1 level, grade level and age appropriate digital and telecommunication resources to research, plan, and implement the mini-project.
· Can give, receive, and respond to feedback at critical stages of the creative process.
· Can use level and age appropriate linguistic resources to integrate information from a reading or a listening input or other inputs to perform from one skill modality to another (e.g., listening to speak, read to write) to achieve the goal of the scenario.
· Can display awareness and development of non-cognitive dispositions (such as effort, perseverance, engagement, empathy, and focus).
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	Learner
[image: Resultado de imagen de learner images]
	· An agent/performer with intercultural awareness skills.
· Autonomous, works cooperatively, interacts with others, investigates and solves problems using the tools at his/her disposal (general and specific competences).
· Develops metacognitive, reflective and critical thinking strategies for successful completion of the task.

	Teacher
[image: Resultado de imagen de teacher images working with learners]
	· Facilitator, coach, resource person, guide, advisor, and observer. 
· Helps the learner become autonomous and be successful in the completion of the task.
· Provides effective feedback in the process of learning.
· Shows expert role but shares this responsibility with the learner.

	Learning Resources
[image: Resultado de imagen de images of innovative classrooms]
	· Oral or written authentic texts: business cards, bus tickets, newspaper articles, book excerpts, wikis, bus schedules, city maps, bulletin boards, voice messages, and announcements.
· Appropriate to the learner´s needs and competence level.
· Intercultural perspective

	Aims of communicative activities/tasks
[image: D:\Users\acamposce\Pictures\roleplay.png]
	· Communicative activities become actions that the learner/social agent performs in order to build up general competences and communicative language competences.
· The goal is successful action and accomplishment of tasks in a particular scenario and domain aligned to the learner’s life experience and personality.

	Learning Environment
[image: Resultado de imagen de images of students having fun]
	· Real-world contexts (personal, public, educational and vocational domain) collaborative, stimulating, mediated by ICTs.

	Assessment
[image: Resultado de imagen de images of innovative teaching materials]
	· Assessment is based on what the social agent is able to do in real-life situations or scenarios and the process he/she requires to develop the competences. Authentic assessment is favored.
· The acquisition and refinement of general and communicative competences is a continuous process, both at school and in the world beyond the school.
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The CEFR defines competences as “the sum of knowledge, skills and characteristics that allow a person to perform actions in society.”
[bookmark: _Toc466615397][bookmark: _Toc511055342][bookmark: _Toc511074756][bookmark: _Toc511075284][bookmark: _Toc511076755]General competences

Consist of knowledge, skills, and abilities to learn existential competences that are not language-specific but learners need to know when performing different actions included in language activities.
[bookmark: _Toc466615399][bookmark: _Toc511055343][bookmark: _Toc511074757][bookmark: _Toc511075285][bookmark: _Toc511076756]Basic Principles of the Action-Oriented Approach

1. The students are social agents that use the target language to perform specific actions in real life contexts meaningfully.
2. Language performances, in oral or written form, respond to language functions and are carried out in specific scenarios.
3. Enabling and communicative activities are task-based and real-life.
4. Learners use authentic materials ensuring comprehensible input, as much as possible.
5. The ICT becomes an important tool to create meaningful learning experiences.
6. A great degree of autonomy is placed on the learner; therefore, the teacher works in the development of learners’ meta-cognitive, meta-affective, and meta-social strategies.
7. Intercultural awareness plays an important role for getting meaning across and facilitating communication among cultures. 
8. Vocabulary, syntax, cohesive forms, and phonology are taught with the purpose of facilitating communication

[image: ]
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The communicative language competences involve knowledge, skills, and understanding of each of the following three components:
· [bookmark: _Toc456676521]Linguistic Component: Deals with the knowledge of phonology, morphology, lexicon and syntax.
· [bookmark: _Toc456676522]Sociolinguistic Component: Refers to the socio-cultural conditions of language use such as social group repertoires or politeness rules.
· Pragmatic Component: Covers, among others, speaker´s and receptor´s attitudes and beliefs, their understanding of the context of an utterance and the functional use of language; for example, the use in specific scenarios of how to act in a given social event or how to participate in a job interview.

[image: ]
[bookmark: _Toc466615402]Communication
The CEFR defines communication as a social act, where learners are social agents, developing a range of general and specific communicative language competences, moving from learning about the language to learning to communicate in the language in active, spontaneous, and authentic language interaction.



[bookmark: _Toc466615401]Tasks
Tasks are defined as any purposeful action considered by an individual, necessary to achieve a given result in the context of a problem to be solved, an obligation to fulfill, or an objective to be achieved. This product may be a brochure for tourists, a blog entry, or a fundraising project for a humanitarian cause.

Task accomplishment by an individual involves the strategic activation of specific linguistic competences (linguistic, pragmatic and socio-linguistic) along with a range of socio-cognitive competences in order to carry out a set of purposeful actions in a particular domain (interpersonal, transactional, academic and professional) with a clearly defined goal and a specific outcome.
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How are lessons planned?
Lesson planning will be developed based on scenarios that focus on one or more of four different domains. 




A unit is six weeks. Lesson plans are created weekly based on themes. Here is an example of how it can be done.
Week 1
Domain
Scenario
Enduring understanding Essential question
Theme 1
Language function 1
Goals
Three learning pillars
Assessment indicators

Week 2
Domain
Scenario
Theme 2
Language function 2
 Goals
Three learning pillars
 Assessment indicators

Week 4
Domain
Scenario
Theme 4
Language function 4
 Goals
Three learning pillars
Assessment indicators
Week 3
Domain
Scenario
Theme 3
Language function 3
 Goals
Three learning pillars
 Assessment indicators














Week 5&6
Sharing and responding
Integrated mini-project 
Week 5
Feedback, reinforcement and assessment









Didactic Planning for Secondary
	Term: 
	Level:
	Unit:
	Week:

	Domain: 
	Scenario: 
	Theme: 

	Enduring Understanding: 

	Essential Question: 

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames
Vocabulary
Phonology
	Function
Discourse Markers
	Psycho-social
Socio-cultural 

	Assessment Strategies & indicators of learning
(Diagnostic, formative, summative)
	Goals

	Pedagogical Mediation/ Didactic Sequence 

	Time


	Learner…
	Learner can 
	
	

	Integrated Mini-Project
	Time

	Phase: _______
	

	
Reflective Teaching

	What worked well
	What didn’t work well
	How to improve

	Enduring Understanding Reflection

	



	Template Elements

	Level
	Grade level of the unit

	Unit
	1 of 6 in a year, includes Scenario, 4 themes, Enduring Understanding, Essential Question, Goals, pillars of learning, mediation strategies, assessment, and an Integrated Mini Project

	Domain
	Refers to the broad sectors of social life in which social agents (learners) operate

	Scenario
	A real-life context referenced for an entire unit

	Themes
	The focus of attention for each week that refers back to the real life scenario. (context rather than content)

	Enduring Understanding
	Big ideas to guide the teacher that give importance and meaning to a set of curriculum expectations and have a lasting value for learners, beyond the classroom. (1 per unit)

	Essential Question
	A question which fosters understanding and critical thinking in learners. (Can be adapted to theme.)

	Linguistic
Competencies
	Oral and Written Comprehension (listening and reading); Oral and Written Production (spoken interaction, spoken production, writing).

	Goals
	Can-do performance descriptors

	Oral and Written Comprehension
	What a learner can understand or can do when listening and/or reading.

	Oral
and Written Production
	What a learner can speak and write.

	Learn to Know
	Learning pillar that includes Grammar and sentence frames, Vocabulary, and Phonetic Awareness/Phonology.

	Grammar & Sentence Frame
	The grammatical components that will be covered in the unit.

	Phonemic Awareness/
Phonology
	The part of the lesson that addresses the Learner’s ability to hear, identify, and manipulate sounds.

	Vocabulary
	Words learners need to know to communicate effectively within a domain, scenario, and theme.

	Learn to Do
	Learning pillar that includes Functions and Discourse Markers

	Function
	The use of spoken discourse and/or written texts in communication for a particular purpose (e.g. asking and giving information, describing). 

	Discourse Markers
	Linking words or phrases that connect one piece of discourse with another one (e.g., and, because).

	Learn to Be and Live in Community
	The Learning pillar that includes Psycho-social, Sociocultural, Social Language, Idioms, and quotes.




	Template Elements

	Psycho-social
	Attitudes, motivations, values, beliefs, cognitive styles, and personality factors.

	Sociocultural
	Politeness conventions, expressions of folk wisdoms, register differences, dialects and accents

	Suggested Mediation Strategies
	Organized, purposeful and scaffolded learning experiences 

	Assessment Strategies
	Required evidence of student´s learning

	Integrated Mini Project
	A more complex task which includes a four-phase process (participating, thinking, acting out, responding and sharing) that integrates skills and unit’s goals and leads to a final product. 
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General Mediation Principles for Third Cycle and Diversified Education 

English teaching places priority on the fine-tuning of learners’ communicative competence involving oral comprehension and oral and written communication so that they become independent users of English and can reach the B1 or A2+ level, based on the descriptors of the CEFR.
· Teachers can select three or four goals per week from the units. They can combine oral or written comprehension with oral and written production, depending on the pedagogical purpose of the lesson.
· Teachers start each theme of a unit’s scenario and lesson with a warm-up activity. Then they share the essential question with the learners and the learning goals/expected outcomes for that day or week.
· The enduring understanding is shared by the teacher at the beginning of each unit to connect students with the core ideas that have lasting value beyond the classroom.
· Lessons follow a task-based approach combined with the action-oriented approach.
· Grammar is developed by combining both inductive and deductive instruction within a meaningful context.
· The teacher follows a set of integrated sequence procedures as presented below to develop the different linguistic competences.


Mediation Sequence
	Comprehension
	Production

	Oral 
	Written
	Oral
	Written

	· Planning
· pre-listening
· motivating
· contextualizing
· explaining task goal
· Listening for the first time (general understanding);
· Pair/group feedback
· Listening for the second time (more detailed understanding)
· Self/co- assessment
	· Planning
· pre-reading
· explaining task goal
· use typographical clues
· list difficulties and strategies on how to cope 
· Reading for the first time
· Pair/group feedback
· Reading for the second time, post–reading (for reacting to the content or focusing on features/language forms)
· Self/co-assessment
	· Spoken interaction
· Planning
· Organizing
· Rehearsing
· interacting


· Spoken production
· Planning
· Organizing
· Rehearsing
· Producing
	· Pre-writing
· Drafting
· Revising
· Editing
· Publishing



· Teacher makes sure that all learners understand task instructions.
· Teachers should ensure learners know how to use strategies through teacher scaffolding and modeling, peer collaboration and individual practice.
· Learners have at their disposition useful words, phrases and idioms that they need to perform the task. It could be an audio recording with the instructions and the pronunciation of the words and phrases needed.
· The task could involve the integration of listening and speaking or reading and writing and is given to students individually, in pairs, or teams.
· The learners complete the task together using all resources they have. They rehearse their presentation, revise their written report, present their spoken reports or publish their written reports.
· Teacher monitors the learners’ performance and encourages them when necessary.
· The learners consciously assess their language performances (using rubrics, checklists and other technically designed instruments that are provided and explained to them in advance). Teachers assess performance, provide feedback in the form of assistance, bring back useful words and phrases to learners’ attention, and provide additional pedagogical resources to learners who need more practice.
· At the end of each unit, the learners develop and present Integrated Mini-Projects to demonstrate mastery of the unit goals.
· The enduring understanding and essential question are central to articulate the three learnings: learn to know, learn to do and learn to be and live in community. The Integrated Mini-Project is an opportunity for students to integrate these three learnings in a single task.
· Teach and plan English lessons in English to engage learners socially and cognitively.
[bookmark: _Toc511055347][bookmark: _Toc511076761]Classroom Setting in the Action Oriented Approach 
When implementing the action oriented lessons in your English class; remember to: 
a) Consider learners’ interests and needs. 
b) Offer opportunities to work in pairs, in small groups, and as a whole class. 
c) Create a context for learning and reflecting.
d) Provide multiple opportunities to develop communicative competence.
e) Use different classroom layouts: the horseshoe, chairs in a circle, traditional rows and nested tables in groups.
Phonological Competence and the Use of RAPPP…

Phonological competence is the ability to recognize and produce the distinctive meaningful sounds of a language, including: consonants, Vowels, tone patterns, intonation patterns, stress and rhythm.

What to do to learn and teach phonological competence


[image: ]
And you can also use 
R.A.P.P.P.P.P.P.





· Recognition (aural and cognitive)
· Articulation
· Productive Practice
· They are not linear. But can be... But don’t have to be




[image: ]    [image: ]         [image: ]

Source: Ramirez, R., Scholl, M. Zalazar, L., Cárdenas, N., Rossi, A. Centro Espiral Maná (2017)
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Assessment is a purposeful, continuous, contextualized, authentic, reflective, investigative, systematic and multi-phase process, which responds to these four fundamental questions: Why assess learning? What learning to assess? How to assess it? Which are the pedagogical implications in the learning?

The purpose of assessment is to serve each learner’s growth and learning. To prevent student’s failure and allow timely intervention, assessment allows teachers to detect learning gaps so that learners can receive the support needed to be successful. The “what” of assessment involves gaining clarity about the knowledge, skills, abilities, and attitudes (learn to know, learn to do, learn to be and live in community) that learners have to develop as established in the curriculum goals or “can do performance descriptors”. This implies that assessment will mainly be performance-based. Learners are required to demonstrate through integrated-skills tasks within a domain, scenario and theme, specified knowledge, skills and abilities using the target language. Assessment can also be discrete point, which means the use of selected response tasks to isolate and measure discrete units of grammatical knowledge, which encompasses grammatical, semantic and pragmatic knowledge -- form, meaning and use (Purpura, 2014, p 9). Assessment will also be authentic which means that the assessment task will simulate real-life situations within domains and scenarios beyond the classroom setting, and the socio-cognitive, socio-affective, socio-cultural and linguistic demands on the learner will be similar to the one of a speaker in a target language setting.

Classroom assessment mirrors the learning goals, content of instruction and instructional practices; therefore, curriculum, teaching, and assessment must be coherent for learning goals to be achieved and learners’ communicative competence to be developed.

Task design, task performance, and assessment become a fundamental unit of instructed learning; tools such as analytic and/or holistic scales, rubrics, progress indicators and checklists play an important role for obtaining valid and reliable qualitative and quantitative data about students´ learning and performance.

[image: ]

Integrated Mini- Project

	A more complex “learn to do” classroom task for each unit.
· Learners (as social agents) integrate knowledge, skills and abilities (KSA), within the domain, scenario, themes, the enduring understanding and essential questions of the unit
· Proactive (not reactive)
· Interconnected with classroom activities
· Formative, skill-integrated performance
· Collective actions (social dimension)
· Promotes  democratic citizenship (CEFR p.12)
· Integrates skills and unit’s goals and leads to a final product.
	[image: ]









AOA Task Oriented to a Product
Keep the end in mind!


Phases for the Integrated Mini-Project
 
1. Participating/Negotiating (Week 1 or 2)
Brainstorming, discussing, negotiating, making decisions to formdifferent groups according to their interest, language abilities, etc. 
2. Thinking/planning (Week 3 or 4)
Planning, negotiating and finding information collaboratively about the language content and strategies, resources and  organizing  the work to distribute assignments among the group members.
3. Acting out/Completing MP (oral/written) (Week 5)
Completing the product, rehearsing, practicing the mini-project presentation. 
4. Responding and Sharing (Week 6)
Groups creatively deliver the mini-project, answer questions from the audience and in pairs, or groups self or co-assess it.

	7th - Unit 3 – Example
Promoting local tourism

Integrated Mini-Project: Tourist Brochure to support local tourism 


Task description:
You want to show the most important tourist attractions to support local tourism. Design a brochure to promote local tourist attractions. Keep in mind the following questions to guide your product: Is this an authentic communication action?  Is it useful in everyday life?

Phase 1: Participating to negotiate: (5 or 10 minutes in week 1 or 2)
Choose your mini project and get in groups of 3-4 participants and negotiate in order to plan the next phase.
Phase 2: Thinking for planning: (5 or 10 minutes in week 3 or 4)
Plan your brochure. Think what to do (the information you need to find, the time and organization of the work (what to write and distribute what each member is going to do). 
Phase 3: Acting out to complete the Mini Project –oral & written: (week 5)
In your group, complete the brochure in class, rehearse and organize the presentation.
Phase 4: Responding and sharing (week 6)
 creatively present the brochure to the class, respond to questions from the audience using the instruments to  self or co-assess the project (or brochure)
 
	                 [image: Imagen relacionada]





	Week 1
	Week 2
	Week 3
	Week 4
	Week 5
	Week 6

	Introducing Scenario
	Some tasks can relate to Integrated Mini-Project
	Some tasks can relate to Integrated Mini-Project
	Some tasks can relate to Integrated Mini-Project
	Completion of Integrated 
Mini-Project
	Presentation of MP

	Participating/
negotiating

Selecting
Integrated Mini-Project
(5-10 min)

	Participating/
negotiating

Planning
Integrated Mini-Project
(5-10 min)

	    Thinking/planning 

Planning
Integrated Mini-Project
(5-10 min)

	Thinking/planning 

Planning
Integrated Mini-Project
(5-10 min)

	Acting out/
completing MP 

Completion of Integrated Mini-Project

	Responding and sharing

Presenting the IMP 



[bookmark: _Toc466615407]
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Teacher’s Profile
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What is expected from learners?

Learner´s Exit Profile
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Third Level Exit Profile (Learner Exit Profile)

	III Level 
B1 I Period and II Period

	Integral Development and Communicative Competence

	At this stage, the learner can...

	Learn to know
	have a level-appropriate language (words, phrases, formulaic expressions) and topical knowledge related to domains, scenarios and themes.

	Learn to do
	use level-appropriate linguistic and topical resources in order to listen, read, speak and write in response to level and age-appropriate tasks, integrating language and topical knowledge, skills and abilities (KSAs) within domains, scenarios and themes. 

	Learn to be and live in community
	use personal and social dispositions (e.g., engagement, attitudes, cooperation, turn taking, empathy, and other universal values) when interacting and producing in the target language and taking time to search for words using oral and body language for transferable learning beyond the classroom setting (enduring understanding).

	Listening
	
Reading
	Speaking
(spoken interaction & production)
	
Writing

	CEFR STANDARDS

· Can note the main points of oral texts at a normal speed related to personal and educational domains.

INTEGRATION OF LANGUAGE SKILLS

· Can recognize key points in T.V programs radio, web-based broadcast announcements, videos, audio recordings to ask for clarification and expressing thoughts (listening to speak).
· Can interpret online explanations supported by resources to convey meaning in texts (listening to read).
· Can write different text types heard to check comprehension in collaborative work before editing (listening to write /speak).
	CEFR STANDARDS

· Can comprehend texts containing more varied sentence and vocabulary within expository, narrative, procedural and transactional genres.

INTEGRATION OF LANGUAGE SKILLS

· Can read texts on familiar topics to start, maintain, and close a conversational exchange (reading to speak/listen).
· Can read different passages to summarize information (reading to write).
· Can read familiar and unfamiliar topics for self-correction after listening to the oral version (reading to listen).
	CEFR STANDARDS

· Can sustain conversations related to personal and educational routines and domains with fluency. 
· Can maintain interactions related to public and vocational domains with hesitation, backtracking and repairing while searching for vocabulary and grammar structures.



INTEGRATION OF LANGUAGE SKILLS

· Can interpret information by asking for clarification and confirm understanding when listening to texts (listening to speak).
· Can exchange information supported by a written source for completing information (speaking to read/write)
· Can use written sources to explain and justify points of view (reading to speak).
	CEFR STANDARDS

· Can produce short, basic paragraphs with a topic sentence and supporting details within an expository genre. Sentences start to connect with each other. 
· Can produce a narrative paragraph with characters, plot and setting.









INTEGRATION OF LANGUAGE SKILLS

· Can write to exchange personal experiences (writing to speak).
· Can use graphic organizers to plan language, content and express information (writing to speak/write).
· Can react to an oral text expressing written thoughts and feelings (listening to write).







[bookmark: _Toc511055354][bookmark: _Toc511076768]III Level Module 71 Distribution of Domains and Scenarios

	Domain
	Scenario


	I Period

	Socio-Interpersonal and Academic
	Love What We Do!


	Socio-Interpersonal and Academic
	Stories Come in All Shapes and Sizes


	Socio-Interpersonal and Academic
	A World of Differences


	II Period

	Socio-Interpersonal and Academic
	Caution: Fragile World -- Handle with Care


	Socio-Interpersonal and Academic
	HighTech HighTouch


	Socio-Interpersonal and Academic
	What Comes Next?
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	III Level
II Period
CEF Level to be Reached B1 Basic User/Independent User

	

	Scenario: Caution: Fragile World. Handle with Care    

	Enduring Understanding 
	Enduring Understanding:   Sustainable development is a “glocal” (global and local) issue where all citizens share a common sustainable responsibility to preserve the planet for future generations.

	Essential Question
	Essential Question: Why is it important to focus on sustainable development?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Assessment and Goals

	Week 1
Goals 

L.1. understand the main points of even a relatively long discussion if it concerns a familiar topic and if the people involved use Standard English and do not speak too quickly.


L.3. understand the most important information in a news broadcast (television, Internet) when visuals support the message about the fragile world and the way of mitigating effects responsibly.



R.1. use key words, diagrams, and illustrations to support reading comprehension



	Week 1
Assessment 

L.1. paraphrases the main points of a relatively long discussion using standard English. 







L.3. extracts the most important information in news broadcast (television, internet).







R.1. discriminates key words, diagrams, and illustrations to support reading comprehension.
	Week 2
Goals 

L.2. follow the main idea of audio text about our sustainable world.








W.1. summarize simple text dealing with the subject.










SI. 1. verbally indicate willingness to participate in activities.


	Week 2
Assessment 

L.2. extracts the main points of audio texts.









W.1. summarizes simple text dealing with the subject. 












SI.1. indicates verbally willingness to participate in activities.


	Week 3
Goals 

R.3. understand the important information in simple, clearly drafted printed materials such as newspapers, charts and graphs with some understanding of sustainable development.


SI. 2. sustain a conversational exchange with a peer in the classroom when the topic is familiar, though there may be some difficulty in understanding and being understood from time to time. 


SP.1. express opinions about the fragile world and the way of mitigating effects responsibly, welcoming questions with others’ opinions.
	Week 3
Assessment 

R.3. interprets the important information in simple, clearly drafted print materials (newspaper, charts and graphs, diagrams).



SI.2. starts, maintains and closes a conversational exchange with a peer in the classroom.








SP.1. expresses opinions about the fragile world and the way of mitigating effects responsibly, deriving questions for others’ opinions. 


	Week 4
Goals

SP.2. explain and justify points of view briefly about the topic.






W.2. describe events (e.g., sustainable practices at home or school) using complete sentences that are connected to each other in expository paragraphs and check written paragraphs to look for mistakes (subject-verb agreement, pronoun and article agreement, capitalization, using commas, sentence sense, word order, text structure, concrete ideas, etc.).
	Week 4
Assessment

SP.2. explains and justify points of view briefly about the topic.








W.2. describes events (e.g., sustainable practices at home or school) using complete sentences that are connected to each other within expository paragraphs.








	Week 5/6


Assessment 


Anecdotal reports / rubrics /  instruments for self and co-assessment


Suggested Integrated Mini project

Own app, explaining what it will do, how it will work, what it will look like.
Giving own opinions/ answers to the Essential Question of the unit, using available technology or posters/paper.

	Phonology 

R2.  manipulates English language sounds using prior knowledge in phonics, syllabification and word parts.

· Review of sound articulation (7th to 9th) and of phonological features of most unfamiliar words when needed.
· Use of prosodic features (stress, intonation, rhythm) to support the message intended to convey.
· Even though this goal is still linked to reading in Diversified Education, teachers can reinforce it in Spoken Interaction and Spoken Production activities as well.  
	

	Theme
1. What Makes Something Sustainable

	Theme
1. Products and Practices around the World.

	Theme
1. Products and Practices in Costa Rica

	Theme
1. Am I Environmentally friendly?
	

	Function 

· Describing experiences and sustainable practices.

	Function

· Expressing opinions about products and practices around the world.
	Function

· Expressing opinions about products and practices in Costa Rica. 

	Function

· Expressing my own commitment towards sustainable practices.

	

	Discourse Markers

Connecting words expressing cause and effect, contrast: 

1. On the other hand, we could take care of the planet.
1. However, this is n everybody’s business.

Initiating and closing a conversation
Initiating
1. Can I talk to you for a minute?
1. Excuse me, please. Do you have a minute?

Managing interaction 
Interrupting
1. Sorry to interrupt you but …
1. I have a question.
1. Could I interrupt here?

	Discourse Markers

Connecting words expressing cause and effect, contrast: 

1. On the other hand, we could take care of the planet.
1. However, this is n everybody’s business.

Resuming a conversation 
· Anyway…, anyway, what I was saying?
· What were we talking about?
· To get back to what I was saying

Continuing
· Anyway….
· So, as I was saying, Well…
	Discourse Markers

Connecting words expressing cause and effect, contrast: 

1. On the other hand, we could take care of the planet.
1. However, this is n everybody’s business.

Initiating and closing a conversation
Initiating
1. Can I talk to you for a minute?
1. Excuse me, please. Do you have a minute?

Managing interaction 
Interrupting
1. Sorry to interrupt you but …
1. I have a question.
1. Could I interrupt here?

Closing
1. It´s been nice talking to you. See you later.
1. I´m sorry, I have to go now.
1. Must go.
	Discourse Markers

Initiating and closing a conversation
Initiating
1. Can I talk to you for a minute?
1. Excuse me, please. Do you have a minute?

Managing interaction 
Interrupting
1. Sorry to interrupt you but …
1. I have a question.
1. Could I interrupt here?

Closing
1. It´s been nice talking to you. See you later.
1. I´m sorry, I have to go now.
1. Must go.

Changing the topic 
· Anyway…, by the way, there´s something else I wanted to tell you…
Continuing
· Anyway….
So, as I was saying, Well…
	

	Grammar & Sentence Frames

Comparative/Superlative
· Sustainable agriculture produces food that is less harmful to the environment.
· Sustainable farming focuses on raising food that is healthier than other types.
· Sustainable farming is the best decision for our future.

Future continuous
· By the year 2025, 83 per cent of the expected global population of 8.5 billion will be living in developing countries. 

Modals
· People should protect the environment. It makes good sense.
· Stores must give out recyclable plastic bags.
· The government ought to improve the public transportation system.

Tag questions
· People should select energy-efficient cars. Shouldn’t they?
· We need to reduce our carbon dioxide footprint. Don’t we?

Wh- Questions/ Yes-no questions
· Am I environmentally friendly? 
· What are some of the sustainability practices you currently use in your house or school? 
· When your parents purchase goods for your house, which aspects influence their decision on what to buy and by how much?
· What should we do to increase awareness about sustainable development practices?
· Do you have any ideas on how to minimize the use of plastic bags and Styrofoam boxes?


	Grammar &Sentence Frames

Comparative/Superlative
· Sustainable agriculture produces food that is less harmful to the environment.
· Sustainable farming focuses on raising food that is healthier than other types.
· Sustainable farming is the best decision for our future.

Future continuous
· By the year 2025, 83 per cent of the expected global population of 8.5 billion will be living in developing countries. 

Modals
· People should protect the environment. It makes good sense.
· Stores must give out recyclable plastic bags.
· The government ought to improve the public transportation system.

Connectors for Cause and Effect and
Phrases for giving advice
· Because sustainable farming does not endanger public health, I recommend you support it.
· We should practice sustainability in raising animals and see that they are treated humanely, allowed to carry out their normal behaviors.

Connecting words for Compare and Contrast
· Wind power and solar energy have risen in popularity remarkably over the past decade; however, they are still used less than traditional forms of energy. 
· Switches from petrol to diesel and fuel-saving technologies have been the main drivers of reduction of CO2   emissions; however, we need to do more.


· 
	Grammar & Sentence Frames

Comparative/Superlative
· Sustainable agriculture produces food that is less harmful to the environment.
· Sustainable farming focuses on raising food that is healthier than other types.
· Sustainable farming is the best decision for our future.

Future continuous
· By the year 2025, 83 per cent of the expected global population of 8.5 billion will be living in developing countries. 

Modals
· People should protect the environment. It makes good sense.
· Stores must give out recyclable plastic bags.
· The government ought to improve the public transportation system.

Tag questions
· People should select energy-efficient cars. Shouldn’t they?
· We need to reduce our carbon dioxide footprint. Don’t we?

Connectors for Cause and Effect and
Phrases for giving advice
· Because sustainable farming does not endanger public health, I recommend you support it.
· We should practice sustainability in raising animals and see that they are treated humanely, allowed to carry out their normal behaviors.

Connecting words for Compare and Contrast
· Wind power and solar energy have risen in popularity remarkably over the past decade; however, they are still used less than traditional forms of energy. 
· Switches from petrol to diesel and fuel-saving technologies have been the main drivers of reduction of CO2   emissions; however, we need to do more.



	Grammar & Sentence Frames

Comparative/Superlative
· Sustainable agriculture produces food that is less harmful to the environment.
· Sustainable farming focuses on raising food that is healthier than other types.
· Sustainable farming is the best decision for our future.

Future continuous
· By the year 2025, 83 per cent of the expected global population of 8.5 billion will be living in developing countries. 

Modals
· People should protect the environment. It makes good sense.
· Stores must give out recyclable plastic bags.
· The government ought to improve the public transportation system.

Tag questions
· People should select energy-efficient cars. Shouldn’t they?
· We need to reduce our carbon dioxide footprint. Don’t we?

Wh- Questions/ Yes-no questions
· Am I environmentally friendly? 
· What are some of the sustainability practices you currently use in your house or school? 
· When your parents purchase goods for your house, which aspects influence their decision on what to buy and by how much?
· What should we do to increase awareness about sustainable development practices?
· Do you have any ideas on how to minimize the use of plastic bags and Styrofoam boxes?

Connectors for Cause and Effect and
Phrases for giving advice
· Because sustainable farming does not endanger public health, I recommend you support it.
· We should practice sustainability in raising animals and see that they are treated humanely, allowed to carry out their normal behaviors.

Connecting words for Compare and Contrast
· Wind power and solar energy have risen in popularity remarkably over the past decade; however, they are still used less than traditional forms of energy. 
· Switches from petrol to diesel and fuel-saving technologies have been the main drivers of reduction of CO2   emissions; however, we need to do more.
	

	Vocabulary 
What Makes Something Sustainable
· Sustainability
· Environmentally friendly
· Eco-friendly
· Biodegradable
· Carbon footprint
· Energy efficient



	Vocabulary 

Products and Practices around the World.
· Caution, fragile, sustainable, sustainable practices, harmful, fuel-efficient, energy-efficient, reusable, endanger, emissions, carbon footprint, minimizes, energy consumption, alternative.
· reduce, reuse, and recycle.
	Vocabulary 

Products and Practices in Costa Rica
· locally, pesticides, biodegradable, Styrofoam, toxics, reduction, carbon dioxide, population, barriers
· natural health products
· printed on recycled paper

	Vocabulary

Am I Environmentally friendly?
· User-friendly
· environment-friendly
· ecofriendly alternatives
· committed to green choices
· going green
	

	Psycho-social
· Analyze, think in a critical and creative way, make decisions 
· Find creative solutions and show initiative
· Allow others to express themselves and to decode their emotions

Sociocultural

· Practicing a responsible consumption of goods.
· Valuing collaborative teamwork.
· Taking sustainable actions in protecting the environment.
· Giving and receiving constructive feedback.
	Psycho-social
· Analyze, think in a critical and creative way, make decisions 
· Find creative solutions and show initiative

Sociocultural

· Practicing a responsible consumption of goods.
· Valuing collaborative teamwork.
· Taking sustainable actions in protecting the environment.
· Giving and receiving constructive feedback.


	Psycho-social 
· . Willingness to put into practice sustainable practices
· Analyze, think in a critical and creative way, make decisions 
· Find creative solutions and show initiative

Sociocultural

· Practicing a responsible consumption of goods.
· Valuing collaborative teamwork.
· Taking sustainable actions in protecting the environment.
· Giving and receiving constructive feedback.
	Psycho-social 
· Willingness to put into practice sustainable practices
· Analyze, think in a critical and creative way, make decisions 
· Find creative solutions and show initiative


Sociocultural
· Practicing a responsible consumption of goods.
· Taking sustainable actions in protecting the environment.



	




Didactic Planning
Week # 1
	III Level
II Period

	Domain: Socio-Interpersonal- Academic
	Scenario: Caution: Fragile World. Handle with Care    
	Theme: What makes something sustainable

	Enduring Understanding: Sustainable development is a “glocal” (global and local) issue where all citizens share a common sustainable responsibility to preserve the planet for future generations.
Essential Question: Why is it important to focus on sustainable development?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames
Comparative/Superlative
Sustainable agriculture produces food that is less harmful to the environment.
Sustainable farming focuses on raising food that is healthier than other types.
Sustainable farming is the best decision for our future.

Future continuous
By the year 2025, 83 percent of the expected global population of 8.5 billion will be living in developing countries. 

Modals
People should protect the environment. It makes good sense.
Stores must give out recyclable plastic bags.
The government ought to improve the public transportation system.

Wh- Questions/ Yes-no questions
Am I environmentally friendly? 
What are some of the sustainability practices you currently use in your house or school? 
When your parents purchase goods for your house, which aspects influence their decision on what to buy and by how much?
What should we do to increase awareness about sustainable development practices?
Do you have any ideas on how to minimize the use of plastic bags and Styrofoam boxes?



Vocabulary
-        Sustainability
-        Environment
-        Eco-friendly
-        Biodegradable
-        Carbon footprint
-        Energy
-        Exploited
-        Decompose
-        Reduce, reuse and recycle
-        Saving water
      -     Styrofoam

	Function
Describing experiences and sustainable practices.

Discourse Markers
Connecting words expressing cause and effect, contrast: On the other hand, we could take care of the planet.
­	However, this is n everybody’s business.

Initiating and closing a conversation 
Initiating
	Can I talk to you for a minute?
	Excuse me, please. Do you have a minute?

Managing interaction 
Interrupting
	Sorry to interrupt you but …
	I have a question.
	Could I interrupt here?

	Psychosocial
· Analyze, think in a critical and creative way, make decisions 
· Find creative solutions and show initiative
· Allow others to express themselves and to decode their emotions



Sociocultural
	-      Practicing a responsible consumption of   
      goods.
-      Valuing collaborative teamwork.
-   Taking sustainable actions in protecting the environment.


·  Giving and receiving constructive feedback.


	Assessment Strategies & indicators of learning*
(Diagnostic, formative, summative)
	
Learner can 

	
Didactic Sequence Mediation

	Time
Total: 
200 min
(5 lessons)

	


























L.2. extracts the main points of audio texts.





































































L.1. paraphrases the main points of a relatively long discussion using standard English.

































































































R.1. discriminates key words, diagrams, and illustrations to support reading comprehension.



 






























































































R.1 L identifies English language sounds using prior knowledge in phonics, syllabification and word parts.






	


























L.2. follow the main idea of audio text about our sustainable world.




































































L.1. understand the main points of even a relatively long discussion if it concerns a familiar topic and if the people involved use Standard English and do not speak too quickly.




























































































R.1. use key words, diagrams, and illustrations to support reading comprehension



































































































R2.  manipulates English language sounds using prior knowledge in phonics, syllabification and word parts.

	Pre-teaching
Routine: Checking attendance, checking in with Ls, T posts the Essential Question on the board, Can Do’s, and class agenda, etc. 

Participating: 
Warm up 
Teacher shows students a series of mixed pictures. Some of them portray positive environmental practices (riding a bike, composting, using solar panels and recycling) and some others portray negative environmental practices (cutting down trees, using plastic bags, wasting water and flushing medications) (See APPENDIX 1). Students will work in pairs to classify positive and negative practices orally. Teacher will ask for volunteers to share their answers aloud. 
Engaging:
Activation of prior knowledge
Using the same pictures from the warm up activity, the teacher will ask students to write down the names of the different activities presented. The ones that they know. Students can add more negative or positive practices of their own. 

Introducing
Teacher writes down the following questions on the board(projects them): 
How would you define sustainability? 
How do you know if something is sustainable?
Which of the practices previously presented can be considered sustainable practices? 
Teacher asks them to answer those questions in pairs. Volunteers share their answers with the group. Teacher tells students that during this week, they will learn information related to those questions. 


Oral Comprehension
Pre-listening 
Activation of schema. Teacher presents a picture of a sustainable practice (or acts it out). See (APPENDIX 2). The teacher tells them that it is a sustainable practice and asks them a couple of questions: What makes this practice sustainable? What other practices do you know about?

Teacher introduces the goal for the lesson: L.2. follow the main idea of audio text about our sustainable world. Video for the task can be accessed at https://youtu.be/SS5ov8CCgDc (See APPENDIX 5 for the script)

Teacher presents the key words using pictures that illustrate them. She/He includes a sentence in the presentation for every word. Teacher asks students to listen and to repeat the words and sentences.
Students copy everything in their notebooks(gives them a copy).  (See APPENDIX 3)

Key words: needs, resources, available, exploited, maintain, decompose, forever, take up, environment, harms, avoid, fix 
NOTE: Teacher chooses 8 out of the 12 key words depending on what his/her students know.

Clarifying: Teacher clarifies the meaning of the words by asking questions such as What is something that you can fix? How do you maintain the classroom in good condition? etc. 

Pairwork: Pictures are numbered, but they have no text this time. Every pair gets a copy with the sentences (or they can use the ones that they previously wrote in their notebook). One student at a time reads a sentence at random, and the other student tells the number of the picture on the board that represents the sentence. (See APPENDIX 4) 




Listening for the first time. Choose the right answer. (video script is in APPENDIX)
What does the speaker talk about?
a. unsustainability versus sustainability
b. sustainability and sustainable practices (Correct answer)
c. sustainability and the effects of plastic 


Pair/Group feedback 
In pairs, learners compare their answers, and the teacher asks students to raise their hands to show whether they chose a, b or c.  

Listening for the second (and third time) 
Listen again and choose the best answer. 

1. What is sustainability?
A) Protecting the environment for future generations.  (Correct answer)
B) The total number of resources to exploit on Earth. 
C) Actions that you can only do for a short period of time.

2. What question can we ask ourselves to know if our actions are sustainable?
A) What is sustainability?
B) What happens with plastic after we use it?
C) Can I do this forever? (Correct answer)

3. Which of these actions is NOT mentioned in the video?
A) Carpooling (Correct answer)
B) Avoiding plastic bags
C) Implementing the 3 R's  

4. What do you need to ask yourself before buying a product?
A) Do I really need to shop this? (Correct answer)
B) Can I fix it if it breaks?
C) Can I recycle it when I finish using it?
Pair/Group feedback 
Students work in pairs and compare their answers. Then, teacher checks them orally with the group. 
Post-listening:
Pairwork: Production. Briefly, tell your partner what you learned about sustainability (concept and possible practices). You can use Sustainability means/is…. Some things that we can/should do…

Oral Comprehension
Pre-listening
Activation of schema: Teacher directs a quick review of key words and concepts from the previous listening exercise.
Teacher shows a picture of a footprint (See APPENDIX 6). Teacher asks students: What do you see here? How is it produced? 
Have you heard of the term carbon footprint? What do you think it is? Teacher listens to students as they give their answers, and s/he shares with them the following definition: Carbon footprint is a mark you leave upon the environment. It is related to harmful gases and the use of energy. (Definition adapted from:  https://youtu.be/8q7_aV8eLUE - Teacher can use this video as a personal reference to talk to her/his students about the topic.) 
This is another definition:
[image: ]
Taken from: https://www.naturalresources.sa.gov.au/files/sharedassets/sa_murray-darling_basin/education/teaching_resources/climate_change/carbon-footprint-game-teacher-resource-pack-gen.pdf

Teacher asks students the following question. : 
Do you think that what we eat has a carbon footprint? Why? How?

 Teacher introduces the goal of the lesson: Understand the main points(ideas) in a conversation about an environmental topic. 

Teacher presents the key words by giving students a strip of paper with some questions related to the key words. (See APPENDIX 7). The teacher reads the questions aloud and repeats the key word at the end of the question for the students to listen and repeat. 

Key words: contain, reduce, vegan, greenhouse, requires, open field, grown, halve  

Teacher points at a word at a time and students pronounce it. 

Clarifying. Now, the teacher gives students time to answer the questions individually first. Pairwork. Students quiz each other by asking the same questions to the partner. The student who is answering the question cannot see her/his copy. Then, they share the answers with the group. As they go over the questions, the teacher shows them possible answers on the board and a picture illustrating the concept. (See APPENDIX 8).


Listening for the first time
You can access the video at https://www.youtube.com/watch?v=71KviG1pacU (from 0:00 to 2:07)

1. What is the video about?
(  ) Growing tomatoes in greenhouses causes a high carbon footprint.
(  ) Sandwiches made with tomatoes have a high carbon footprint.
(  ) Simple ways to reduce the carbon footprint of a sandwich. (correct answer)

2. What is the purpose of the speakers?
(  ) To motivate people to grow their own tomatoes.
(  ) To inform people of simple ways to reduce their carbon footprint. (correct answer)
(  ) To persuade people to buy ingredients with a low carbon footprint.

Pair/Group feedback 
In pairs, learners compare their answers, and the teacher asks students to raise their hands to show whether they chose a, b or c.  

Listening for the second (and third time). Listen to David and Adisa and answer the questions. 
Teacher writes down the following questions on the board: 

1. What type of sandwiches should people avoid?  
2. What do most tomatoes grown in  greenhouses require ? What does this mean?
3. What would happen if we imported tomato from Spain?
4. What can Canadians take away from Adisa's study?

Pair/Group feedback 
In pairs, learners compare their answers, and then  teacher checks them orally. 
Answers:
1. The sandwich that you should avoid is ham and cheese and also a breakfast sandwich, which contains bacon, sausage and an egg.
2. In the Uk, for example, most of the tomato is grown in greenhouses and that requires energy, which means that the carbon footprint of tomato is really high. 
3. If we imported tomato from Spain where it's grown in open fields; then, the carbon footprint is lower. 
4. We have a choice in terms of the type of food that we eat. 

Post-listening: 
Situation: Students imagine that they are newspaper journalists who are writing an article about the carbon footprint of the food that we eat. They want to mention what David Common from CBC News reports about Adisa’s study. Use the answers from the previous exercise to do the paraphrasing. You can use the options below to write the sentences. 

These are some options that students can use:
1) a. prohibit the consumption of    b. abstain from eating    c. continue eating
2) a. are made of     b. are cooked without    c. do not include
3) a. produces    b. saves   c. needs 
4) a. reduces    b. increases   c. curbs
5) a. reduce    b. increase   c. exacerbate
6) a. difference    b. limitation  c. alternative
7) a. waste   b. prepare  c. consume

They can use expressions such as People should...In the Uk,..., There is/are...David/Adisa says/mentions/thinks that ...



Written Comprehension: 
· Pre-reading
Activation of prior knowledge:
Students work in groups of three. They are shown two cartoons  (See APPENDIX 9). Based on the cartoons, they do a brainstorming exercise. They think about  the sources of carbon footprint around the world and ways in which they can reduce their carbon footprint. They can write their answers in their notebooks. Once students finish, teacher asks each group to tell her/him their ideas in order to write them on the board. 

Possible sources of carbon footprint: electricity and heat production, transportation, food consumption, industry, food waste, energy generation, burning fuels
Possible ways to reduce their carbon footprint: saving water, saving energy, reducing, reusing and recycling, planting trees, etc.

Teacher writes down the following questions on the board: 
How worried are you about your carbon footprint?
Why is it important to reduce our carbon footprint?
What benefits could come from reducing carbon footprint?
What may happen if we cannot reduce our carbon footprint?
Teacher asks them to answer those questions in the same groups. Volunteers share their answers with the group. 
Teacher introduces the goal of the lesson: Use key words, diagrams, and illustrations to support reading comprehension

Teacher presents the key words using pictures that illustrate each word. She/He includes a sentence in the presentation for every word. Teacher asks students to listen and to repeat the words and sentences.
Students copy them in their notebooks(teacher can give them a copy).  (See APPENDIX 10).

Key words: journeys, strengthen, intake, flush, disproportionately, lobby, household, fans, sparingly

Clarifying: Teacher clarifies the meaning of the words by asking questions such as What is something that you flush? How often do you go on a journey? etc. 

Pairwork: Every pair gets a card with definitions (See APPENDIX 11). Together, they have to match the underlined word from the previous sentences (APPENDIX 10) with the corresponding definition. Once they finish, teacher checks their answers orally. 

Teacher gives students a copy of the text (See APPENDIX 12) printed in legal size or even bigger, if possible) and asks students to look at it. If not, teacher can project the text. https://drive.google.com/open?id=1u0XuuEGQUF_rg0q_qLeDA7Vr7qD2pJCW

Students DO NOT READ the information. Based only on the title and the pictures, they answer the questions below. Teacher writes them on the board with the possible answers for students to choose from.

1) What type of text is this? 
A) A flyer (a leaflet or brochure)
B) An infographic (a graphic visual representation of information)
C) An advertisement (a paid announcement)

2) What is the purpose of the text?
A) To inform people about ways to reduce their carbon emissions.
B) To persuade people into changing their lifestyle to protect the environment.
C) To criticize people who never try to reduce their carbon footprint.

Pair/Group feedback 
In pairs, learners compare their answers, and the teacher asks students to raise their hands to show whether they chose a, b or c.  

Reading for the first time
Students are asked to match the headings to the corresponding suggestions to reduce your carbon footprint. Teacher writes the options on the board. 
 
HEADINGS:                                        
Waste management: Reduce, Reuse, Recycle
Transport
Water Use
Energy Use
Food

CORRECT ANSWERS
1. Transport
2. Food
3. Energy use
4. Water Use
5. Waste Management: Reduce, Reuse, Recycle

Reading for the second time:

Use the infographic to do the following exercise.

What suggestion would you give to a person who____?
a.  does the laundry with hot water
b. throws out a lot of garbage 
c. buys heavily packaged food
d.needs to buy a new refrigerator
 e.drives too fast 
f. does not eat everything on her/his plate
g. makes impulse purchases
h. cleans her/his sidewalk everyday
i. constantly travels to other countries
j.  leaves the tap running while brushing her/his teeth
k. loves to eat meat
l. leaves the TV on while sleeping

Pair/Group feedback 
In pairs, learners compare their answers. Then, teacher checks them orally.

Post-reading
Teacher gives students a copy of a footprint. (SEE APPENDIX 13) They are asked to think about possible changes that they can make in their lives to reduce their carbon footprint. Once they finish, they work in groups of three and share their ideas orally. 

Phonology
Teacher projects or writes the following words on the board. She/He reads them aloud, and students drill them. Then, teacher reads the words again for students to classify them into the sounds: /eɪ/, /aɪ/, /aʊ/ and /oʊ/. SEE APPENDIX 14. Students work in pairs and compare their answers. Then, teacher checks the answers with the whole group. She/He reads the words again and students drill them. After this, they work in pairs or in groups of three. They are given a set of cards. A student picks a card and says a sentence using the indicated word. Then, the other student does the same. They do this until they finish using all the words. SEE APPENDIX 15

Variation: Students can play a concentration game. Every time they flip the cards over, they say the word out loud. If they match two cards, they say a sentence to keep the cards. At the end, the winner is the person with more cards.

sustainability /səˌsteɪnəˈbɪlɪti/        biodegradable /ˌbaɪoʊdɪˈgreɪdəbəl/        available /əˈveɪləbəl/                      maintain /meɪnˈteɪn/                      environment /ɪnˈvaɪrənmənt/                 greenhouse /ˈgrinˌhaʊs/
recycle /riˈsaɪkəl/                          styrofoam /ˈstaɪrəˌfoʊm/                       bicycle /ˈbaɪsɪkəl/
population /ˌpɑpjəˈleɪʃən/               containers /kənˈteɪnərz/                        household /ˈhaʊsˌhoʊld/ 
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	Integrated Mini-Project
	Time

	Allow time for the Mini-Project each week. NOTE: All phases of the Integrated Mini-Project should be opportunities for Ls to practice English, not just those related to presentation. 

Participating to negotiate: (5 or 10 minutes in week 1 or 2)
Option 1: Art from Scrap. Elaborate one or two pieces of art with wastes that come from your house or school and are not part of a recycling process. Describe your work of art and explain how you made it. Describe the problem that those wastes cause, where you got them from, how these works of art help the environment. Explore other alternatives to deal with those wastes.
Option 2: Our Green School/House. Write down a proposal in the form of an information bulletin with a series of sustainable activities that you will put into practice at home and/or school. Describe your practices. Tell about the problems that those practices are tackling. Talk about the necessary resources to carry out the practices. Describe the possible outcomes/results. 

Choose one mini project and get in groups of 3-4 participants and negotiate in order to plan the next phase. Gather information about environmental problems that you see at home and/or at school.

	Adjust previous times listed above to allow 5 min each week. 

Group presentations can be week 5 or 6.

	Reflective Teaching

	What worked well
	What didn’t work well

	How to improve

	Enduring Understanding Reflection
How well did the learners progress in their understanding of the Enduring Understanding?

	Week Plan Self-Assessment

	At the end of the week, T guides the learners to check their progress using the checklist below. (Can be translated into Spanish if needed to ensure Ls’ understanding.)




	Learner Self-Assessment

	I can… 
	Yes
	In progress 
	No

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	














*You must include the indicators of learning from the document “Guidelines on How to Write Indicators of Learning for the Pedagogical Mediation of the English Curriculum” under each Assessment Strategy and in the Self -Assessment chart at the end of every week.
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https://incident-prevention.com/ip-articles/chainsaw-safety-planning-and-precision-felling-techniques
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https://www.denverpost.com/2019/08/25/composting-denver-landfill-recycling/
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https://www.hometownlife.com/story/news/local/birmingham/2019/07/02/birmingham-seeks-ease-requirements-install-solar-panels/1489328001/
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https://www.bicycling.com/skills-tips/a20026575/how-to-learn-to-ride-a-bike-as-an-adult/
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https://www.goodhousekeeping.com/home/g804/recycling-symbols-plastics-460321/
	[image: Image result for using plastic bags]


https://www.cataloniatoday.cat/article/1493103-plastic-bag-no-thanks.html
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https://www.emwd.org/report-water-waste
	[image: Image result for flushing medications]


https://earth911.com/living-well-being/health/recycling-mystery-medication/
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https://www.pinclipart.com/pindetail/ihwRRRx_global-warming-paris-agreement-carbon-dioxide-energy-turn/
APPENDIX 3
	[image: ]https://tinycards.duolingo.com/decks/8X8VKTcR/basic-human-needs
	Food, water, shelter and clothing are some of the  basic human needs.
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	Water, forests, and minerals are important natural resources.
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	The Energy Efficiency Inspection App is available in Google Play; you can find it there.
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A lot of minerals are exploited in Africa every day.
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Protecting water is a way to maintain ecological balance.
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	The tomatoes began to decompose after half a day in the sun.
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	[bookmark: _heading=h.30j0zll]The immortal jellyfish called Turritopsis dohrnii can live forever; that is, it never dies. 
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[bookmark: _heading=h.1fob9te]Garbage takes up too much space; we need to reduce waste.
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	Plants and animals need a healthy environment to survive.

	[image: ]
	Styrofoam harms the environment; this is a non-biodegradable material that produces air pollution. 
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	Bats avoid contact with humans.

	[image: ]
	I will fix my bicycle. I don’t have enough money to buy a new one.




APPENDIX 4
Student A
Listen to your partner reading some sentences to you. Look at the pictures and tell her/him the number of the picture that corresponds to each sentence.
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	1
	2
	3
	4
	5
	6
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	7
	8
	9
	10
	11
	12


Student B
Do not show this copy to your partner.

Read each sentence to your partner. After reading each sentence, your partner will tell you what the matching picture is. Check her/his answers. 

If the answer is correct, you can tell her/him: That’s correct. // You’re right! // That’s good.
If the answer is incorrect, you can tell her/him: I’m sorry. Try again. // That’s not the picture.

A) Food, water, shelter and clothing are some of the  basic human needs. (Picture 12)
B) Water, forests, and minerals are important natural resources. (Picture 10) 
C) The Energy Efficiency Inspection App is available in Google Play; you can find it there. (Picture 7)
D) A lot of minerals are exploited in Africa every day. (Picture 1)
E) Protecting water is a way to maintain ecological balance. (Picture 5)
F) The tomatoes began to decompose after half a day in the sun. (Picture 6)
G) The immortal jellyfish called Turritopsis dohrnii can live forever; that is, it never dies.  (Picture 4)
H) Garbage takes up too much space; we need to reduce waste. (picture 11)
I) Plants and animals need a healthy environment to survive. (Picture 9)
J) Styrofoam harms the environment; this is a non-biodegradable material that produces air pollution. (Picture 8)
K) Bats avoid contact with humans. (Picture 3)
L) I will fix my bicycle. I don’t have enough money to buy a new one. (Picture 2)





APPENDIX 5
VIDEO SCRIPT
What is sustainability?
 The United Nations says that sustainability focuses on meeting the needs of the present without compromising the ability of future generations to meet their own needs. In other words, sustainability means maintaining the world we live in. To achieve this goal, we must act responsibly. We shouldn't use up all the resources on the planet that future generations will also need. There are not enough resources to support the world's population. The resources available are limited, and these are exploited every day to construct buildings, to produce vehicles, to develop technology, in general terms, it is used to create pretty much everything.
Sustainability means that we should maintain these resources so that they last a very long time or even forever. Remember that our actions have a deep impact on the environment, and we need to protect it because future generations will depend on it.
According to mocomi.com, if you want to know if what you do is sustainable, you should ask yourself if you can do it forever. For example, whenever you use something made of plastic such as bags, bottles and containers, you should ask yourself the question: Can I do this forever? The answer is no because plastic takes millions of years to decompose and it takes up a lot of space on earth. The accumulation of plastic harms the environment and it also affects both people's and animals' health. The consumption of plastic is unsustainable and we should protect our environment from its harms. 
What actions can actually contribute to sustainability? 
You should avoid the use of plastic bags. Fix broken items instead of throwing them away. Recycle, reduce and reuse.  Be a conscious consumer. Before you buy something, ask  yourself the question: Do I need it, or do I want it? These are just some examples of sustainable actions. Remember that what you do can affect others, so act locally and think globally. Sustainability starts with you.
APPENDIX 6
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APPENDIX 7

	 Your Carbon Footprint.
1.	What can a bottle contain? _______________________________
2.	What is something that a vegan person won't eat? _______________________________
3.	What can you find in a greenhouse?_______________________________
4.	What is something in the classroom that requires energy?  _______________________________
5.	What's an activity you can do in an open field? _______________________________
6.	What's a typical product that is grown in Costa Rica? _______________________________
7.	If your footprint is 50 kg of CO2 and you halve it, how much would you produce? ______________________
8.    How can you reduce your carbon footprint? _______________________________


APPENDIX 8
	1. A bottle can contain water, juice and liquids in general. 
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	3. People grow flowers, vegetables and fruits in a greenhouse. 
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	2. A vegan person won’t eat meat or any dairy products. 
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	4. Smartphones, computers and video beams require energy to operate.
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	5. I can play soccer, grow vegetables and walk in an open field. 
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	7. If you halve your carbon footprint, you will end up with 25 kg of CO2. 
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	6. Coffee is a typical product grown in our country.  
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	8. I can reduce my carbon footprint by recycling, reusing, riding a bike, among others.  
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APPENDIX 9
[image: ] [image: ]

	[image: http://www.costarricense.cr/attachs/401480814/logoMEP.jpg]
	MINISTERIO DE EDUCACIÓN PÚBLICA
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http://balooscartoonblog.blogspot.com/2010/04/carbon-footprint-cartoon.html   https://www.denverpost.com/2009/05/20/carbon-footprint/







APPENDIX 10
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1) It was a long journey to Hells Canyon Scenic Byway in Oregon. It took us two days to get there.
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2) Playing memory games strengthens your brain.  
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3) Increasing your daily intake of water aids digestion, improves your concentration and helps to remove toxins from your body.

	[image: ]

4) The claw of the crab grew disproportionately. 
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5) He will lobby other party members to change the legislation concerning guns.
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6) My robot will prepare meals, clean and wash dishes. These are household tasks that I don’t like to perform.
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7) Use water sparingly so that the paint doesn't run. A moderate amount of water on the brush is enough to paint.
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8) The toilet doesn't flush. There is insufficient water in the tank.
	[image: ]
9) It was hot, so I turned on the fans.


APPENDIX 11
	a. (       ) (adverb) in small amounts, or without wasting any
b. (      )(verb) to try to persuade a politician, the government, or an official group that a particular thing should or should not happen, or that a law should be changed
c. (      ) (verb) to (cause to) be washed with a sudden rush of water
d. (      ) (noun) any device for producing a current of air by the revolving movement of one or more blades
e. (      ) (noun) the act of traveling from one place to another, usually taking a rather long time; trip
	f.  (      ) (adjective) used to describe something that is used in the home
g. (      ) (verb) to make something stronger, more effective, or more powerful
h. (     ) (noun) the amount of something such as food, breath, or a liquid that is taken in by someone or something
i. (       ) (adverb) in a way that does not have proportion or balance
	ANSWER KEY
a. 7  sparingly
b. 5  lobby
c. 8 flush
d. 9 fan
e. 1  journey
f. 6 household
g. 2 strengthen
h. 3  intake
i. 4 disproportionately











APPENDIX 12
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APPENDIX 13
		Your Carbon Footprint

Think of at least six things you can do to save the earth and reduce your carbon footprint. Write them on the lines.

I can__________.
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APPENDIX 14

Classify the words depending on the sound of the underlined part. Your teacher will read them for you, so pay attention!
	sustainability
	biodegradable 
	available 
	greenhouse
	

	bicycle
	maintain
	biodegradable
	household
	 

	environment
	population
	styrofoam
	recycle
	 

	styrofoam
	household
	biodegradable
	containers
	 

	eɪ
	oʊ
	 aɪ
	aʊ

	 
 
 
	 
	 
	 



APPENDIX 15

	
sustainability

	
biodegradable
	
available

	
styrofoam


	
greenhouse

	
bicycle

	
maintain

	
household


	
biodegradable
	
household

	
environment

	
biodegradable

	
population
	
styrofoam
	
recycle
	
containers
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	III Level
II Period

	Domain: Socio-Interpersonal- Academic
	Scenario: Caution: Fragile World. Handle with Care    

	Theme: Products and Practices around the World

	Enduring Understanding:  Sustainable development is a “glocal” (global and local) issue where all citizens share a common sustainable responsibility to preserve the planet for future generations.
Essential Question: Why is it important to focus on sustainable development?


		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames
Comparative/Superlative
Sustainable agriculture produces food that is less harmful to the environment.
Sustainable farming focuses on raising food that is healthier than other types.
Sustainable farming is the best decision for our future.

Future continuous
By the year 2025, 83 per cent of the expected global population of 8.5 billion will be living in developing countries. 

Modals
People should protect the environment. It makes good sense.
Stores must give out recyclable plastic bags.
The government ought to improve the public transportation system.

Connectors for Cause and Effect and
Phrases for giving advice
Because sustainable farming does not endanger public health, I recommend you support it.
We should practice sustainability in raising animals and see that they are treated humanely, allowed to carry out their normal behaviors.

Connecting words for Compare and Contrast
Wind power and solar energy have risen in popularity remarkably over the past decade; however, they are still used less than traditional forms of energy. 
Switches from petrol to diesel and fuel-saving technologies have been the main drivers of reduction of CO2   emissions; however, we need to do more.

Vocabulary
	-        Sustainable
-        Sustainable practices
-        Reusable
-        Carbon footprint
-        Consume
-        Alternatives
-        Environmental activism
-        Hassles
-        Hazardous waste
-        Cleanup
-     Replacing
-    Consumption



	Function
Expressing opinions about products and practices around the world.

Discourse Markers
Connecting words expressing cause and effect, contrast: 

­	On the other hand, we could take care of the planet.
­	However, this is n everybody’s business.

Resuming a conversation 
­	Anyway…, anyway, what I was saying?
­	What were we talking about?
­	To get back to what I was saying

Continuing
­	Anyway….
­	So, as I was saying, Well…


	Psychosocial
· Analyze, think in a critical and creative way, make decisions 
· Find creative solutions and show initiative


Sociocultural
· Practicing a responsible consumption of goods.
· Valuing collaborative teamwork.
· Taking sustainable actions in protecting the environment.
· Giving and receiving constructive feedback.


	Assessment Strategies & indicators of learning*
(Diagnostic, formative, summative)
	
Learner can 

	
Didactic Sequence Mediation

	Time
Total: 
200 min
(5 lessons)

	
	
	
	

	
































L.3. extracts the most important information in news broadcast.

 





















































































































W.1. summarizes simple text dealing with familiar subjects.




































SI. 1. verbally indicate willingness to participate in activities.
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R.2 L identifies English language sounds using prior knowledge in phonics, syllabification and word parts
	
































L.3. understand the most important information in a news broadcast (television, Internet) when visuals support the message about the fragile world and the way of mitigating effects responsibly.

 











































































































W.1. summarize simple text dealing with the subject.





































SI.1. indicates verbally willingness to participate in activities.







































































































R2.  manipulates English language sounds using prior knowledge in phonics, syllabification and word parts.
	Pre-teaching
Routine: Checking attendance, checking in with Ls, T posts the Essential Question on the board, Can Do’s, and class agenda, etc. 

Participating : 
Warm up Students are given a copy of a quiz (See APPENDIX 1: Carbon Footprint Worksheet). Individually, students answer it. Then, they work in groups of three and share their results. They answer the question: Who has a bigger footprint? What can you do to reduce your carbon footprint?

Engaging : Activation of prior knowledge
Teacher shows a picture of a dirty place. Teacher asks students to work in pairs and to answer the following question: What can we do to change this scenery? What can we do with all the trash? (See APPENDIX 2)

Introducing 
Teacher shows students pictures of three products, one at a time (See APPENDIX 3). Teacher asks them the following questions, one at a time:  What do you think of this product? How do you think that each product was made? What do you think of this product and practice in relation to the environment? Are they eco-friendly? Why/Why not? What makes a product eco-friendly?  Why is it important to reduce, reuse and recycle?
Teacher writes some useful expressions for students to express their opinions:
I think that… because… / I consider that.../ In my opinion, ... / Personally, I believe that.../ I agree / That’s a good point. /  I’m afraid I disagree with you… / I don’t think so because...


Oral Comprehension: 
Video can be accessed at https://youtu.be/9h4LXI7AgOw  (from 0:00 to 2:00)
  



Pre-listening 
Activation of schema. Teacher shares the following riddle with students: This is something that can be drunk in many different ways: black, with milk or as an espresso. What is it? (coffee) What kind of waste does coffee produce? 

Predicting in pairs: What do you think that we are going to learn today about coffee, waste and environment? Write down your guesses. 

Teacher introduces the goal of the lesson: Understand the most important information in a news broadcast. 

Teacher projects/writes down the key words on the board (consume, grounds, pour, edible, saucer, scent, appearance, replacing). He/She gives students a slip of paper.  See APPENDIX 4.  The slip of paper has an exercise that they have to fill in with the key words.  
Once students complete the exercise, they compare with a partner. Then, teacher proceeds to present the key words (See APPENDIX 5). As the teacher presents them, students correct their answers if necessary. After that, teacher asks for the corresponding answers to the exercise. 

Answer Key: 
1. saucer
2. edible
3. consume
4. replacing
5. scent
6. pour
7. appearance
8. grounds

The teacher points at a word at a time, and students pronounce it. 

Clarifying. The words are projected or written on the board, and they are numbered from 1 to 8. Teacher gives a synonym or definition of the key word, and the students raise their hands showing the number that corresponds to the word on the board. 


Pairwork. Students quiz each other. One student reds a definition/synonym. The other student gives the word that was defined by using it in a sentence.  (See APPENDIX 6, if teacher wants to give them a handout. A different option is to project the definitions on the board)  

Listening for the first time
Review predictions that students made earlier in the lesson. Additionally, students do the following exercise.
True/False (correct) Watch the news broadcast and write True or False for each statement below. If you write False, write down the right information. (Note to teacher: Explain to students that Kaffee Form is a company.)
1. _________  The news broadcast takes place in England. __________________________
2. ________ The video is about cups made out of coffee waste.   ______________________
3. _________  The founder of the company has a pessimistic attitude towards the product. ____________________________________________
4. ________ The cups are only available for coffee consumption at the coffee shop.
_____________________________________________
Answers: 
1. False/ in Berlin, Germany
2. True
3. False / He is proud of the product.
4. False/ Consumers can buy a cup and saucer to take them home. 

Pair/Group feedback 
Students share answers in pairs and then  as a group. 
Second listening. Watch the video again and choose the correct answer.
1. What are the cups made of?
a. (  ) They are made out of coffee grounds. (correct answer)
b. (  ) They are made out of coffee beans.
c. (  ) They are made out of recycled coffee cups.
 2. How many kilos of the material does the producer need to make 15 cups?
a. (  ) more than a kilo
b. (  ) one kilo (correct answer)
c. (  ) less than a kilo

 3. How much is a cup and saucer?
a. (  ) 50 euros
b. (  ) 13 euros 
c. (  ) 15 euros (correct answer)
 4. How often do they need replacing?
a. (  ) rarely because it seems impossible to break them (correct answer)
b. (  ) after washing them a couple of times
c. (  ) when they get a strong coffee scent

Pair/Group feedback
Teacher asks students to exchange answers/notebooks/copies. Teacher and students talk about the right options for each item, and  the teacher writes the correct answers on board. Once students have checked the partner’s answers. They give answers back and teacher walks around the room to take a quick look at the answers.
Post-task. Elevator Pitch-modified (a short description of a product or business idea, especially one given to a possible investor. 
Taken from https: //www.google.co/amp/s/dictionary.cambridge.org/amp/english/elevatorpitch)
Pairwork. You just came from a trip to Berlin. You learned about a particular type of cup there. You want to convince your boss to produce this cup in Costa Rica. Speak to your boss and tell him/her about the product. What is it? How is it made? Tell your boss why you think that this is a good product for our country/market. Use expressions such as I think..., I consider..., I believe that..., We could.., We should... and others to express your opinion. (2 minutes per person)


Written Production 
Pre-writing. Activation of previous knowledge. Teacher asks students the following question: What do you think that the most eco-friendly countries in the world are doing to reduce their carbon footprint? (Switzerland, France, Denmark, Malta, Sweden)
Share the task with your students. Your school has a digital newspaper. This month, they want to publish about eco-friendly practices around the world. They have given you the task of reading a short article about an interesting eco-friendly practice or product. And you have to write down a summary of that article for the school newspaper. (Article is on APPENDIX 7)
Note: Students are given time to read the text. 
Drafting 
Ask students to complete the information table. (See APPENDIX 8) Once they are done, ask students to compare answers with a partner. Check the answers with the whole group. Now, students write down their first draft. 
Revising 
Individually. Students to go over their summary answering the following questions about the draft: Were all important ideas included? Were they paraphrased correctly? Were all connecting words correctly used? Does the summary follow the original organization of ideas? Go over grammar, spelling, punctuation, etc. 
Editing
Pairwork. Students exchange papers and go over spelling, grammar, punctuation, capitalization and word choice. They go over the same elements from “Revising”, too. Students can write down observations in the partner’s draft or ask questions. 
Publishing 
After getting their edited drats back, students look at the observations or questions to write down the final version of the summary.
Spoken Interaction/Production
Warm up 
Teacher shows students some pictures of environmental activism.  (See APPENDIX 9). Students will work in pairs and answer the following questions:
Why is environmental activism important? Do you take action for the planet? If so, how?


Engaging:
Activation of prior knowledge
Teacher shows some pictures (See APPENDIX 10) and asks students the following questions:
What are these people doing? How do their actions contribute to the environment? 

Introducing
Teacher writes down the following question on the board: 
What events are celebrated in Costa Rica and/or around the world to protect the planet?

Teacher asks them to answer that question in groups of three. After this, they share their answers with the other groups. 

Teacher introduces the goal of the lesson: Indicate verbally willingness to participate in activities.


Teacher presents the key words using pictures that illustrate each word. She/He includes a sentence in the presentation for every word (See APPENDIX 11). Teacher asks students to listen and to repeat the words and sentences.

Key words: cleanup, supplies, hassles, discover, tires, shredding, hazardous waste, give up


Teacher gives students a slip of paper.  (See APPENDIX 12).  The slip of paper has eight sentences that they have to complete with the key words.  Once students complete the exercise, they compare with a partner. Then, teacher checks answers with the whole group.

Answer key:

1. hazardous wastes 
2.tire
3. give up
4. cleanup
5. discover
6. hassle
7. shredding
8. supplies

Planning:
Teacher tells the students what the task is:
“You want to take action for the environment, so you decide to participate in different events to help save our planet.” They work in pairs or in groups of three, and they are given some posters with information about different events that will take place during the year. (See APPENDIX 13)
Individually, they will think about the events they are willing to participate in and the different actions they want to take to protect the environment.
Organizing
Sts organize their ideas and prepare a short conversation about the events they are willing to participate in and the different actions they want to take to protect the environment.
Teacher provides them with useful language and an example of a possible conversation:
Useful language:
In which of the events would you like to participate in? / Which events would you like to celebrate? What will you do?
I would like to____.
I will (definitely/probably) _____.
I want to ____.
I am going to_____.
We can ….. Can’t we?
Model:
Brenda: Look at these events... they all look great! 
Tom: Yes. In which event would you like to participate in?
Brenda: I am going to turn off the lights on March 28th,  and I would like to ask my parents to leave the car at home and use public transportation on September 22nd.   What about you?
Tom: I want to go to the community reuse & recycling event.
Brenda: What will you do?
 Tom: I will definitely bring some clothing. I will probably take a couple of old cell phones.

Rehearsing
Sts. practice the conversation orally to improve it.
Interacting/Describing
Sts present their conversation in front of the class.

Phonology
While students present their conversations (previous exercise), teacher writes down examples of sentences that students say with I would like to.../ I will .../ I want to... / I am going to…
Teacher writes from 4 to 8 sentences on the board, and reads them using contractions (I would like to…= I’d like to… / I will… I’ll / I want to…= I wanna… / I am going to… =I’m gonna…). Students drill the sentences. Then, they work in pairs and take turns reading the sentences. Teacher asks for volunteers to read the sentences aloud.
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	Integrated Mini-Project
	Time

	Allow time for the Mini-Project each week. NOTE: All phases of the Integrated Mini-Project should be opportunities for Ls to practice English, not just those related to presentation. 

Participating to negotiate: (5 or 10 minutes in week 1 or 2)
Gather information and resources to carry out the project. Negotiate in order to plan the next phase. Distribute responsibilites. 

	Adjust previous times listed above to allow 5 min each week. 

Group presentations can be week 5 or 6.

	Reflective Teaching

	What worked well
	What didn’t work well

	How to improve

	Enduring Understanding Reflection
How well did the learners progress in their understanding of the Enduring Understanding?




	Week Plan Self-Assessment

	At the end of the week, T guides the learners to check their progress using the checklist below. (Can be translated into Spanish if needed to ensure Ls’ understanding.)



	Learner Self-Assessment

	I can… 
	Yes
	In progress 
	No

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	



*You must include the indicators of learning from the document “Guidelines on How to Write Indicators of Learning for the Pedagogical Mediation of the English Curriculum” under each Assessment Strategy and in the Self -Assessment chart at the end of every week.






APPENDIX 1:  Carbon Footprint Worksheet

Instructions: Answer the questions below.Then, write the corresponding values in the right column. See the example below. Add together all the values in the right column to find out what your carbon footprint is. Only fill in one value for each question, unless otherwise stated.
[image: ]
1. How do you get to school?
a. On foot 				a. 0 ________
b. By  bike 				b. 0 ________
c. By car 				c. 1115 ________
d. By bus 				d. 131 ________
e. Carpool 				e. 459 ________
f. By motorcycle				f. 547 ________

2. What do you mostly eat?
a. fast food 				a. 4818 ________
b. home cooked food 			b. 629 ________

3. What do you mostly eat?
a. vegetables/fruits 			a. 153 ________
b. meat 				b. 644 ________
c. bread 				c. 364 ________

4. Do you turn off lights when you leave a room?
a. yes 					a. 133 ________
b. no 					b. 268 ________

5. Do you unplug appliances/chargers when not in use?
a. yes 					a. 9 ________
b. no 					b. 18 ________

6. How do you dry clothes?
a. hang to dry 				a. 0 ________
b. dryer					b. 750 ________
c. both 					c. 375 ________

7. Do you turn off the water when brushing your teeth?
a. yes 					a. 34 ________
b. No 					b. 274 ________

8. Do you turn off the TV when you’re not watching it?
a. yes 					a. 47 ________
b. no 					b. 140 ________
c. don’t have/use one  			c. 0 ________

9. Do you turn off your video game system when you’re not using it?
a. yes 					a. 29 ________
b. no 					b. 90 ________
c. don’t have/use one 			c. 0 ________

10. Do you recycle? (for this question, select all that apply)
a. magazines 				a. -15 ________
b. newspaper 				b. -90 ________
c. glass 				c. -7 ________
d. plastic 				d. -19 ________
e. aluminum and steel cans 		e. -86 ________

This total is an estimate of your carbon footprint and shows the number of pounds of carbon dioxide you produce annually. The lower the number, the fewer greenhouse gasses emitted into the atmosphere. 
Taken and adapted from: https://www.teachengineering.org/content/cub_/lessons/cub_whatkindoffootprint/cub_footprint_lesson01_worksheet_v3_tedl_dwc.pdf
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APPENDIX 3
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1. Adidas shoe is made from ocean plastic.
2. Stella the Seahorse are made entirely of plastic debris from Pacific Coast beaches.
3. Ecoist handbags are made from recycled candy wrappers, food packages, soda labels, and other recycled materials.



APPENDIX 4
	Key Word Exercise
1.	In that coffee shop, the cup and the _______________ are made of recycled material.
2.	The paper-like wrapping of this Chinese candy is _____________. It is made of rice.  I didn’t know you can actually eat it. 
3.	In China, people _______________ approximately 73.8 billion plastic bottles in a year.
4.	This PS3 control needs ______________. It is not working well.
5.	My mom loves these flowers. They have a nice _______________. They smell really good.
6.	Do you want me to ____________ more hot water in your cup?
7.	You shouldn’t judge people by their external ________________.
8.	What does your dad usually do with the coffee ______________?      He composts them along with the fruit peels.


APPENDIX 5 

	1. 
[image: ]
Consume (eat, drink, or ingest food or drink)
	3. 
[image: ]
Pour (cause -a liquid- to flow from a container) 

	2.

[image: ]
Grounds (coffee bean waste)
	4. 

[image: ]
Edible (fit to be eaten)





	5. 
[image: ]
Scent (a pleasant natural smell)
	7. 
[image: ]
Replacing (substitute, change)

	6.
[image: ]
Appearance (the way someone/something looks)
	8. 
[image: ]
Saucer (a shallow dish)


APPENDIX 6
	Definition/Synonym
	Word

	 eat, drink, or ingest food or drink
	Consume

	 coffee bean waste
	Grounds

	 cause -a liquid- to flow from a container
	Pour

	 fit to be eaten
	Edible

	 a pleasant natural smell

	Scent

	 the way someone/something looks
	Appearance

	 substitute, change
	Replacing

	 a shallow dish

	Saucer



APPENDIX 7What is an eco-friendly brand?                                                                                                                              
A new eco-friendly era is rising, and it is reaching every corner of the world.    
Organisations of all sizes are quickly discovering that today’s consumers want more than just the right products and services. Your clients want to feel as though they are spending their money on a brand they can feel good about. As a result, the top eco-friendly companies are currently the ones 
with the most marketplace power.

More than 90% of today’s CEO’s believe that sustainability is essential to success. As consumer groups continue to publish studies about the rising demand for more environmentally-friendly practices in business, it is easy to see why green initiates are becoming so important.
Eco-friendly brands are the companies that recognise some of the biggest threats facing our planet and know how to come up with unique ways of overcoming those issues. These organisations do not just use recycled packaging or turn their thermostats down during the winter. Many of the most eco-friendly brands are also investing in new initiatives that change the way they operate on a fundamental level.
Look at Seventh Generation, for instance. This cleaning-product company transformed the cleaning industry with products that completely eliminate the harmful toxins and chemicals that other businesses in the sector have relied on for decades. To become one of the world’s most socially conscious brands, the business had to start from scratch and find their own unique formula for cleaning. However, the results of the company’s hard work were significant. Seventh Generation recently topped Forbes’ annual “Best for the Environment” list.
The trend is spreading to the business leaders of tomorrow, too. Around 88% of business school students say that they think social and environmental issues are crucial to business branding. Additionally, more first-time entrepreneurs are basing their USPs and points of differentiation on environmental protection.
Adapted from: https://fabrikbrands.com/eco-friendly-companies/
Key words:          CEO= chief executive officer of a company or institution                     start from scratch= start from the very beginning                                                
                               threats= dangers                                                                                       trend= fashion
                               brands= products manufactured by a particular company under a particular name


APPENDIX 8
	Main idea of the article:
_________________________________________________
 
_________________________________________________
	Supporting ideas:
1. ____________________________________________________________
2. ____________________________________________________________
3. ____________________________________________________________
4. ____________________________________________________________
5. ____________________________________________________________







APPENDIX 9
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APPENDIX 10
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Appendix 11
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	My daughter did a quick cleanup of her room. It now looks clean and organized.
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	Each school kit contains materials for up to 80 children, as well as teaching supplies.

	[image: ]
	Carrying luggage, changing planes and walking long distances are hassles that most travelers must face.
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	Scientists around the world are working to discover a cure for cancer.

	[image: ]
	The sculpture is made entirely of old car tires.
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	Carlson was shredding some documents before throwing them away.
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	The hazardous waste has toxicity, flammability, reactivity and infection.

	[image: ]
	She is obstinate and determined and will not give up.




APPENDIX 12
	Complete the sentences by using the following words:
supplies / hassle/ hazardous wastes / shredding/ give up / discover/ tire / cleanup
1. We would like to reduce the amount of ________________________ because they pollute the environment. 
2. I need to buy two new ________________________for my car. I'll go to Pricesmart now.
3. I won't ________________________ because I want to win the game.
4. I will help my parents with the ________________________. The house is a mess.
5. Visitors to the museum will be able to ________________________more about their ancestors.
6. It's a ________________________ trying to decide what to wear to the party. I'll ask my best friend for help.
7. This company is going to make the habit of ________________________ documents that are no longer needed in order to recycle paper.
8. There aren't enough food________________________. I'll buy some.




APPENDIX 13
	[image: ]
Taken and adapted from: https://www.tanktopsflipflops.com/playa-hermosa-community-clean-up-2019
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Taken and adapted from: https://www.3blmedia.com/News/Earth-Hour-2019-Single-Hour-Inspire-Movement-Protect-Our-Planet
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Adapted from: https://www.unilinkbus.co.uk/world-car-free-day
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Adapted from: 
https://www.visitcostarica.com/en/costa-rica/events/recycling-campaign-lim%C3%B3n
https://atyourservice.seattle.gov/2018/03/21/neighborhood-recycling-events-spring-2018/
	[image: ]
Taken and adapted from: http://considerategroup.com/world-meat-free-day/


Didactic Planning
Week # 3
	III Level
II Period

	Domain: Socio- Interpersonal- Academic 
	Scenario: Caution: Fragile World-- Handle with Care
	Theme: Products and Practices in Costa Rica 

	Enduring Understanding: Sustainable development is a “glocal” (global and local) issue where all citizens share a common sustainable responsibility to preserve the planet for future generations.

Essential Question: Why is it important to focus on sustainable development?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames
Comparative/Superlative
Sustainable agriculture produces food that is less harmful to the environment.
Sustainable farming focuses on raising food that is healthier than other types.
Sustainable farming is the best decision for our future.

Future continuous
By the year 2025, 83 per cent of the expected global population of 8.5 billion will be living in developing countries. 

Modals
People should protect the environment. It makes good sense.
Stores must give out recyclable plastic bags.
The government ought to improve the public transportation system.

Tag questions
People should select energy-efficient cars. Shouldn’t they?
We need to reduce our carbon dioxide footprint. Don’t we?

Connectors for Cause and Effect and
Phrases for giving advice
Because sustainable farming does not endanger public health, I recommend you support it.
We should practice sustainability in raising animals and see that they are treated humanely, allowed to carry out their normal behaviors.

Connecting words for Compare and Contrast
Wind power and solar energy have risen in popularity remarkably over the past decade; however, they are still used less than traditional forms of energy. 
Switches from petrol to diesel and fuel-saving technologies have been the main drivers of reduction of CO2   emissions; however, we need to do more.

Vocabulary
· Blue Flag
· Ecoins
· Sustainable tourism
· Environmentally friendly
· Biodiversity
· Commitment
· Renewable
· Resources
· Sources
· Earth Day

Phonology
falling and rising intonation in
wh and yes/no questions
	Function
Expressing opinions about products and practices in Costa Rica. 

Discourse Markers
Connecting words expressing cause and effect, contrast: 

­	On the other hand, we could take care of the planet.
­	However, this is n everybody’s business.

Initiating and closing a conversation
Initiating
	Can I talk to you for a minute?
	Excuse me, please. Do you have a minute?

Managing interaction 
Interrupting
	Sorry to interrupt you but …
	I have a question.
	Could I interrupt here?

Closing
	It´s been nice talking to you. See you later.
	I´m sorry, I have to go now.
	Must go.


	Psychosocial
· Willingness to put into practice sustainable practices
· Analyze, think in a critical and creative way, make decisions 
· Find creative solutions and show initiative


Sociocultural
· Practicing a responsible consumption of goods.
· Valuing collaborative teamwork.
· Taking sustainable actions in protecting the environment.
· Giving and receiving constructive feedback.


	Assessment Strategies & indicators of learning*
(Diagnostic, formative, summative)
	
Learner can 

	
Didactic Sequence Mediation

	Time
Total: 
200 min
(5 lessons)

	





































R.3. understand the important information in simple, clearly drafted printed materials such as newspapers, charts and graphs with some understanding of sustainable development.














































SI. 2. sustain a conversational exchange with a peer in the classroom when the topic is familiar, though there may be some difficulty in understanding and being understood from time to time. 








































































SP.1. express opinions about the fragile world and the way of mitigating effects responsibly, welcoming questions with others’ opinions. 














































R 2. L identifies rising and falling intonation in questions using knowledge in phonics, syllabification and word parts.





	





































R.3. understand the important information in simple, clearly drafted printed materials such as newspapers, charts and graphs with some understanding of sustainable development.














































SI. 2. sustain a conversational exchange with a peer in the classroom when the topic is familiar, though there may be some difficulty in understanding and being understood from time to time. 









































































SP.1. express opinions about the fragile world and the way of mitigating effects responsibly, welcoming questions with others’ opinions.















































R.2. L identify and manipulate English language sounds using knowledge in phonics, syllabification and word parts.


	Pre-teaching     

Routine: Checking attendance, checking in with Ls, T posts the Essential Question on the board, Can Do’s, and class agenda, etc. 

Participating

Warm up: A minute to answer. Teacher asks students to sit in pairs. Teacher asks some quick questions and both students in the pairs have to share the answers with their pairs.(30 seconds each)    
Sample questions:  
1. What is sustainability? 
2. Name a simple way in which you can lower your carbon footprint? 
3. What suggestion would you give to a person who… does the laundry with hot water and throws out a lot of garbage? 
4. What is Earth Day? 
5. What is one activity in which you can participate on Earth Day? 
6. What is an eco-friendly product/brand? 



Engaging : Activation of prior knowledge
Pairwork. What eco-friendly or sustainable practices are implemented in Costa Rica? Share answers with the group. 

Introducing
Teacher shows pictures representing some eco-friendly practices or products in our country. (See APPENDIX 1) He/She lets them know that these practices take place in Costa Rica. Teacher asks students questions and asks them to share the answers with a partner and with the group. 
The Blue Flag. What is this flag? What does it represent? (It is the Blue Flag. It is given to places or institutions that have environmental sustainable practices.)
Ecolones (Ecoins) symbol. What does this sign represent? (virtual money that you are given when you recycle. It is part of a national program)
The Certification of Sustainable Tourism. Have you seen this sign? Where? What does it mean? (At touristic places that have sustainable/ eco-friendly practices.)
Florex bottle. Why am I showing you this product? How is it related to eco-friendly practices? (Environmentally Friendly Cleaning Products)


Written Comprehension: 

Pre-reading
Teacher asks students a couple of questions for them to discuss in pairs: 
1. How does Costa Rica produce its electricity?
2. What do you know about Costa Rica´s biodiversity? (every living organism within a single ecosystem or habitat, including numbers and diversity of species and all environmental aspects such as temperature, oxygen and carbon dioxide levels and climate. Taken from https://biologydictionary.net/biodiversity/)

Teacher introduces the goal for the lesson: understand important information from a text. 

Key words: commitment, renewable, embraced, embedded, reconcile, reward, entrepreneurs, pioneer

Clarifying: Teacher presents the new words to the students. He/She uses a Power Point for that purpose. (See APPENDIX 2)
First, teacher introduces the words in sentences accompanied by pictures. He/She pronounces the words for them. Then, teachers asks them to listen and repeat. They focus on the words only.  
Second, teacher reads the sentences and clarifies meaning by acting out or referring them to the pictures. Teacher can give students a copy of the words or ask them to write them down.  

Pairwork: Teacher projects the numbered pictures on the board with no sentences. One student says a word, and the other says the number of the corresponding picture. (See APPENDIX 3)

Reading for the first time (See APPENDIX 4 for the reading)
1. What’s the text about?
(  ) Costa Rica has become the first carbon neutral country in the world. 
(  ) Savegre River was declared a Biosphere Reserve by UNESCO. 
(  ) Costa Rica has made great efforts to promote sustainable practices. (Correct answer)

2. What is the purpose of the author?
(  ) To inform the reader. (Correct answer) 
(  ) To persuade the reader.
(  ) To entertain the reader. 

Pair/Group feedback
Students share answers in pairs. Then, share their answers with the group. 

Reading for the second time
Answer the following questions based on the information from the text. 
1. What are the two new records mentioned in the title of the article? (production of clear energy and declaration of Savegre River as a Biosphere Reserve.)
2. How much of Costa Rica’s energy comes from renewable sources? (93% of our country’s energy)
3. What’s a Biosphere Reserve?  (specially designated areas for sustainable development that reconcile the conservation of biodiversity with the proper use of natural resources)
4. What can entrepreneurs receive with a CTS (Certification for Sustainable Tourism)? (recognition and reward for their sustainable practices)

Pair/Group feedback
Teacher walks around the classroom and looks at students’ answers. Then, he/she writes the answers on the board. 

Post-reading
A friend of yours in Europe is asking you about the sustainable efforts that Costa Rica is making. Write down a short reply in the form of an e-mail telling him/her about the different actions that our country has made to promote environmentally-friendly practices. 

Spoken Interaction/Production
Activation of prior knowledge
Pairwork. Teacher projects a chart on the board. Teacher asks learners to complete the chart in pairs. They can use these questions as a guide: What eco-friendly practices and products in Costa Rica do you know about? What is your opinion about each of them?
 
	Product
	What I think about it
	Practice
	What I think about it

	 
	 
	 
	 


 
Once students finish, the teacher asks them to share their answers with the group, and he/she writes the answers on the board.
 
Planning
Pairwork. A friend and you are recording a podcast. Based on the previous information, plan a short conversation in which both of you express your opinions about the products and practices jotted down.
 
Modeling. Play this (https://thegreendivas.com/episode/good-bad-ugly-on-bottled-water-more-environmental-news/) or any other podcast to let your students get familiar with the structure and dynamic of a podcast. Start a short analysis of the structure of the podcast with the students to make them aware of its flow through the conversation. Teacher does not have to play it all. Just a part for it to get the idea of what is expected from them. 
 Expressions that they can use:
On the other hand, we could take care of the planet.
However, this is everybody’s business.
Sorry to interrupt you, but …
I have a question.
Could I interrupt here?
It´s been nice talking to you. See you later.
I think that Costa Ricans should….
We will be minimizing/preserving/practicing ….
 Organizing
In pairs, students organize their conversation including the requested information and structure of the podcast.
Rehearsing
Students take some time to practice the conversation until they have mastered its content and organization.
 
Interacting/Describing
Pairs can record their conversations in the classroom and show it to the teacher. They can also call the teacher to their places when ready and perform for him/her. Some students can go to the front to perform for their classmates.
 
Spoken Interaction/Production
Activation of prior knowledge (Optional: See APPENDIX 5. Here, you will find some articles about sustainable practices and products in Costa Rica that you can share with your students for them to have some background knowledge for speaking.)
Teacher reviews the chart of practices and products used during the previous activity or shares one of the articles in APPENDIX 5 with the students to generate ideas about what our country is doing in terms of environmental protection.
 
 Planning
Option 1. You have a Youtube Channel. Today, you will include a short video about 3 of the sustainable practices and/or products that Costa Rica supports. Choose at least 3 practices and/or products describe them and give your opinion about them. (Students can actually record the video with a smartphone or camera.)
 
Option 2. It is the celebration of “Earth Day”. Your principal has asked you to prepare a short speech about some of the sustainable practices and products that Costa Rica supports. Choose at least 3 practices and/or products, describe them and give your opinion about each of them.
Plan your speech. Include the following information: what the products and/or practices are, why you think that they are important, how you think that they help the environment and any other information that you consider relevant. You can use some of the expressions provided in the previous class.
Organizing
Organize your information according to what you have been requested. You can use visual material for your support just do not include full sentences.
Rehearsing
Individually, rehearse your presentation. You can also practice your speech with a classmate.
 Interacting/Describing
When you are ready, show the video to your teacher or deliver your speech for your teacher. Depending on time, some students will go to the front to present. Another option is to have students work in small groups. Each member presents her/his speech to the others, and the teacher can monitor their work. 




Phonology
Recognition:
Teacher writes a series of wh questions and yes/no questions related to the topic of the week. Then she/he reads the questions out loud in order to make students aware of the type of intonation of every group of questions. 
Learners listen to the teacher and show a thumb up if they hear a rising sound at the end of the question and show a thumb down if they hear a falling intonation. 
The teacher draws a line for every question indicating where the intonation falls or rises. Example:
[image: ]
Articulation:
The learners observe the teacher as he/she reads the questions. Learners repeat the pronunciation following the indicated intonation. 
Teachers and learners can use their finger/hand to indicate how the intonation rises or falls at the end. 
Practice/Production:
Learners practice in pairs using the list of questions on the board. One will say a question, and the other must indicate the type of intonation used (rising or falling).
Ss, in pairs, ask each other questions using the correct intonation.
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	Integrated Mini-Project
	Time

	Start elaborating your final product. Think what to do (the information you need to find, the time and organization of the work (what to write and distribute what each member is going to do). Check out if you are covering all requested aspects. 


	Group presentations can be week 4 or 5.

	Reflective Teaching

	What worked well
	What didn’t work well

	How to improve

	Enduring Understanding Reflection
How well did the learners progress in their understanding of the Enduring Understanding?

	Week Plan Self-Assessment

	At the end of the week, T guides the learners to check their progress using the checklist below. (Can be translated into Spanish if needed to ensure Ls’ understanding.)



	Learner Self-Assessment

	I can… 
	Yes
	In progress 
	No

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	














*You must include the indicators of learning from the document “Guidelines on How to Write Indicators of Learning for the Pedagogical Mediation of the English Curriculum” under each Assessment Strategy and in the Self -Assessment chart at the end of every week.














APPENDIX 1
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APPENDIX 2
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Costa Rica has a strong environmental commitment.
	[image: Resultado de imagen para renovable]2
Renewable energy will become progressively more important
	[image: Resultado de imagen para embraced]3




People embraced the idea of being eco-friendly. 
	[image: Imagen relacionada]4
The bookshelf is embedded in the wall. 
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The couple decided to reconcile after a year. 
	6



You want to give the high-performing employee on your team a reward.
	[image: Imagen relacionada]7



She also has become an entrepreneur by starting several businesses.
	[image: Imagen relacionada]8



Jobs is widely recognized as a pioneer of the personal computer revolution of the 1970s.
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APPENDIX 4
 Costa Rica Achieves Two New Records in Sustainability Effort
By Laura Alvarado – July 26, 2017
In just the first half of 2017, Costa Rica has reached a new record in clean energy production and received their latest Biosphere Reserve declaration by UNESCO (United Nations Educational, Scientific and Cultural Organization)—solidifying their strong commitment to sustainability.
During the first six months of the year, 99 percent of Costa Rica’s electricity came from renewable sources, according to data from the National Energy Control Center (CENCE). In the last 30 years, renewable sources such as wind, geothermal, solar and hydroelectric have been responsible for production of nearly 93 percent of Costa Rica’s energy, but this July they broke their own record. With a goal to be the first carbon neutral country in the world by 2021, sustainable practices can be observed in every region of the country, across all industries, adopted by all citizens and embraced by visitors. With almost all of its energy being produced by renewable resources, it’s clear that sustainability is embedded deeply in the culture and traditions of Costa Rica.
Another win for sustainability was earned in June, when UNESCO declared Savegre River, located in the Zona de los Santos (Zone of the Saints), a Biosphere Reserve. Biosphere reserves are specially designated areas for sustainable development that reconcile the conservation of biodiversity with the proper use of natural resources. As stated on the UNESCO website: Biosphere reserves are ‘Science for Sustainability support sites’ – special places for testing interdisciplinary approaches to understanding and managing changes and interactions between social and ecological systems, including conflict prevention and management of biodiversity. Costa Rica already has four reserves, but this is the first with coastal marine components, as it includes the marine part of the Manuel Antonio National Park, in Quepos.
It is clear that Costa Ricans are proud to live amongst and protect their country’s rich environment. The small nation holds five percent of the world’s known biodiversity, 3.5 percent of all marine life and 30 percent of the country’s territory is protected natural land. A pioneer in the area of sustainability, Costa Rica is a model for sustainable practices for many industries around the world. Through the Certification for Sustainable Tourism (CST) program, which was designed by the Costa Rica Tourism Board (ICT), entrepreneurs can receive recognition and reward for their sustainable practices to help differentiate businesses within the tourism sector. Based on the degree in which they comply with a sustainable model of natural, cultural and social resource management, a large selection of attractions, hotels and restaurants can be officially classified as sustainable.
Adapted from: https://news.co.cr/costa-rica-achieves-two-new-records-sustainability-effort/63742/




APPENDIX 5
https://theculturetrip.com/central-america/costa-rica/articles/meet-the-heroes-of-costa-rica-leading-the-way-for-sustainable-tourism/
https://costaricaexperts.com/ecotourism-in-costa-rica/
https://ticotimes.net/2010/08/20/go-green-with-eco-friendly-products-for-the-home


























Didactic Planning
Week # 4
	III Level
II Period

	Domain: Socio- Interpersonal- Academic 
	Scenario: Caution: Fragile World-- Handle with Care
	Theme: Products and Practices in Costa Rica 

	Enduring Understanding: Sustainable development is a “glocal” (global and local) issue where all citizens share a common sustainable responsibility to preserve the planet for future generations.

Essential Question: Why is it important to focus on sustainable development?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames
Comparative/Superlative
Sustainable agriculture produces food that is less harmful to the environment.
Sustainable farming focuses on raising food that is healthier than other types.
Sustainable farming is the best decision for our future.




Future continuous
By the year 2025, 83 per cent of the expected global population of 8.5 billion will be living in developing countries. 

Modals
People should protect the environment. It makes good sense.
Stores must give out recyclable plastic bags.
The government ought to improve the public transportation system.
Wh- Questions/ Yes-no questions
Am I environmentally friendly? 
What are some of the sustainability practices you currently use in your house or school? 
When your parents purchase goods for your house, which aspects influence their decision on what to buy and by how much?
What should we do to increase awareness about sustainable development practices?
Do you have any ideas on how to minimize the use of plastic bags and Styrofoam boxes?

Connectors for Cause and Effect and
Phrases for giving advice
Because sustainable farming does not endanger public health, I recommend you support it.
We should practice sustainability in raising animals and see that they are treated humanely, allowed to carry out their normal behaviors.

Connecting words for Compare and Contrast
Wind power and solar energy have risen in popularity remarkably over the past decade; however, they are still used less than traditional forms of energy. 
Switches from petrol to diesel and fuel-saving technologies have been the main drivers of reduction of CO2   emissions; however, we need to do more.

Vocabulary
· Environmentally-friendly
· Ecofriendly alternatives
· Go green
· Impact
· Unplug devices
· Cloth bags
· Clean energy
· Zero waste

Phonology
Review initial  /ʃ/ / /tʃ/ sounds should/chew shop/chop  chip/ship cheap/sheep chore/shore share/chair she’s/cheese

	Function
Expressing my own commitment towards sustainable practices.

Discourse Markers
Initiating and closing a conversation
Initiating
	Can I talk to you for a minute?
	Excuse me, please. Do you have a minute?

Managing interaction 
Interrupting
	Sorry to interrupt you, but …
	I have a question.
	Could I interrupt here?

Closing
	It’s been nice talking to you. See you later.
	I’m sorry, I have to go now.
	Must go.

Changing the topic 
­	Anyway…, by the way, there’s something else I wanted to tell you…
Continuing
­	Anyway….
So, as I was saying, Well…


	Psychosocial
· Willingness to put into practice sustainable practices
· Analyze, think in a critical and creative way, make decisions 
· Find creative solutions and show initiative

Sociocultural
· Practicing a responsible consumption of goods.
· Taking sustainable actions in protecting the environment.


	Assessment Strategies & indicators of learning*
(Diagnostic, formative, summative)
	
Learner can 

	
Didactic Sequence Mediation

	Time
Total: 
200 min
(5 lessons)

	
















































SP.2. explain and justify points of view briefly about the topic.
















































W.2. describe events (e.g., sustainable practices at home or school) using complete sentences that are connected to each other in expository paragraphs and check written paragraphs to look for mistakes (subject-verb agreement, pronoun and article agreement, capitalization, using commas, sentence sense, word order, text structure, concrete ideas, etc.).


































R2.  manipulates English language sounds using prior knowledge in phonics, syllabification and word parts.




	
















































SP.2. explain and justify points of view briefly about the topic.
















































W.2. describes events (e.g., sustainable practices at home or school) using complete sentences that are connected to each other within expository paragraphs.













































R2.  manipulates English language sounds using prior knowledge in phonics, syllabification and word parts.



	Routine: Checking attendance, checking in with Ls, T posts the Essential Question on the board, Can Do’s, and class agenda, etc. 
 
Participating:
Warm up
What do you think? Teacher mentions some practices that are common among Costa Ricans. In pairs, students talk about what they think of each of them from the environmental perspective. 30 seconds per student. 1 minute per practice.
Shopping for the latest clothes and fashion
Recycling
Buying eco-friendly products
Using plastic tableware for parties
 Engaging : Activation of prior knowledge
Project or copy the quote in APPENDIX 1. Teacher asks them to share with him/her what they understand. Follow up questions: What kind of impact do you think that we have in the world around us? (They can refer to our impact at several different levels, not only environmentally speaking.)
Environmentally speaking? (our actions affect the environment)
What kind of difference do you want to make in this world (environmentally speaking)? How can you do it? (I can do specific-everyday actions that help the environment. Students can name a few.)
 
Introducing
Teacher shows students a series of pictures (See APPENDIX 2). Teacher tells students that he/she will ask them some questions. They will share the answers with a partner and then check as a whole group: What do these pictures represent?(everyday sustainable practices) What do they have in common? (among others, these are actions that we can do everyday to take care of the environment) What sustainable practice do you see in every picture? (riding a bike to school, recycling, unplugging devices when not used, shopping with cloth bags)

Spoken Interaction/Production  
Activation of prior knowledge
Teacher reviews everyday sustainable practices mentioned in the previous activities and asks learners to brainstorm some others that they can think of. (See APPENDIX 3 for more practices)
As the students share ideas with the teacher, he/she writes them down on the board and models possible expressions to use:
I think that I can/should/must …If I do that, I can reduce….
In that way, I can…
I will start riding my bike to come to school.
One way in which I can reduce my carbon footprint is….;however, …
The best thing that I can do in relation to water saving is ….
I strongly believe that I ought to…
 Planning
Am I environmentally friendly?
Your school is participating in a contest to reduce its carbon footprint. Every student at school has to present a personal plan with four sustainable practices that he/she will commit to implementing from now on. Prepare a short oral presentation in which you mention four practices, explain why you chose them and justify by proving that they are reasonable or necessary.
 Organizing
Organize your presentation taking into consideration all the requested information, the given phrases and others that you may already know.
Rehearsing
Rehearse individually first. Then, practice with a classmate who has already practiced individually, too.
 
Interacting/Describing
Once you are ready, call your teacher and make your presentation. You can evaluate the first students who are finished in this way. Some of them can go to the front to present. 


Written Production
Pre-writing. Activation of prior knowledge
Teacher asks students to brainstorm several environmental issues that they see in their houses and school. For every issue written down, they have to write one or two possible courses of action that they can follow to make things more environmentally friendly.
Teacher asks students to share their ideas with him/her, and he/she writes some of them on the board.
 Teacher shares the expository paragraph on APPENDIX 4 with the students. By means of questions, the teacher guides the students into the analysis of the structure of the paragraph.
1. Where is the main idea of the paragraph stated?
2. What ideas and how many are mentioned in the paragraph related to that main idea?
3. How does the paragraph end?
 
Share the task with your students. The school is working hard to promote eco-friendly practices. There is a school contest for students to write about different sustainable practices that they will put into practice at home or school to reduce their carbon footprint. Write down an expository paragraph in which you talk about those personal practices.
 
Drafting
Based on the given task, students write their first draft.
Revising
Individually, students revise their papers to see if they:
·         Included the main idea, supporting details and a concluding sentence
·         Included all the important ideas from the brainstorming
·         Included the connecting words correctly
·         Connected all ideas coherently
Editing
Pairwork. Students exchange papers and go over spelling, grammar, punctuation, capitalization and word choice. They go over the same elements from “Revising”, too. Students can write down observations in the partner’s draft or ask questions.
Publishing
After getting their edited drafts back, students look at the observations or questions to write down the final version of the summary.(depending on the available resources, students can type their paragraph on a computer or tablet, and the teacher can create a digital document with all the paragraphs.)



Phonology
Recognition
Teacher writes a series of words that have initial /ʃ/ / /tʃ/ sounds. He/She pronounces them with special emphasis on the initial sound. He/She asks them to raise their left hand if the sound is /ʃ/ and the right hand if it is a  /tʃ/ sound. 
Articulation:
The learners observe the teacher as he/she reads the words. Learners repeat the pronunciation of the words.  The teacher reviews the difference in the articulation of both sounds. 
Practice/Production:
Learners write down the words in their notebook. They practice in pairs using the list of words. One student produces a word, and the other points at the word in the notebook. 
	5’





5’






10’








10’










10’












5’




5’


10’




15’





5’


5’

10’









10’








10’






10’




10’






5’


5’



5’


	Integrated Mini-Project
	Time

	Continue working on your final product. Think what to do (the information you need to find, the time and organization of the work (what to write and distribute what each member is going to do). Check out if you are covering all the requested aspects. 


	

	Reflective Teaching

	What worked well
	What didn’t work well

	How to improve

	Enduring Understanding Reflection
How well did the learners progress in their understanding of the Enduring Understanding?

	Week Plan Self-Assessment

	At the end of the week, T guides the learners to check their progress using the checklist below. (Can be translated into Spanish if needed to ensure Ls’ understanding.)



	Learner Self-Assessment

	I can… 
	Yes
	In progress 
	No

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	














*You must include the indicators of learning from the document “Guidelines on How to Write Indicators of Learning for the Pedagogical Mediation of the English Curriculum” under each Assessment Strategy and in the Self -Assessment chart at the end of every week.
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APPENDIX 1











Taken from https://earth911.com/inspire/earth-day-23-quotes/
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APPENDIX 3
http://www.globalstewards.org/ecotips.htm
https://www.biologicaldiversity.org/programs/population_and_sustainability/sustainability/live_more_sustainably.html

APPENDIX 4 Expository Paragraph Example
How are English and Chinese Languages different
Chinese differs from English in several ways, and these differences make learning English difficult. First, the most complex difference is the word order. For example, in English, a greeting is “How are you?” but in Chinese, the same greeting is “You are how?” Beside this important difference, Chinese and English have many small differences. Chinese, for instance, does not distinguish between “he” and “she”, as there is in English which can be embarrassing. For these reasons, many Chinese born students make errors in their spoken and written English making it difficult to master. 
Adapated from https://www.slideserve.com/ulf/expository-writing





Weeks 5 and 6
Review and Integrated Mini-Project
	III Level
II Period

	Enduring Understanding: Sustainable development is a “glocal” (global and local) issue where all citizens share a common sustainable responsibility to preserve the planet for future generations.

Essential Question: Why is it important to focus on sustainable development?

		     


	General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	








	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frame
· Did Ls use all sentence frames?

Vocabulary
· Did Ls say aloud and write all vocabulary?

Phonology
· Did Ls recognize, articulate and produce phonological sounds?
	Function
· Did Ls use all functions? 

Discourse Markers
· Did Ls practice connecting words: and, but, because?


	Psychosocial
· Did Ls show evidence of …
· Being aware and committed to protecting the environment
· Appreciating natural wonders

Sociocultural
· Did Ls practice idioms and quotes? 


	Assessment Strategies & indicators of learning
(Diagnostic, formative, summative)
	
Learner can 

	
Didactic Sequence Mediation

	Time
Total: 
120 min
(3 lessons)

	· Did Ls achieve all learning outcomes? 

	· Can Ls do all tasks? 

	Referencing notes from formative assessments throughout the weeks, repeat activities to strengthen Ls in weaker areas or select from Optional Activities that follow these plans. 
	All of week 5 or 6


	Options
	Integrated Mini-Project
	Time

	· 
	By allowing time for the Mini-Project each week for participating, thinking, and acting out, learners should now have a chosen project and determined content and strategies. In the presentation week Ls focus on: 

Responding and sharing: Participating in individual and peer assessment of mini-project.

Teachers monitor ….
· Did Ls use English during all aspects of Integrated Mini-Project?
· How did project presentations reflect understanding and/or mastery of Can Do statements?
· Did Ls put into practice the focus of Learn to Be and Live in Community?
· Did the Integrated Mini-Project provide answers to the Essential Question?
	All of week 5 or 6 of unit







	III Level
II Period 
CEF Level to be Reached  B1 Basic User/Independent User

	Scenario:  #HighTech HighTouch  

	Enduring Understanding 
	Technology is a powerful tool and, in the right hands, it can make the world a better or worse place.

	Essential Question
	How can technology help me make my world better?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Assessment and Goals

	Week 1
Goals 

L.1. understand many television, radio, and web-based broadcasts/ announcements dealing with subjects of interest if the people talk clearly.




L.3. follow the main idea of audio text if the topic is familiar and the text can be replayed.



R.1. understand factual text and simple reports on familiar topics (e.g., interviews).



	Week 1
Assessment 

L.1. recognizes many television, radio, and web-based broadcasts/ announcements.







L.3. extracts the main idea of audio text if the topic is familiar and the text can be replayed.



R.1. recognizes factual text and simple reports on familiar topics.
	Week 2
Goals 

L.2. understand when people speak at normal speed on familiar topics. There may be a need to repeat particular words and phrases.

R.3. understand clear, simple instructions with some visual support (e.g., how to use an app).
.
SI.1. ask questions about procedures.
	Week 2
Assessment 

L.2. recognizes when people speak at normal speed on familiar topics. There may be a need to repeat particular words and phrases.




R.3. interprets clear, simple instructions with some visual support (e.g., how to use an app).



SI.1. asks questions about procedures.

	Week 3
Goals 

SI.2. sustain a conversational exchange with a peer in the classroom when the topic is familiar, though there may be some difficulty in understanding and being understood from time to time.

W.1. summarize simple text dealing with familiar subjects.



 SP.1. express opinions on familiar subjects and ask for others’ opinions.




R.2. manipulate English language sounds using knowledge in phonics, syllabification and word parts.
	Week 3
Assessment 

SI.2. starts, sustains and closes a conversational exchange with a peer in the classroom when the topic is familiar.







W.1 summarizes simple text dealing with familiar subjects.



SP.1. expresses opinions and asks for others’ opinions about the digital world.


R.2.indentify and manipulate English language sounds using knowledge in phonics, syllabification and word parts. 
	Week 4
Goals

SP.2. explain and justify points of view, briefly, about the digital world.






W.2. describe applications or tech tools (e.g., apps, video games, programs, tech tools) using 
	Week 4
Assessment

SP.2. gives explanations and justifications on points of view, briefly. 






W.2. writes expository paragraphs about tech tools (e.g., apps, video games, programs, tech tools), using complete sentences that are connected to each other.






	Week 5/6


Assessment 


Anecdotal reports / rubrics /  instruments for self and co-assessment


Suggested Integrated Mini project

· Own app, explaining what it will do, how it will work, what it will look like.
· Giving own opinions/ answers to the Essential Question of the unit, using available technology or posters/paper.

	Phonology 

R2.  manipulates English language sounds using prior knowledge in phonics, syllabification and word parts.

· Review of sound articulation (7th to 9th) and of phonological features of most unfamiliar words when needed.
· Use of prosodic features (stress, intonation, rhythm) to support the message intended to convey.
· Even though this goal is still linked to reading in Diversified Education, teachers can reinforce it in Spoken Interaction and Spoken Production activities as well.  
	

	Theme
1. Hot Apps

	Theme
2. Danger Zones in a Digital World
	Theme
3. Tech Tools for Positive Change
	Theme
4. My Future is in My Hands
	

	Function 

· Giving directions and advice about useful hot apps.

	Function

· Giving directions and advice about Danger Zones in a Digital World
	Function

· Describing tech tools for positive changes in people´s lives.
	Function

1. Expressing opinions about how my future is in my hands.
	

	Discourse Markers
Connectors 
(Cause and effect)
· I think/I believe that people share too much information online. 
· I think my cell phone is more than a phone, so I should get to use it in class. 
· Apps make life easier; therefore, I try to keep up with the latest versions, so: because, consequently, for this reason
	Discourse Markers

Connectors 
(Cause and effect)
· I think/I believe that people share too much information online. 
· I think my cell phone is more than a phone, so I should get to use it in class. 
· Apps make life easier; therefore, I try to keep up with the latest versions, so: because, consequently, for this reason
	Discourse Markers

Connectors 
(Cause and effect)
· I think/I believe that people share too much information online. 
· I think my cell phone is more than a phone, so I should get to use it in class. 
· Apps make life easier; therefore, I try to keep up with the latest versions, so: because, consequently, for this reason
	Discourse Markers

Connectors 
(Cause and effect)
· I think/I believe that people share too much information online. 
· I think my cell phone is more than a phone, so I should get to use it in class. 
Apps make life easier; therefore, I try to keep up with the latest versions, so: because, consequently, for this reason
	

	Grammar & Sentence Frames

Simple Passive
· Instagram was created as an online, photo-sharing, video-sharing and social networking service.
· This app was designed to provide free video and phone calls, messaging and group chats for up to 50 people.
· Emoticons were designed to help make texts shorter. 
· Hashtags were created to help search for information. 

Sequencing
· First, go to the Apps store
· Then, search for the app you want.
· Next, tap to download
· Finally, check the settings. 

Imperatives
· Use a nickname instead of your real name.
· Check your settings.
· Delete old accounts.
· Get anti-virus software.
· Guard your personal information.
	Grammar &Sentence Frames

Present Perfect Continuous
· I have been using Facebook. You should too.
· You have been looking for a new video game to play. What do you suggest?

Present Perfect
1. I have used Instagram but I don’t really like it. 
1. We have purchased a new computer. I think it’s much faster. 
1. The class has watched YouTube videos to learn English. I like it when we do that.

· 
	Grammar & Sentence Frames

Noun Phrases
· __Mary___ needs to know (math, science, logic, etc.) so he/she can____. (job function)
· (software engineers, systems analysts, web developers, graphic designers)
· 
	Grammar & Sentence Frames

Sequencing
· First, go to the Apps store
· Then, search for the app you want.
· Next, tap to download
· Finally, check the settings.

Noun Phrases
· __Mary___ needs to know (math, science, logic, etc.) so he/she can____. (job function)
· (software engineers, systems analysts, web developers, graphic designers)

· 
	

	Vocabulary 

Hot Apps 
-Facebook, WhatsApp,
Instagram, Twitter
social apps
interactive apps, multimedia apps, text, tag, google apps, surf 
emoticons, applications (apps), hashtags, line (video chat)
hangouts
Skype, Messenger
Viber, Spotify
	Vocabulary 

Danger Zones in a Digital World
· Virus, spam, 
· Risks of the digital world: cyber-bullying, identity theft, hacking, copyright infringement, plagiarism
· 
	Vocabulary 

 Tech Tools for Positive Change
· Social network, website, sites, storyboard, Audacity, Google, Dropbox, YouTube Prezi, moviemaker,
	Vocabulary

My Future is in My Hands
· Technology to improve life not only within a career or profession
· Software engineers, systems analysts, web developers, graphic designers
· Instagram, Facebook, Twitter, Snapchat
	

	Psycho-social

· Being aware of the ethical responsibility when up or downloading data from the web.
· Thinking critically when searching and visiting websites.


Sociocultural

· Practicing e-safety and ethical digital regulations.



	Psycho-social

· Being aware of the ethical responsibility when up or downloading data from the web.


Sociocultural

· Practicing e-safety and ethical digital regulations.
· Being socially creatively, and reflectively.  responsible when interacting with others digitally
· Respecting everyone's opinions.
	Psycho-social 

· Thinking critically when searching and visiting websites.


Sociocultural

· Practicing e-safety and ethical digital regulations.
· Being socially creatively, and reflectively.  responsible when interacting with others digitally
· Respecting everyone's opinions.
	Psycho-social 

· Being aware of the ethical responsibility when up or downloading data from the web.
· Thinking critically when searching and visiting websites.

Sociocultural

· Being socially creatively, and reflectively.  responsible when interacting with others digitally
· Respecting everyone's opinions.
	





Didactic Planning
Week # 1
	III Level
II Period

	Domain: Socio-Interpersonal -Academic 
	Scenario: # HighTech HighTouch

	Theme: Hot Apps

	Enduring Understanding: Technology is a powerful tool and, in the right hands, it can make the world a better or worse place.
Essential Question: How can technology help me make my world better?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames
Simple Passive 
· Instagram was created as an online, photo sharing, video sharing and social networking service. 
· This app was designed to provide free video and phone calls, messaging and group chats for up to 50 people.
· Emoticons were designed to help make texts shorter.  
· Hashtags were created to help search for information.

Vocabulary
Hot Apps 
-Facebook, WhatsApp, Instagram, Twitter social apps interactive apps, multimedia apps, text, tag, google apps, surf emoticons, applications (apps), hashtags, line (video chat) hangouts Skype, Messenger Viber, Spotify.
	Function
Giving directions and advice about useful hot apps.

Discourse Markers

Connectors (Cause and effect) 
· I think/I believe that people share too much information online

	Psychosocial
-Being aware of the ethical responsibility when up or downloading data from the web.


Sociocultural
-Practicing e-safety and ethical digital regulations.

	Assessment Strategies & indicators of learning
(Diagnostic, formative, summative)
	
Learner can 

	Didactic Sequence Mediation
	Time
Total: 
200 min
(5 lessons)

	


































































L.1. recognizes many television, radio, and web-based broadcasts/ announcements.




Indicators of learning

Identifies the topic in many television, radio, and web-based broadcasts/ announcements dealing with subjects of interest if the people talk clearly.


Identifies main ideas in many television, radio, and web-based broadcasts/ announcements dealing with subjects of interest if the people talk clearly.



Distinguishes supporting points in many television, radio, and web-based broadcasts/ announcements dealing with subjects of interest if the people talk clearly.
L.3. extracts the main idea of audio text if the topic is familiar and the text can be replayed.



















Indicators of learning











Identifies the topic of audio text if the topic is familiar and the text can be replayed.











Distinguishes important details of audio text if the topic is familiar and the text can be replayed.



























R.1. recognizes factual text and simple reports on familiar topics.


Indicators of learning



Identifies main ideas in factual texts and simple reports on familiar topics (e.g., movie review, interviews, and meeting agendas).
















































































Distinguishes supporting details in factual texts and simple reports on familiar topics (e.g., movie review, interviews, and meeting agendas).

	






























































L.1. understand many television, radio, and web-based broadcasts/ announcements dealing with subjects of interest if the people talk clearly.

























L.3. follow the main idea of audio text if the topic is familiar and the text can be replayed.







































































R.1. Understand factual text and simple reports on familiar topics (e.g., movie review, interviews, and meeting agendas).






	Pre-teaching
Routine: Checking attendance, checking in with Ls, T posts the Essential Question on the board, Can Do’s, and class agenda, etc. 

Participating: Warm up 
The teacher pastes different apps pictures around the classroom, then, asks learners about their favorite app, and Ls have to stand next to their favorite app. Teacher asks them: Why? What do they use the app for? How often do they use the app.?

Engaging: Activation of prior knowledge 

The teacher pastes the following phrases on the board.

	SEND MESSAGES
	READ IMPORTANT INFORMATION
	CREATE / WATCH/ VIDEOS
	ADD FRIENDS


	POST = PUBLISH
	CALL FRIENDS
	SEND VOICE MESSAGES
	LISTEN TO MUSIC

	COMMENT SHARE
	WRITE ABOUT ME
	LOOK FOR INFORMATION
	FIND NEW SONGS

	CHAT
	KNOW THE LATEST NEWS
	DOWNLOAD MUSIC
	PLAY GAMES

	LOOK AT MY FRIEND´S PHOTOS




When the teacher reads a phrase, learners have to mention which app is used for that purpose. OR Ls can paste the app drawing next to the different uses.  



Introducing

T explains the topic of active vs. passive voice by using the following chart. 

Passive Voice Chart
[image: ] 




















Then, T models more sentences by using the unit vocabulary and theme. After that, learners work in pairs and create sentences using each app following the pattern of passive voice. For example
· Instagram was created to post your photos.
· WhatsApp and Messenger were designed to chat with friends.

Then, learners share their sentences with another couple of classmates. 
Pre-listening
Learners  do the following match: 
Freedom  (    )   6. A secret or underhand agreement
Joined      (    )   2. Only one, unique
Single       (    )   4. Having knowledge
Bothered  (    )   3. To come together
Wise         (    )   5. The state of being free or liberty
Deal         (    )   1.  annoy



Listening for the first time 
Learners listen to the Social Networking audio on the following link: https://listenaminute.com/s/social_networking.html
Then, they answer the following questions:
1. What was the audio about?

Pair/Group feedback 
Learners check their answers and help each other to make the apps list longer.

Listening for the second time 

 Learners listen to the script again and fill in the blanks of the script.

1. What app did the man mention?
2. Is the man against or in favor of social networking?
3. Is it wise to post personal information on Facebook?
4. What´s the man’s ideal of social networking?


Post-listening
Learners work in pairs answer the following questions: 
What’s the big deal with social networking? 
Do you agree or disagree with the man on his conclusion? Why?


Pre-listening
In the following link: https://careerkarma.com/blog/best-tech-jobs/, there is a list of the best Tech jobs of 2020 and the future with their correspondent definition.  T can also use the QR code to read the information before doing the listening activity. 
First of all, T asks learners what careers or professions they consider to be the best tech jobs in the future. Some possible answers can be: 

1. Artificial Intelligence/ Machine Learning Developer
2. Information Security Analyst.
3. [image: C:\Users\Luis Calderon\Downloads\Best Tech Jobs of 2020 and the Future.png]Web developer.
4. Data Scientist
5. Software Engineer/ Software Developer
6. Computer Programmer
7. DevOps Enginner
8. Python Developer
9. Computer Research Scientist. 
10. Mobile Application Developer
11. IT ManagerFor teachers’ use only.

12. PHP Developer
13. Data Analyst
14. Java Developer

Taken from https://careerkarma.com/blog/best-tech-jobs/ 

Next, learners pay attention about their classmates’ answers and take notes.

[image: C:\Users\Luis Calderon\Downloads\Top 5 Technology Careers in Demand by Rubén Harris.png]
Listening for the first time 
Students watch the video, “Top 5 Technology Careers in Demand by Rubén Harris” taken from https://www.youtube.com/watch?v=PdtczZkgmi8&feature=youtu.be 

Then, learners take notes of the most relevant aspects included in the video. 

T writes on the board: 
· What was the video about? 

Pair/Group feedback 

Learners compare their answers. After that, in groups, learners discuss the video and share ideas with the whole class using their notes.


Listening for the second time 
Learners watch the video for the second time and answer some specific questions from the video.
· What are the Top 5 Technology Careers in Demand? Answer: software engineers, sales, data analyst/ scientist, designers and marketers. 
· Who are the ones in charge to write codes, create Apps? Answer: Software engineers. 
· What professions support Software engineers (SE)? Answer: Designers, Data Analyst/Scientist, Digital markers
· What is a code? Answer: Given Instructions to a computer.to do what you want.
· What is an SDR? Answer: Sales development representative. 
· What is customer success? Answer: Close deals and set appointments, and provide feedback to SE. 
· What is customer support? Answer: solve customer’s problems. 
· What does a designer do? Answer: Create a user interface that is easy to understand
· What is a data analyst /scientist? Answer: collect data that comes from the engineering team.
· What is a SEM? Answer: Search Engine Marketing 
· What is a SEO? Answer: Search Engine Optimization

Post-listening
Learners share their answers and give opinions orally with the whole class about their career preferences in the future. 


Pre-reading
Teacher asks learners to work in groups and comment on the importance of protecting a person ‘s private information online. 


Reading for the first time

Learners read the text “Protecting your identity.” Then, they read some statements and tell if they are true or false. After that, they write a reason to support each answer. 
[image: ]















Taken from: https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Passive_voice/Reading_comprehension_and_passive_voice_rp1326052ap 
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Taken from: https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Passive_voice/Reading_comprehension_and_passive_voice_rp1326052ap 



Pair/Group feedback
In groups of four, learners check the answers and reasons. Learners help each other if finding difficulties to solve the exercise or problems understanding vocabulary words.  



Reading for the second time
In pairs, learners match the correct statements, and they decide if each statement is in active or passive voice. After that, they choose the correct verb to complete some sentences. 
[image: ]

Taken from: https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Passive_voice/Reading_comprehension_and_passive_voice_rp1326052ap 

Finally, learners read the text again, and extract the main idea and supporting details to complete the following graphic organizer. 
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Post-reading

Learners discuss the Topic Boosters on page 2 in a line up activity. Learners form two straight lines parallel to each other. Each learner in line #1 faces a partner in line #2. Then, learner from line#1 asks a recall or a thinking question. He/she provides time for learners to state an answer. After one 30 seconds one student from line #1 moves to the end of the line while all the other Ls from line #2 move up one place in line facing a new partner. 
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	Integrated Mini-Project
	Time

	Allow time for the Mini-Project each week. NOTE: All phases of the Integrated Mini-Project should be opportunities for Ls to practice English, not just those related to presentation. 

Participating to negotiate: (5 or 10 minutes in week 1 or 2)

Possible projects: 

· Own app, explaining what it will do, how it will work, what it will look like. 
· Giving own opinions/ answers to the Essential Question of the unit, using available technology or posters/paper. 
	Adjust previous times listed above to allow 5 min each week. 

Group presentations can be week 5 or 6.

	Reflective Teaching

	What worked well
	What didn’t work well

	How to improve

	Enduring Understanding Reflection
How well did the learners progress in their understanding of the Enduring Understanding?

	Week Plan Self-Assessment

	At the end of the week, T guides the learners to check their progress using the checklist below. (Can be translated into Spanish if needed to ensure Ls’ understanding.)

	Learner Self-Assessment

	I can… 
	Yes
	In progress 
	No

	identify the topic in many television, radio, and web-based broadcasts/ announcements dealing with subjects of interest if the people talk clearly.
	
	
	

	identify main ideas in many television, radio, and web-based broadcasts/ announcements dealing with subjects of interest if the people talk clearly.
	
	
	

	distinguish supporting points in many television, radio, and web-based broadcasts/ announcements dealing with subjects of interest if the people talk clearly.
	
	
	

	identify the topic of audio text if the topic is familiar and the text can be replayed.
	
	
	

	distinguish important details of audio text if the topic is familiar and the text can be replayed.
	
	
	

	identify main ideas in factual texts and simple reports on familiar topics (e.g., movie review, interviews, and meeting agendas).
	
	
	

	distinguish supporting details in factual texts and simple reports on familiar topics (e.g., movie review, interviews, and meeting agendas).
	
	
	










[image: C:\Users\Estefania\Documents\2019\9\Unit 2\technology\apps.png]Materials 
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Taken from https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Passive_voice/Reading_comprehension_and_passive_voice_rp1326052ap 
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Taken from https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Passive_voice/Reading_comprehension_and_passive_voice_rp1326052ap 
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 Taken from https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Passive_voice/Reading_comprehension_and_passive_voice_rp1326052ap 

 

Topic BoostersDo you know other GPS related apps that help you find your way around at unknown places? Which?




Imagine situations where the Stalqer app would come in handy and mention possible ways of misusing the app.




In what ways would you (not) consider the Gayometer Pro app offensive?



[image: Hombre Narizón by knollbaco]


Can you come up with a creative concept of a game or challenge that could be sold as an app on portable devices? Feel free to brainstorm ideas with your partner.  






Argue in what ways you believe the Can I Drive Yet app (not) to be helpful in reducing the number of car crashes around the globe.




To what extent would you consider the Badabing! app ethical/unethical? Theoretically speaking, would you be interested in using it? Why/why not?




Didactic Planning
Week # 2
	III Level
II Period

	Domain: Socio-Interpersonal- Academic
	Scenario: #High Tech High Touch 
	Theme: Danger Zones in a Digital World 

	Enduring Understanding: Technology is a powerful tool and, in the right hands, it can make the world a better or worse place. 
Essential Question: How can technology help me make my world better?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames

Present Perfect Continuous
· I have been using Facebook. You should too.
· You have been looking for a new video game to play. What do you suggest?

Present Perfect
1. I have used Instagram but I don’t really like it. 
1. We have purchased a new computer. I think it’s much faster. 
1. The class has watched YouTube videos to learn English. I like it when we do that.

Vocabulary

Danger Zones in a Digital World
· Virus, spam, Risks of the digital world: cyber-bullying, identity theft, hacking, copyright infringement, plagiarism
	Function
Giving directions and advice about Danger Zones in a Digital World

Discourse Markers
Connectors
(Cause and effect)
· I think/I believe that people share too much information online.
· I think my cell phone is more than a phone, so I should get to use it in class.

Apps make life easier; therefore, I try to keep up with the latest versions, so: because, consequently, for this reason

	Psycho-social

· Being aware of the ethical responsibility when up or downloading data from the web.


Sociocultural

· Practicing e-safety and ethical digital regulations.
· Being socially creatively, and reflectively.  responsible when interacting with others digitally
· Respecting everyone's opinions.


	Assessment Strategies & indicators of learning
(Diagnostic, formative, summative)
	Learner can 
	Didactic Sequence Mediation
	Time
Total: 
200 min
(5 lessons)

	






























































L.2.recognizes when people speak at normal speed on familiar topics. There may be a need to repeat particular words and phrases.

Indicators of learning

Identifies the topic when people speak at normal speed on familiar topics.





Distinguishes key points when people speak at normal speed on familiar topics.














R.3. interprets clear, simple instructions with some visual support (e.g., how to use an app).


Indicators of learning








Identifies specific clear, simple instructions with some visual support (e.g., how to use an app).









Gets the meaning of specific clear, simple instructions (e.g., how to use an app). by using context clues and illustrations.



























SI.1. ask questions about procedures.

Indicators of learning


Plans a set of yes/no and wh- questions to ask questions about procedures.

























Uses yes/no and wh- questions to ask about procedures.
	






























































L.2. understand when people speak at normal speed on familiar topics. There may be a need to repeat particular words and phrases.



























R.3. understand clear, simple instructions with some visual support (e.g., how to use an app).























































SI.1. asks questions about procedures.




	Pre-teaching
Routine: Checking attendance, checking in with Ls, T posts the Essential Question on the board, Can Do’s, and class agenda, etc. 

Participating: Warm up

T and Ls participate in an activity called: “Close-up pictures.” This activity is great for speculative language. T shows the learners some very close-up pictures that he/she took with his/her smartphone. This can be done very quickly by going into the classroom or looking around the teacher’s desk and taking very, very close-up pictures of different objects (technological devices). After that, T shows them to the students and asks them to guess what they are. Another way to do this, it is displaying these pictures using a projector, or pasting the pictures on the board. The idea is to take close-up photos, so that learners have difficulty recognizing them. 
Example: What is this? The students try to guess what the name of the device is. 
[image: http://learningtechnologiesineap.org/wp-content/uploads/2014/04/20140313_093051.jpg]











Engaging

Activation of prior knowledge: Once finished the warm-up activity, T shows Ls some pictures related to Danger Zones in a Digital World. (Cyberbullying—identity theft—hacking—copyright—infringement—plagiarism—sexual abuse—exploitation of children and young people—virus—spam, etc.) T shows the pictures without words, so T gives a paper with the vocabulary of each picture and learners match the picture with the words or phrase. Learners can use the following sentence frame to guess the name of each picture. Example: I think this picture shows cyberbullying because…

Introducing

T will show a PPT about the grammar structure of Present Perfect Continuous. First of all, T shows sentences expressing some situations they can see or live when browsing in social networking sites.  
Example:
· -I have been using Facebook lately, and I have been noticing that most of my contacts are not my friends. 
· -My mom told me yesterday that, I have been chatting with friends a lot. As a consequence, she will allow me to use my cellphone just one hour a day. 
· -Recently, many cases of cyberbullying have been occurring on social networks, so if that happens to us or someone we know, do not hesitate to report it. 
T explains the use and structure of the Present Perfect Continuous. (Affirmative and Negative Statements, Yes/No questions, and Wh-questions) with examples in context and to the theme and vocabulary for this unit. 

Finally, T gives learners an envelope with some paper strips with different parts of sentences. 
Teacher asks learners to organize them and form sentences using the present perfect continuous form. When learners finish, they will read the sentences to the rest of the group out loud. 
Pre-listening 
T asks learners if they know about the impact that technology has been having on human beings, especially on teenagers. T says that it could be pros and cons of technology. T brainstorms learners’ ideas on the board.

Listening for the first time 


T plays learners a video called Negative Effects of Technology on Teens. 
https://youtu.be/wVqfu8qynvo
Then, learners listen to it very carefully and at the end of the video they will write down what the video is about. 

Pair/Group feedback 
T asks learners to work in pairs and comment on the content of video. Learners help each other if finding difficulties to solve the exercise or problems understanding vocabulary words.


Listening for the second time 
Learners listen to the video once again, and write notes of details, words and phrases that they recognize most while listening. Learners share to the rest of the group the notes they wrote while listening to the video. 

1. How was life in the past without technology?

2. What problems do teens face nowadays because of technology?

Post-listening
T writes some questions on the board. Then, learners mingle to ask other classmates about what they think regarding technology and based on what they saw in the video.

1. What positive aspects can you mention about technology?
2. What negative aspects can you mention about technology?
3. Have you been facing any digital danger lately?
Pre-reading

T gives Ls a list of useful key vocabulary related to the topic. (sitcom—advertisements—thriller—website—browser—blogs—hackers—stalkers—influencers—cyberbullying—identity theft—spam—virus—apps—social networks—infringement—copyright—plagiarism, etc.) Once learners write the vocabulary on their notebooks, following teacher instructions, they will use the Merriam Webster free application to find out the English meaning of the previous key vocabulary from the unit. While learners write the meaning of the words in English, they will read meaning by meaning silently, the idea is that they recognize the connotation of the words while reading. 


Reading for the first time
Ls work in pairs and read a wiki called,  https://www.wikihow.com/Use-WhatsApp for first time by scrolling up and down. They highlight the following typographical clues: tittle, subtitles and words in bold. After that, they list the instructions on how to use WhatsApp.

Pair/Group feedback
T asks learners to work in pairs and comment on the content of the wiki. Learners help each other when finding difficulties to understand instructions.


Reading for the second time
Ls read the wiki again, then answer the following questions. 
1. What is the first step you should follow to install WhatsApp on your cell phone?
2. After tapping the button agree and continue on your screen, what comes next?
3. How can you enter your name and a photo?
4. How can you create a chat?

Post-reading
Learners discuss the following questions with their classmates and share their opinions with the rest of the class.

1. What do you think about WhatsApp? 
2. How many times a day do you chat on WhatsApp?
3. What kind of information do you post on a WhatsApp status?
4. Do you think it is good for you to post everything that happens to you on WhatsApp?
5. Have you seen cyberbullying is your WhatsApp chats? 
6. Comment on some good practices to protect your privacy online.


Planning/Organizing. 

Task: Ronald has been working hard during the past days. He wants to quickly send and receive WhatsApp messages and documents by using WhatsApp Web right from his desktop computer. He doesn’t know how to set up WhatsApp Web on his computer, so he decided to ask one of his coworkers for help. 

Learners plan a set of a possible list of yes/no and wh- questions by using next template including sequence words such first, then, next, finally. 
  
Planning questions to ask about the steps to follow to install WhatsApp Web
YES/NO QUESTIONS
WH- QUESTIONS























Rehearsing 
In pairs, learners take turns asking each other the questions they planned before. They help each other clarifying structures, difficulties with pronunciation ensuring equal support. 

Interacting

In small groups, learners perform interviews using the questions they planned and rehearsed before. They take notes of their classmates’ answers. Finally, they participate in whole group discussion. 

	
5 min



15 min










20 min






45 min













50 min






















60 min


















	Integrated Mini-Project
	Time

	Allow time for the Mini-Project each week. NOTE: All phases of the Integrated Mini-Project should be opportunities for Ls to practice English, not just those related to presentation. 

Participating: (5 or 10 minutes in week 1 or 2)

Possible projects: 
· Own app, explaining what it will do, how it will work, what it will look like. 
· Giving own opinions/ answers to the Essential Question of the unit, using available technology or posters/paper.
	Adjust previous times listed above to allow 5 min each week. 

Group presentations can be week 5 or 6.

	Reflective Teaching

	What worked well
	What didn’t work well

	How to improve

	Enduring Understanding Reflection
How well did the learners progress in their understanding of the Enduring Understanding?

	Week Plan Self-Assessment

	At the end of the week, T guides the learners to check their progress using the checklist below. (Can be translated into Spanish if needed to ensure Ls’ understanding.)
	Learner Self-Assessment

	I can… 
	Yes
	In progress 
	No

	identify the topic when people speak at normal speed on familiar topics.
	
	
	

	distinguish key points when people speak at normal speed on familiar topics.
	
	
	

	identify specific clear, simple instructions with some visual support (e.g., how to use an app).
	
	
	

	get the meaning of specific clear, simple instructions (e.g., how to use an app). by using context clues and illustrations
	
	
	

	plan a set of yes/no and wh- questions to ask questions about procedures.
	
	
	

	use yes/no and wh- questions to ask about procedures.
	
	
	






Didactic Planning
Week # 3
	III Level
II Period

	Domain: Socio-Interpersonal- Academic
	Scenario: #High-tech High Touch  
	Theme:  Tech Tools for Positive Change

	Enduring Understanding: Technology is a powerful tool, and, in the right hands, it can make the world a better or worse place.
Essential Question: How can technology help me make my world better?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames

Noun Phrases
· __Mary___ needs to know (math, science, logic, etc.) so he/she can____. (Job function)
· (software engineers, systems analysts, web developers, graphic designers)

First conditional
· If I were you, I would be aware of (cyberbullying, identity theft, online predators, 
· hacking, copyright infringement, plagiarism)

Vocabulary
Tech Tools for Positive Change
Social network, website, sites, storyboard, Audacity, Google, Dropbox, YouTube Prezi, moviemaker,
	Function
Describing tech tools for positive changes in people´s lives.

Discourse Markers

Connectors
(Cause and effect)
· I think/I believe that people share too much information online.
· I think my cell phone is more than a phone, so I should get to use it in class.
Apps make life easier; therefore, I try to keep up with the latest versions, so: because, consequently, for this reason

	Psychosocial
· Thinking critically when searching and visiting websites.


Sociocultural
· Practicing e-safety and ethical digital regulations.
Being socially creatively, and reflectively.  


	Assessment Strategies & indicators of learning
(Diagnostic, formative, summative)
	Learner can 
	Didactic Sequence Mediation
	Time
Total: 
200 min
(5 lessons)

	




































































































SI.2. starts, sustains and closes a conversational exchange with a peer in the classroom when the topic is familiar.


Indicators of learning


Starts a conversation using greetings.


Keeps a face-to-face conversation going about social networks at work.











Continues with the conversation about social networks at work.







Asks for agreement and disagreement in given statements about social networks at work.


Answers questions about social networks at work.
.







Closes the conversation about social networks at work.





SP.1. expresses opinions and asks for others’ opinions about the digital world.


Indicators of learning

Plans the language and content to give opinions about the digital world.
.

Makes sentences to give opinions about the digital world.



Expresses ideas to give opinions about the digital world.









W.1. summarizes simple text dealing with familiar subjects.


Indicators of learning

Prewrites important details about a simple text dealing with familiar subjects.

Drafts a summary with important details about simple text dealing with familiar subjects.


Revises a summary with important details about simple text dealing with familiar subjects by checking subject-verb agreement, pronoun and article agreement, capitalization, indentation, sentence sense, text structure, word order, punctuation and content.








Edits the summary with important details about simple text dealing with familiar subjects before publishing.
	




































































































SI.2. sustain a conversational exchange with a peer in the classroom when the topic is familiar, though there may be some difficulty in understanding and being understood from time to time.













































SP.1. expresses opinions and asks for others’ opinions about the digital world.


























W.1. summarize simple text dealing with familiar subjects.










	Pre-teaching
Routine: Checking attendance, checking in with Ls, T posts the Essential Question on the board, Can Do’s, and class agenda, etc. 

Participating: Warm up 
T shows some pictures about different tech tools (see Resources Section) and give learners different descriptions about them. Then, Ls match pictures with the corresponding description.

Engaging: Activation of prior knowledge
In groups, learners discuss about the most popular tech tools.
· What is your favorite tech tool?
· How often do you use your favorite tech tool?
· What is the main advantage of your favorite tech tool?

Then, they fill the blanks with the names of each tech tool by looking at the pictures.



[image: ]	






Introducing
T gives a worksheet with different tech tools. Learners match the tool with the corresponding description.
[image: ]
After that, T explains the grammar aspect related to noun phrases by using the chart below and then models some sentences combining noun phrases and the previous vocabulary. See examples.
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Taken from: ESL.COM.

Examples: 
· A fully equipped 3d printer is on sale. 
· An ultra MicroSDXC UHS-I Memory Card combines great photo capabilities with faster transfer speed.
· A wide selection of tablets is promoted for black Friday.

Finally, learners get in groups of three and write sentences using the vocabulary from the second column. 
Task: The use of social networks within a company or an organization has the potential to make a great difference. An organization intends to improve employees’ interactions. Imagine that you work in this organization and you are having meeting in which you have to make decisions regarding the implementation of social networking strategies. So, you decided to get informed before the meeting. 

Planning & Organizing.

Read the article, take notes, and write some questions about the benefits of social networking related to what read in the article 5 Benefits of Social Networks at Work. 
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https://workology.com/5-benefits-of-social-networks-at-work/#:~:text=The%20use%20of%20internal%20social,and%20what%20makes%20them%20tick

T writes the following questions on the board.
1. What exactly is networking? What is the difference between networking and social networking?
2. Which social networking sites / tools have you heard of? Which have you used? Which would you recommend?
3. What is the relationship between social networking and face-to-face socializing?
4. Do you see social networking as something you do for work or for pleasure?
5. What can you do to get the most out of social networking for work?

Rehearsing
In pairs, learners take turns asking each other the questions they planned with the notes they took from the articles. They help each other clarifying structures, difficulties with pronunciation ensuring equal support. They ask for agreement or disagreement about the shared ideas. 

Interacting 

Students discuss the questions in small groups. After a few minutes. T opens up the discussion to include the whole class. Learners read the blog post (Kim´s blog) https://www.teachingenglish.org.uk/sites/teacheng/files/Socialising%203_Social%20networking_worksheets.pdf to share additional ideas.




Planning &Organizing

T asks students the types of technology they have used today. Then, T asks to students to list the positive and negative aspects of technology. T writes what Ls said on the board. 
Then, T asks to students to listen to the audio on https://www.teachingenglish.org.uk/article/technology to expand their ideas about technology. After that, T posts three questions and Ls need to choose one in order to do an oral presentation about one of them. 
1. If you could uninvent any piece of technology, what would it be and why? 
2. What’s the most important piece of technology in your life? 
3. What piece of technology has had the most impact on society?

(Question from: Derek Spafford, https://www.teachingenglish.org.uk/sites/teacheng/files/loveandhate-technology_Activities_Answers_Final.pdf)

Once, they have chosen one of the questions. They work individually to create an outline and do some research for a three-minute presentation. 

Rehearsing 
Ls work in pairs to rehearse the presentations they designed before and to put into practice peer feedback to improve any detail from the presentation.


Producing (Giving opinions)  
Ls share the presentation and ask others for their opinions about the ideas presented. 




Task: This year, learners are studying using a blended modality, some days school and others at home. You consider teachers can encourage interactions at school and help each other in this new way of teaching and learning. So, you decided to talk to the principal to give some recommendations about it. But before going the principal’s office, you did some research on social networks and their benefits.



Prewriting 

After reading different articles, learners make a list of the benefits to promote social networks at school. 


Drafting 
Learners start writing their summary with the ideas, important details and the appropriate linkers or connecting words. 

Revising
In teams, learners share their summaries. Each group checks summaries using the following checklist:

Revising
	  Checklist

	The summary ….
	Yes
	No
	Partially

	is well – capitalized.
	
	
	

	‘s verbs match with the subject.
	
	
	

	is indented.
	
	
	

	has clear sentences.
	
	
	

	fulfills the requirements (information) asked in the task.
	
	
	

	has punctuation marks correctly used. 
	
	
	










Editing 
Considering their classmates’ feedback, learners correct and modify their summary. Teacher also monitors students and helps them in the editing process. 

Publishing 
Learners write their definite summary. Finally, they paste their work on the wall and learners walk around the classroom to read each summary like in a gallery walk.
	
5 minutes




10 minutes





10 minutes








40 minutes











































50 minutes





































45 minutes
















40 minutes


	Integrated Mini-Project
	Time

	Allow time for the Mini-Project each week. NOTE: All phases of the Integrated Mini-Project should be opportunities for Ls to practice English, not just those related to presentation. 

Thinking: (5 or 10 minutes in week 3)

Possible projects: 

· Own app, explaining what it will do, how it will work, what it will look like. 
· Giving own opinions/ answers to the Essential Question of the unit, using available technology or posters/paper.
	Adjust previous times listed above to allow 5 min each week. 

Group presentations can be week 5 or 6.

	Reflective Teaching

	What worked well
	What didn’t work well

	How to improve

	Enduring Understanding Reflection
How well did the learners progress in their understanding of the Enduring Understanding?

	Week Plan Self-Assessment

	At the end of the week, T guides the learners to check their progress using the checklist below. (Can be translated into Spanish if needed to ensure Ls’ understanding.)

	Learner Self-Assessment

	I can… 
	Yes
	In progress 
	No

	start a conversation using greetings.
	
	
	

	Keep a face-to-face conversation going about social networks at work. 
	
	
	

	continue with the conversation about social networks at work.
	
	
	

	ask for agreement and disagreement in given statements about social networks at work.
	
	
	

	answer questions about agreement and disagreement in given statements about social networks at work.
	
	
	

	close the conversation about social networks at work.
	
	
	

	plan the language and content to give opinions about the digital world.
	
	
	

	make sentences to give opinions about the digital world.
	
	
	

	express ideas to give opinions about the digital world.
	
	
	

	prewrite important details about a simple text dealing with familiar subjects.
	
	
	

	draft a summary with important details about simple text dealing with familiar subjects.
	
	
	

	revise a summary with important details about simple text dealing with familiar subjects by checking subject-verb agreement, pronoun and article agreement, capitalization, indentation, sentence sense, text structure, word order, punctuation and content.
	
	
	

	edit the summary with important details about simple text dealing with familiar subjects before publishing.
	
	
	








WARM UP
[image: Resultado de imagen para GOOGLE]STORYBOARD
SOCIAL NETWORK

     
[image: Resultado de imagen para social network][image: Resultado de imagen para website]

[image: Resultado de imagen para MOVIE MAKER]
[image: Resultado de imagen para prezi][image: Resultado de imagen para YOUTUBE][image: Resultado de imagen para storyboard FUNCTION]      


	 To use the Google search engine to obtain information about (someone or something) on the World Wide Web.
	It is the video editing program that is included with Windows XP.
It allows you to quickly build a personalized movie that incorporates video, still images, background music, and narration.
	It is a sequence of drawings, typically with some directions and dialogue, representing the shots planned for a movie or television production.
	Upload a video of (someone or something) to the video-sharing website.
· 
· Search for or watch on  this video website

	It is a dedicated website or other application which enables users to communicate with each other by posting information, comments, messages, images, etc.
	It is a location connected to the Internet that maintains one or more pages on the World Wide Web
	It is a presentation tool that can be used as an alternative to traditional slide making programs such as PowerPoint. Instead of slides, it makes use of one large canvas that allows you to pan and zoom to various parts of the canvas and emphasize the ideas presented there.
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WRITTEN COMPREHENSION
	  Checklist

	The summary ….
	Yes
	No
	Partially

	is well – capitalized.
	
	
	

	‘s verbs match with the subject.
	
	
	

	is indented.
	
	
	

	has clear sentences.
	
	
	

	fulfills the requirements (information) asked in the task.
	
	
	

	has punctuation marks correctly used. 
	
	
	











	  Checklist

	The summary ….
	Yes
	No
	Partially

	is well – capitalized.
	
	
	

	‘s verbs match with the subject.
	
	
	

	is indented.
	
	
	

	has clear sentences.
	
	
	

	fulfills the requirements (information) asked in the task.
	
	
	

	has punctuation marks correctly used. 
	
	
	










Didactic Planning
Week # 4
	III Level
II Period

	Domain: Socio-Interpersonal-Academic
	Scenario: #HighTech HighTouch
	Theme: My Future is in My Hands

	Enduring Understanding: Technology is a powerful tool and, in the right hands, it can make the world a better or worse place.
Essential Question: How can technology help me make my world better?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames
First conditional
· If I were you, I would be aware of (cyberbullying, identity theft, online predators, hacking, copyright infringement, plagiarism)

Vocabulary
My Future is in My Hands
· Technology to improve life not only within a career or profession.
· Software engineers, systems analysts, web developers, graphic designers
· Instagram, Facebook, Twitter, Snapchat
	Function
Expressing opinions about how my future is in my hands.
Discourse Markers
Connectors 
(Cause and effect)
· I think/I believe that people share too much information online. 
· I think my cell phone is more than a phone, so I should get to use it in class. 
· Apps make life easier; therefore, I try to keep up with the latest versions, so: because, consequently, for this reason

	Psychosocial
· Being aware of the ethical responsibility when up or downloading data from the web.
· Thinking critically when searching and visiting websites.


Sociocultural
· Being socially creatively, and reflectively.  responsible when interacting with others digitally
· Respecting everyone's opinions.




	Assessment Strategies & indicators of learning
(Diagnostic, formative, summative)
	
Learner can 

	
Didactic Sequence Mediation

	Time
Total: 
200 min
(5 lessons)

	
	
	Pre-teaching
Routine: Checking attendance, checking in with Ls, T posts the Essential Question on the board, Can Do’s, and class agenda, etc. 

Participating: Warm up:
T begins the class by showing some printed famous Apps icons. Then, T asks learners some questions:

· Do you recognize this App icon? 
· What is this App used for? 

[image: Resultado de imagen para Apps icons]














Engaging: Activation of prior knowledge
T writes the essential question “How can technology help me make my world better?  on the board and then he makes a three-column chart to describe the advantages and disadvantages of technology/ social networks such as Instagram, Facebook, Twitter or Snapchat. Learners can use the following charts with sentences and sample ideas to express opinions:

	EXPRESSING OPINIONS

	1. In my opinion, ... In my eyes, ...
2. To my mind, ... As far as I am concerned, ... ... 
3. From my point of view, ... As for me / As to me, ...
4. My view / opinion / belief / impression / conviction is that ... ... 
5. I would say that ... ... 
6. My impression is that ... ... 
7. I have the feeling that ... ... 
8. I have no doubt that ...




	Advantages of __________
	Disadvantages of ___________

	I would say that apps make life easier.
	As far as I know, apps can be a distractor when you have to study or work. 

	My impression is that Facebook is a way to be in contact with friends you usually do not share time with. 
	I think Facebook pictures or information can be used by third parties to commit a crime such scams.

	I have no doubt that reaches a large number of people quickly through tweets and retweets.
	In my opinion, Twitter is additive.







Introducing:
T shows some pictures of different professions or careers and learners describe them by using different adjectives. For example: T pastes the pictures on the board and learners go to the whiteboard and write the possible characteristics or skills that are required to be a professional/ specialist in a career. For example, you can observe the picture below to get an idea. 

[image: infografic]

[image: C:\Users\Luis Calderon\Downloads\Animated Grammar GuidesNoun Phrases.png]Picture taken from https://careerkarma.com/careers/software-engineer 

T writes a list of professions or careers and writes noun phrases by using the previous adjectives. Ls watch a video called “” in the following link taken from https://www.youtube.com/watch?v=RaSqg8vdxn0 to improve their writing skills while writing noun phrases
. 
For example: Problem solving skills are required for software engineers. 


	CONNECTORS OF CAUSE AND EFFECT 

	Subordinating
Conjunctions
	The most important conjunctions are because, as, since, and so. “Because”, “as”, and “since” introduce a cause; “so” introduces an effect. ... 

	Transitions
	The most important transitions are therefore, consequently, and as a result. ... to give an effect. 

	Prepositions
	The most important prepositions are due to and because of used for causes. 











	
5 min

10 min













30 min





















20 min



	SP.2. gives explanations and justifications on points of view, briefly. 


Indicators of learning


Plans the language, content and resources to explain in a well-organized presentation his/her a software company.

Makes sentences to explain his/her software company briefly in a well-organized presentation.

Expresses ideas to explain his/her  software company in a well-organized presentation.


	SP.2. explain and justify points of view, briefly, about the digital world. 







	Planning
The class is divided into 4 groups. Each group will create a software company. Each group will describe  the company considering the following aspects:  




[image: ]

https://smallbusiness.patriotsoftware.com/how-to-write-company-description-business-plan/

Once the company is created, learners will imagine they will participate in a fair in which they have to present their company to find sponsors and budget to support their business.  Learners will explain and justify the reasons why their company is unique and deserves to be supported. One of the company´s main advantages is the skills of their software engineers in charge of creating their products and give services.


Organizing
Learners select the appropriate oral and visual forms to share the information they planned before in a well-organized presentation using relevant sentence frames and connecting words covered in the unit. 


Rehearsing
Learners practice with the oral and visual forms prepared before. T helps them by giving feedback correcting mistakes like grammar, vocabulary, pronunciation, and intonation among others. 
[image: C:\Users\Luis Calderon\Downloads\Introduction to Stress and Intonation - English with Jennifer.png]
Learners can watch the following video called “Introduction to Stress and Intonation - English with Jennifer” in the following link taken from https://www.youtube.com/watch?v=kIapQVNq3D4 T can also use the QR code on the right side. Based on the information provided in the video, the Learners use stress and intonation patterns in their presentation. 


Producing
Each group gives a well–organized presentation to the rest of the group. At the end of the presentations, T asks students for personal experiences and challenges to create a company and the take- away from this experience. 
	60 min


	W.2. writes expository paragraphs about tech tools (e.g., apps, video games, programs, tech tools), using complete sentences that are connected to each other.

Indicators of learning


Collects information about mobile hot apps. 




Writes sequential and logical ideas about mobile a hot app that includes an introductory, main body and concluding paragraph.

Revises paragraph.
.



























Edits his/her draft about a mobile hot app before publishing.
	W.2. describe applications or tech tools (e.g., apps, video games, programs, tech tools) using
	Task: You are in charge of the technology section of your school digital newspaper. Write a review of a mobile hot app that was released recently. Include an introduction (topic sentence), a body with information on how to use the app, main features (speed, image, security, search options, notifications, user feedback, and updates), popular use cases, and a conclusion. 

Prewriting 

Learners collect information in a chart about applications or tech tools. They complete the following chart to organize their ideas. 

	Ideas 
	App

	How to use the app
	

	A list of main features(speed, image, security, search options, notifications, user feedback and updates)
	

	A list of popular use cases 
	

	User reviews or quotes
	


Drafting 

Learners write their production that includes introductory, main body and concluding paragraphs. 

Revising
 
Then, each learner shares his/her paragraph with another classmate and he/she checks it using the following checklist. 

	Editing Checklist

	The expository paragraph 
	Yes
	No
	Partially

	is well capitalized.
	
	
	

	‘s verbs match with the subject.
	
	
	

	has an introduction
	
	
	

	has a main body of well sequenced ideas
	
	
	

	has a conclusion.
	
	
	

	is indented.
	
	
	

	has clear sentences.
	
	
	

	fulfills with the information asked in the task.
	
	
	

	has punctuation marks correctly used. 
	
	
	



Editing 
Considering their classmates’ feedback, learners correct and modify their paragraph. Teacher also monitors students and helps them in the editing process before publishing. 
	60 min




	Integrated Mini-Project
	Time

	Allow time for the Mini-Project each week. NOTE: All phases of the Integrated Mini-Project should be opportunities for Ls to practice English, not just those related to presentation. 

Acting out and responding: (5 or 10 minutes in week 3 or 4)

Possible projects: 

· Own app, explaining what it will do, how it will work, what it will look like. 
· Giving own opinions/ answers to the Essential Question of the unit, using available technology or posters/paper.
	Adjust previous times listed above to allow 5 min each week. 

Group presentations can be in week 5 or 6.

	Reflective Teaching

	What worked well
	What didn’t work well

	How to improve

	Enduring Understanding Reflection
How well did the learners progress in their understanding of the Enduring Understanding?




	Week Plan Self-Assessment

	At the end of the week, T guides the learners to check their progress using the checklist below. (Can be translated into Spanish if needed to ensure Ls’ understanding.)

	Learner Self-Assessment

	I can… 
	Yes
	In progress 
	No

	plan the language, content and resources to explain in a well-organized presentation his/her a software company.
	
	
	

	make sentences to explain his/her software company briefly in a well-organized presentation.
	
	
	

	express ideas to explain his/her software company in a well-organized presentation.
	
	
	

	collect information about mobile hot apps. 
	
	
	

	write sequential and logical ideas about mobile a hot app that includes an introductory, main body and concluding paragraph.
	
	
	

	revise paragraph.
	
	
	

	edit his/her draft about a mobile hot app before publishing.
	
	
	











Weeks 5 and 6
Review and Integrated Mini-Project
	III Level
II Period

	Enduring Understanding: Technology is a powerful tool and, in the right hands, it can make the world a better or worse place.
Essential Question: How can technology help me make my world better?

	
		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	







	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frame
· Did Ls use all sentence frames?
Vocabulary
· Did Ls say aloud and write all vocabulary?

Phonology
· Did Ls recognize, articulate and produce phonological sounds?
	Function
· Did Ls use all functions? 

Discourse Markers
· Did Ls practice connecting words: and, but, because?


	Psychosocial
· Did Ls show evidence of …
· Being aware and committed to protecting the environment
· Appreciating natural wonders

Sociocultural
· Did Ls practice idioms and quotes? 

	Assessment Strategies & indicators of learning
(Diagnostic, formative, summative)
	Learner can 
	Didactic Sequence Mediation
	Time
Total: 
200 min
(5 lessons)

	· Did Ls achieve all learning outcomes? 
	· Can Ls do all tasks? 

	Referencing notes from formative assessments throughout the weeks, repeat activities to strengthen Ls in weaker areas or select from Optional Activities that follow these plans. 
	All of week 5 or 6


	Options
	Integrated Mini-Project
	Time

	
Possible projects: 

· Own app, explaining what it will do, how it will work, what it will look like. 
· Giving own opinions/ answers to the Essential Question of the unit, using available technology or posters/paper.
	By allowing time for the Mini-Project each week for participating, thinking, and acting out, learners should now have a chosen project and determined content and strategies. In the presentation week Ls focus on: 

Responding and sharing: Participating in individual and peer assessment of integrated mini-project.

	Integrated Mini-project Self-Assessment 

	Participating to Negotiate
I participated by
· sharing my own ideas and interests with my family or classmates 
· respecting my family or classmates’ opinions,
· communicating respectfully
· making decisions

	A lot
5
	
4
	A little
3
	
2
	Not at all
1

	Thinking:
I planned by
· looking for information and resources,
· thinking of a design for my app/paper /poster
· interacting with my classmates.
· making decisions

	A lot
5
	
4
	A little
3
	
2
	Not at all
1

	Acting out:
I acted out by 
· reviewing the information 
· improving my app/paper /poster design
· correcting the information,
· rehearsing and working on pronunciation, intonation, fluency and other aspects,

	A lot
5
	
4
	A little
3
	
2
	Not at all
1

	Responding and Sharing:
I can demonstrate I was well prepared in delivering and sharing the information by
· responsibly delivering the project during the virtual / classroom exchange. 
· answering questions from the audience respectfully.
· self-assessing the final product. 

	A lot
5
	
4
	A little
3
	
2
	Not at all
1



Teachers monitor ….
· Did Ls use English during all aspects of Integrated Mini-Project?
· How did project presentations reflect understanding and/or mastery of Can Do statements?
· Did Ls put into practice the focus of Learn to Be and Live in Community?
· Did the Integrated Mini-Project provide answers to the Essential Question?
	All of week 5 or 6 of unit






	III Level
II Period 
CEF Level to be Reached B1 Basic User/Independent User

	Scenario: What Comes Next? 

	Enduring Understanding 
	Every day people are faced with choices - some big, some small - and the way people react to those choices shape their future.

	Essential Question
	How do decisions we make today change our lives tomorrow?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Assessment and Goals

	Week 1
Goals 

L.1. understand when people speak at normal speed on familiar topics. There may be a need to repeat particular words and phrases.

L.2. follow the main idea of audio text if the topic is familiar and the text can be replayed.





R.1. understand factual text and simple reports on familiar topics (e.g., interviews).



SP.1. describe personal goals and intentions.



	Week 1
Assessment 

L.1. recognizes when people speak at normal speed on familiar topics. There may be a need to repeat particular words and phrases.

L.2. extracts the main idea of audio text if the topic is familiar and the text can be replayed.





R.1. recognizes factual text and simple reports on familiar topics.




SP.1. describes personal goals and
Intentions.


	Week 2
Goals 

R.3. use key words, diagrams, and illustrations to support reading comprehension.



R.4. understand texts of various lengths as long as the words used are familiar and/or concern areas of student interest.


W.1. summarize simple text dealing with familiar subjects.

	Week 2
Assessment 

R.3. uses texts of various lengths as long as the words used are familiar.
Identifying relevant information and drawing conclusions.

R.4. interprets texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.




W.1. restates a main idea in a few words.


	Week 3
Goals 

SI.1. interview others if the questions have been prepared beforehand. Sometimes, can pose a further question without having to pause very long to formulate the question.

SP.2. express and ask for others´ opinions and needs on familiar subjects.

SI.2. sustain a conversational exchange with a peer in the classroom when the topic is familiar, though there may be some difficulty in understanding and being understood from time to time.
	Week 3
Assessment 

SI.1. interviews others if the questions have been prepared beforehand.








SP.2. expresses and asks for others´ opinions and needs.
 

SI.2. starts, sustains and closes a conversational exchange with a peer in the classroom when the topic is familiar.





	Week 4
Goals

SP.3. explain and justify points of view, assumptions, and future plans, briefly.

W.2. write a report on an important personal experience (e.g., graduating from school, getting interviewed, and choosing a career) and check written summaries and reports to look for mistakes (subject-verb agreement, pronoun and article agreement, capitalization, using commas, sentence sense, word order, text structure, concrete ideas).
	Week 4
Assessment

SP.3. explains and justifies points of view, assumptions, and plans, briefly.


W.2.writes a one-page report based on real events.









	Week 5/6


Assessment 


Anecdotal reports / rubrics /  instruments for self and co-assessment


Suggested Integrated Mini project

· Essay about future plans.
· A multi-step research Career Research: “Planning my Future”- Gallery Walk (learners explore different careers and professions they want to pursue, complete with educational requirements, salary and job opportunities)

	Phonology 

R2.  manipulates English language sounds using prior knowledge in phonics, syllabification and word parts.

· Review of sound articulation (7th to 9th) and of phonological features of most unfamiliar words when needed.
· Use of prosodic features (stress, intonation, rhythm) to support the message intended to convey.
· Even though this goal is still linked to reading in Diversified Education, teachers can reinforce it in Spoken Interaction and Spoken Production activities as well.  
	

	Theme
1. Pass or Fail?

	Theme
1. College or Career?

	Theme
1. Study Here or Abroad?
	Theme
1. Getting By or Getting Ahead?
	

	Function 

1. Describing feelings, emotions, and attitudes about my goals for passing or failing.
	Function

1. Giving advice and suggestions about deciding to go to college or career.
	Function

1. Describing experiences, events and opinions about studying locally or abroad.
	Function

1. Stating obligation and necessity about getting by or getting ahead in the future.
	

	Discourse Markers

Connecting words expressing cause and effect, contrast: 
­ On the other hand, I am going to work hard to reach my goals.
­ However, it will take lots of effort and sacrifices.

Initiating and closing a conversation
Initiating
 Can I talk to you for a minute?
 Excuse me, please. Do you have a minute?

Managing interaction 
Interrupting
 Sorry to interrupt you but …
 I have a question.
 Could I interrupt here?

Closing
 It´s been nice talking to you. See you later.
 I´m sorry, I have to go now.
 Must go.
	Discourse Markers

Initiating and closing a conversation
Initiating
 Can I talk to you for a minute?
 Excuse me, please. Do you have a minute?

Managing interaction 
Interrupting
 Sorry to interrupt you but …
 I have a question.
 Could I interrupt here?

Closing
 It´s been nice talking to you. See you later.
 I´m sorry, I have to go now.
 Must go.


	Discourse Markers

Changing the topic 
· Anyway…, by the way, there´s something else I wanted to tell you…

Resuming a conversation 
· Anyway…, anyway, what I was saying?
· What were we talking about?
· To get back to what I was saying

Continuing
· Anyway….
So, as I was saying, Well…
1. 
	Discourse Markers

Changing the topic 
· Anyway…, by the way, there´s something else I wanted to tell you…

Resuming a conversation 
· Anyway…, anyway, what I was saying?
· What were we talking about?
· To get back to what I was saying

Continuing
· Anyway….
So, as I was saying, Well…

	

	Grammar & Sentence Frames

Past Tense
· I passed all my subjects but I failed to understand some things very well.
· I want to be like my brother who went away to college.
· I respected my friend’s choice to study at INA and now he is a great mechanic.

Phrasal Verbs
· You should shape up or you will have to drop out of school. 
· You need to find out what your choices are.
· Don’t give up your dreams. 

· 
	Grammar &Sentence Frames

Modals
· I might stay in my hometown, or go to San José to study.
· You might schedule your interview in the morning, or you could wait until the afternoon.
· You should ask yourself exactly what you want from a job or a career.
· What could the speaker say in answer to the question?
· Should you write about the paragraph you read?

· 
	Grammar & Sentence Frames
Present continuous
· I’m doing my homework this evening.
· I’m starting university in January.
· We´re planning to study in San José next year.
· My teacher is thinking of taking a sabbatical year after next year. 
· As for now, I am only focusing my attention on finishing my studies.

· 
	Grammar & Sentence Frames

Going to
To talk about plans and intentions
· I’m going to have an interview next week.
· He is going to move to the U.S. for an exchange program.

If clause
· We won’t be able to get into the university if we don’t pass the bachillerato.
· If I graduate from high school, I will try to get a job soon.

Adjectives
· I am a critical and business-oriented person.
· I am math-oriented, so I’d like to study something related to that field.

Wh- questions
· What are your goals for the future?
· What do you plan to do after graduating from high school?
· Where would you like to study?
Which profession should I choose?
	

	Vocabulary 

Pass or Fail?
· Success, failure, choice, pass, fail,




	Vocabulary 

College or Career? 
· College, university, career, study abroad, decision, decide, enroll, analytical, artistic, musical, athletic, compassionate, competent
	Vocabulary 

  Study Here or Abroad?
· Exchange program, academics, choose, decision making, goals.
· 
	Vocabulary

Getting by or Getting Ahead?
Short- and long- term goals, getting by/ getting ahead, disciplined, down-to-earth, hard-working, responsible, goal-oriented (business-; math-; music, etc.)
	

	Psycho-social
· Being aware of own strengths and limitations.


Sociocultural

· Being open to give and receive constructive feedback.


	Psycho-social
· Thinking critically about my own future for setting my goals.

Sociocultural

· Being open to give and receive constructive feedback.

	Psycho-social 
· Thinking critically about my own future for setting my goals.

Sociocultural

· Showing interest and respect for other´s life and feelings with a non-judgmental attitude.
	Psycho-social 
· Managing own emotions and self-control when interacting with others.

Sociocultural

· Showing interest and respect for other´s life and feelings with a non-judgmental attitude.
	















Didactic Planning
Week # 1
	III Level
II Period

	Domain: Socio-Interpersonal- Academic
	Scenario: What Comes Next?
	Theme: Pass or Fail?

	Enduring Understanding: Every day people are faced with choices - some big, some small - and the way people react to those choices shape their future.
Essential Question: How do decisions we make today change our lives tomorrow?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames

Past Tense
I passed all my subjects but I failed to understand some things very well.
I want to be like my brother who went away to college.
I respected my friend’s choice to study at INA and now he is a great mechanic.


Phrasal Verbs
You should shape up or you will have to drop out of school.
You need to find out what your choices are.
Don’t give up your dreams.

Vocabulary

Pass or Fail?
Success, failure, choice, pass, fail.


	Functions
Describing feelings, emotions, and attitudes about
my goals for passing or failing.

Discourse Markers
Connecting words expressing cause and effect, contrast:
On the other hand, I am going to work hard to reach my goals.
However, it will take lots of effort and sacrifices.

Initiating and closing a conversation.

Initiating
Can I talk to you for a minute?
Excuse me, please. Do you have a minute?

Managing interaction
Interrupting
Sorry to interrupt you but …
I have a question.
Could I interrupt here?

Closing
It´s been nice talking to you. See you later.
I´m sorry, I have to go now.
Must go.
	
Psycho-social
Being aware of own strengths and limitations.

Sociocultural
Being open to give and receive constructive
feedback.

	Assessment Strategies & indicators of learning
(Diagnostic, formative, summative)
	Learner can 
	Didactic Sequence Mediation
	Time
Total: 
200 min
(5 lessons)

	



















































L.1. recognizes when people speak at normal speed on familiar topics. There may be a need to repeat particular words and phrases.

















Indicators of Learning

Recognizes the topic when people speak at normal speed on familiar topics 



Identifies key words when people speak at normal speed on familiar topics 





Distinguishes main points when people speak at normal speed on familiar topics.



























































L.2. extracts the main idea of audio text if the topic is familiar and the text can be replayed.






Indicators of Learning 

Identifies the topic of audio text if the topic is familiar and the text can be replayed













Recognizes key words of audio text if the topic is familiar and the text can be replayed

Gets main ideas of audio text if the topic is familiar and the text can be replayed 




















R.1. recognizes factual text and simple reports on familiar topics.

Indicators of Learning 






















Identifies main ideas in factual text and simple reports on familiar topics.


Distinguishes supporting details in factual text and simple reports on familiar topics.


































SP.1. describes personal goals and
Intentions.

Indicators of Learning 


Selects the appropriate online information and visuals to give a presentation about personal goals and
Intentions.
.
Organizes the online information and visuals to give a presentation about personal goals and
Intentions.
.













Makes sentences with the online information and with the appropriate linkers or connecting words to give a well-organized presentation about personal goals and
Intentions.













Gives a well-organized presentation about personal goals and
Intentions.
	
















































L.1. understand when people speak at normal speed on familiar topics. There may be a need to repeat particular words and phrases.



































































































L.2. follow the main idea of audio text if the topic is familiar and the text can be replayed.






















































R.1. understand factual text and simple reports on familiar topics (e.g., interviews).




































































SP.1. describe personal goals and intentions.

	Pre-teaching
Routine: Checking attendance, checking in with Ls, T posts the Essential Question on the board, Can Do’s, and class agenda, etc. 

Participating: Warm up
https://www.youtube.com/watch?v=zLYECIjmnQs&pbjreload=10
Learners will watch a short video about “famous failures” and how these famous people became successful. Based on the video, learners will comment on what was his/her favorite one and why?

Engaging: Activation of prior knowledge

In groups, learners are given the following questions to reflect on. 

1. Have you ever failed any subject in school?
1. Have you ever failed a game?
1. Have you ever failed at something that was important to you?
1. How did you react to that failure?
1. Did something positive come out of it?  What?
Introducing

Teacher shares four phrasal verbs for education by using a chart. T models how to pronounce them and also their meaning by using them in context. 

	Phrasal Verbs for Education

	shape up
meaning: to develop in a particular way, especially in a good way

sample: Our plans are shaping up nicely (= showing signs that they will be successful).
	drop out (of something)
meaning: to leave school, college, etc. without finishing your studies

sample: to drop out of school/college
She started a degree but dropped out after only a year.

	find out
meaning: find out (about something/somebody) | find out something (about something/somebody)
to get some information about something/somebody by asking, reading, etc.

sample: Visit our website to find out more.
	give something up
meaning: to stop doing or having something

sample: She didn't give up her dream of 
being a doctor when she had the baby.
You shouldn’t give up attending the course. 

	drop in 
meaning: to come for a visit without having received an invitation for a specific time
sample : Drop in whenever you are in the neighborhood. 



T asks learners to write some sentences using the phrasal verbs. Then, learners read them out loud. T helps learner to improve intonation if necessary. 



Pre-listening
T shows a picture to students and asks learners to predict what they think the video will be about. 



[image: ]




Listening for the first time
T shows learners a video called Why did Steve Jobs drop out of college? https://youtu.be/DjxhenAHyGk  Then, learners listen to it very carefully and at the end of the video they will write down what the video is about. 


Finally, learners identify the correct key words to complete each sentence based on the video. 


	Word bank
drop in / drop out / found out/ gave up 

	1.
	Steve Job’s biological mother ____________that the parents were going to adopt Steve didn’t finish their studies. 

	2.
	Steve has his own reasons to ____________ college. 

	3.
	Steve decided to ______________in classes that were more interesting for him.  

	4.
	Based on the video, we can conclude Steve never ___________on his dreams.  












  












Pair/Group feedback 
T asks learners to work in pairs and comment on the content of video. Learners help each other if finding difficulties to solve the exercise or problems understanding vocabulary words.

Listening for the second time 
Ls watch the video again and create a chronology of events in Steve’s life. They have to write 7 events in chronological order. 

	
Steve Jobs
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	Chronology of events

	1. 

	1. 

	1. 

	1. 

	1. 

	1. 

	1. 



Post-listening
Ls will write a seven line paragraph about Steve’s biography based on the ideas from the previous activity.




Pre-listening
Teacher asks learners to google Malala ‘information by using their phones and share their findings. 









Listening for the first time
T shows learners a video called Malala Yousafzai, Activist | Biography https://youtu.be/6by9NEhT9GM..  Learners answer the following questions: 

1. What is the video about? 
1. Why did Malala become an education activist? 


                                      
Pair/Group feedback 

T asks learners to work in pairs and comment on the content of video. Learners help each other if finding difficulties to solve the exercise or problems understanding vocabulary words.


Listening for the second time 
Learners watch the video for the second time.  Then, teacher asks learners to complete a graphic organizer by using the key words and phrases from the video. After that, learners write sentences to expand the phrases. 


Post-listening

Learners share their graphic organizer information orally in groups. 




Pre-reading

Learners get a text without a title. Teachers asks learners to go over the text rapidly and decide on a title. T asks learners to check on important keywords, pictures and dates.  

[image: ]
Reading for the first time
Teacher asks learners to go over the text again but this time learners will focus on each paragraph to highlight main ideas. 


Pair/Group feedback

Learners work in pairs to share the highlighted ideas per paragraph. Then, learners highlight together the ones omitted after sharing.
  

Reading for the second time
Learners read the article again to answer some reading comprehension questions. Then, in pairs they will check the answers and do peer correction if necessary.
[image: ]

Post-reading
Teacher divides the reading into three parts. Then, Ls get in groups of three. T assigns a different text section to each group to read. Each group reads the assigned part. After that, students report to the whole group what they read orally. 


Planning

Task: In the counseling class, learners have been asked to prepare a presentation about their personal goals and intentions because this can be useful for their future life and career project. 


Teacher asks learners to brainstorm their more meaningful events in life and also their personal goals and intentions. 





Organizing

Teacher explains what a timeline is and asks learners to design their own. 
[image: https://qph.fs.quoracdn.net/main-qimg-0864d6aaafa6c1309b011d11548ef68a]
Learners write sentences to explain the ideas they wrote in timeline of their own lives using the appropriate linkers or connecting words. They include meaningful events but also personal goals and intentions. 

Rehearsing
Ls practice what they will explain about their timelines in the presentation and do a self –monitoring activity with a chart to make sure they are including all the task elements. 

	Oral Presentation Checklist

	The presentation...
	Yes
	No
	Partially

	is well -organized (it has beginning, a middle and an end)
	
	
	

	´s sentences are well connected. ( use of connectors)
	
	
	

	timeline has a logical sequence of events
	
	
	

	has resources to support it. 
	
	
	

	has clear sentences.
	
	
	

	fulfills the information asked in the task.
	
	
	



Producing 
Learners deliver their presentation about their timelines to the rest of the group.   
	


























	Integrated Mini-Project
	Time

	Allow time for the Mini-Project each week. NOTE: All phases of the Integrated Mini-Project should be opportunities for Ls to practice English, not just those related to presentation. 


Option #1 
Learners prepare one presentation about one person that changed the world although, they were unsuccessful at the beginning of his / her goals.
In groups of 3, Ls will design one stand to honor the person they have chosen.

Option #2

A multi-step research Career Research: “Planning my Future”- Gallery Walk (learners explore different careers and professions they want to pursue, complete with educational requirements, salary and job opportunities)



Participating to negotiate: (5 or 10 minutes in week 1 or 2)


	Adjust previous times listed above to allow 5 min each week. 

Group presentations can be week 5 or 6.

	Reflective Teaching

	What worked well
	What didn’t work well

	How to improve

	Enduring Understanding Reflection
How well did the learners progress in their understanding of the Enduring Understanding?

	Week Plan Self-Assessment

	At the end of the week, T guides the learners to check their progress using the checklist below. (Can be translated into Spanish if needed to ensure Ls’ understanding.)

	Learner Self-Assessment

	I can… 
	Yes
	In progress 
	No

	recognize the topic when people speak at normal speed on familiar topics 
	
	
	

	identify key words when people speak at normal speed on familiar topics 
	
	
	

	distinguish main points when people speak at normal speed on familiar topics.
	
	
	

	identify the topic of audio text if the topic is familiar and the text can be replayed
	
	
	

	recognize key words of audio text if the topic is familiar and the text can be replayed
	
	
	

	get main ideas of audio text if the topic is familiar and the text can be replayed. 
	
	
	

	identify main ideas in factual text and simple reports on familiar topics.
	
	
	

	distinguish supporting details in factual text and simple reports on familiar topics.
	
	
	

	select the appropriate online information and visuals to give a presentation about personal goals and
intentions.
	
	
	

	organize the online information and visuals to give a presentation about personal goals and
intentions.
	
	
	

	make sentences with the online information and with the appropriate linkers or connecting words to give a well-organized presentation about personal goals and intentions.
	
	
	

	give a well-organized presentation about personal goals and intentions.
	
	
	












Week 1 Resources
	Phrasal Verbs for Education

	shape up
meaning: to develop in a particular way, especially in a good way

sample: Our plans are shaping up nicely (= showing signs that they will be successful).
	drop out (of something)
meaning: to leave school, college, etc. without finishing your studies

sample: to drop out of school/college
She started a degree but dropped out after only a year.

	find out
meaning: find out (about something/somebody) | find out something (about something/somebody)
to get some information about something/somebody by asking, reading, etc.

sample: Visit our website to find out more.
	give something up
meaning: to stop doing or having something

sample: She didn't give up her dream of 
being a doctor when she had the baby.
You shouldn’t give up attending the course. 

	drop in 
meaning: to come for a visit without having received an invitation for a specific time
sample : Drop in whenever you are in the neighborhood. 



	Phrasal Verbs for Education

	shape up
meaning: to develop in a particular way, especially in a good way

sample: Our plans are shaping up nicely (= showing signs that they will be successful).
	drop out (of something)
meaning: to leave school, college, etc. without finishing your studies

sample: to drop out of school/college
She started a degree but dropped out after only a year.

	find out
meaning: find out (about something/somebody) | find out something (about something/somebody)
to get some information about something/somebody by asking, reading, etc.

sample: Visit our website to find out more.
	give something up
meaning: to stop doing or having something

sample: She didn't give up her dream of 
being a doctor when she had the baby.
You shouldn’t give up attending the course. 

	drop in 
meaning: to come for a visit without having received an invitation for a specific time
sample : Drop in whenever you are in the neighborhood. 
































	Word bank
drop in / drop out / found out/ gave up 

	1.
	Steve Job’s biological mother ____________that the parents were going to adopt Steve didn’t finish their studies. 

	2.
	Steve has his own reasons to ____________ college. 

	3.
	Steve decided to ______________in classes that were more interesting for him.  

	4.
	Based on the video, we can conclude Steve never ___________on his dreams.  






	Word bank
drop in / drop out / found out/ gave up 

	1.
	Steve Job’s biological mother ____________that the parents were going to adopt Steve didn’t finish their studies. 

	2.
	Steve has his own reasons to ____________ college. 

	3.
	Steve decided to ______________in classes that were more interesting for him.  

	4.
	Based on the video, we can conclude Steve never ___________on his dreams.  










	
Steve Jobs
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	Chronology of events

	1. 

	1. 

	1. 

	1. 

	1. 

	1. 

	1. 



	
Steve Jobs
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	Chronology of events

	1. 

	1. 

	1. 

	1. 

	1. 

	1. 

	1. 
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	Oral Presentation Checklist

	The presentation...
	Yes
	No
	Partially

	is well -organized (it has beginning, a middle and an end)
	
	
	

	´s sentences are well connected. ( use of connectors)
	
	
	

	timeline has a logical sequence of events
	
	
	

	has resources to support it. 
	
	
	

	has clear sentences.
	
	
	

	fulfills the information asked in the task.
	
	
	



	Oral Presentation Checklist

	The presentation...
	Yes
	No
	Partially

	is well -organized (it has beginning, a middle and an end)
	
	
	

	´s sentences are well connected. (use of connectors)
	
	
	

	timeline has a logical sequence of events
	
	
	

	has resources to support it. 
	
	
	

	has clear sentences.
	
	
	

	fulfills the information asked in the task.
	
	
	





Didactic Planning
Week # 2
	III Level
II Period

	Domain: Socio-Interpersonal- Academic
	Scenario: What Comes Next?   
	Theme: College or Career?

	Enduring Understanding: Every day people are faced with choices - some big, some small - and the way people react to those choices shape their future. 
Essential Question: How do decisions we make today change our lives tomorrow?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames
Modals
· I might stay in my hometown, or go to San José to study.
· You might schedule your interview in the morning, or you could wait until the afternoon.
· You should ask yourself exactly what you want from a job or a career.
· What could the speaker say in answer to the question?
· Should you write about the paragraph you read?



Vocabulary
College or Career? 
College, university, career, study abroad, decision, decide, enroll, analytical, artistic, musical, athletic, compassionate, competent
	Function
Giving advice and suggestions about deciding to go to
college or career.
Discourse Markers
Initiating and closing a conversation
Initiating
 Can I talk to you for a minute?
 Excuse me, please. Do you have a minute?

Managing interaction 
Interrupting
 Sorry to interrupt you but …
 I have a question.
 Could I interrupt here?

Closing
 It´s been nice talking to you. See you later.
 I´m sorry, I have to go now.
--     Must go

	Psychosocial
· Thinking critically about my own future for setting my goals.

Sociocultural
· Being open to give and receive constructive feedback.



	Assessment Strategies & indicators of learning
(Diagnostic, formative, summative)
	Learner can 
	Didactic Sequence Mediation
	Time
Total: 
200 min
(5 lessons)

	





























































































R.3. uses texts of various lengths as long as the words used are familiar.





Indicators of Learning 


Identifies the topic of texts of various lengths as long as the words used are familiar.







Identifies key words of texts of various lengths as long as the words used are familiar.





















Distinguishes the gist of texts of various lengths as long as the words used are familiar.








R.4. interprets texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.

Indicators of Learning 

Identifies the topic in texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.

Identifies the intended audience in texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.
.

Recognizes the text structure in texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.


Gets main idea in paragraphs or sections of texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.























Extracts supporting details in paragraphs or sections of texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.
.

Analyzes the author’s argument in texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.


Draws conclusions texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.
.




W.1. restates a main idea in a few words.

Indicators of Learning 

Prewrites a summary with a main idea in a few words dealing with familiar subjects.

Drafts a summary with the main idea in a few words using the appropriate linkers or connecting words.

Revises a summary with the main idea in a few words by checking subject-verb agreement, pronoun and article agreement, sentence sense, text structure, word order and punctuation .















Edits a summary with the main idea in a few words before publishing.
	


























































































R.3. use key words, diagrams, and illustrations to support reading comprehension.



















































R.4.Understand texts of various lengths as long as the words used are familiar and/or concern areas of student interest.

























































































W.1. summarize simple text dealing with familiar subjects










	Pre-teaching
Routine: Checking attendance, checking in with Ls, T posts the Essential Question on the board, Can Do’s, and class agenda, etc. 

Participating: Warm up 
T writes on the board two words in big letters and circles them: COLLEGE/ CAREER.
T asks students to mention what comes to their minds when they think about these two words. T writes students opinions on the board under each of them. The students explain the difference between these two concepts with their own words, by doing a short research about the terms.


Engaging:
T mentions different dictionary definitions for college and career. Ls read them and point key words in the definitions.
A career is all about building up skills through various employment opportunities, giving you the ability to move on to higher paying and more prestigious ones. Careers provide a foundation of experiences that help fuel your professional life for many years. Careers are more long-term and are about learning, gaining experience, building connections, and putting yourself in the right position for promotions and raises. Also, careers tend to be more salary based, as opposed to hourly based like jobs, and often include benefits such as paid time off and health. https://www.south.edu/blog/the-difference-between-a-job-and-a-career/
College: A smaller institution that usually offers undergraduate degrees is considered a college. There are even community college and junior colleges that provide students with two-year degrees. Most four-year colleges offer bachelor’s degrees with some also offering associate degrees.
https://www.collegerank.net/difference-college-university













Introducing :

Teacher explains the use of the three modals by using the images below in the context of college and careers. Teacher models sentences such as: 

· I might stay in my hometown, or go to San José to study.
· You might schedule your interview in the morning, or you could wait until the afternoon.
· You should ask yourself exactly what you want from a job or a career.
· What could the speaker say in answer to the question?
· Should you write about the paragraph you read?
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Teacher shows learners a list of highly demanded technical careers from CINDE, a list of soft skills needed for these careers and the English level required. Based on all the information learners will go over them and fill out the chart below with the required information. See the example below. 
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	Technical career 
	Soft skills required
	English Level

	Quality Inspector 
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	



Finally, learners share and discuss their answers with the teacher and the rest of the group. 




Pre-reading

Learners work in groups of three and discuss the following questions:

1- Have you already made up your mind about going to college?
2- If yes, what factors should you consider to make your career choice?

Reading for the first time

Teacher gives students a couple of minutes to scan the reading by using their phones in groups. 
https://www.thebalancecareers.com/should-you-go-to-college-525564
Then she asks some students to mention what the article is about and which of the reasons given they consider most important and why. 


Pair/Group feedback
Students share their answers about the previous exercise in small groups.

Reading for the second time

1. Learners match the keywords with their meanings. 



	Keyword
	Meaning

	1.
	pursue
	It can be an associate's, bachelor's, master's, or even a doctorate. It can take anywhere from two to four years or longer to get a certificate.
	( )

	2.
	degree
	a job or profession
	( )

	3.
	aptitude
	An institution of higher education created to educate and grant degrees; often a part of a university.
	( )

	4.
	skills 
	Specialization in a particular subject or field at college or university.
	( )

	5.
	majors
	An act of selecting or making a decision when faced with two or more possibilities.
	( )

	6.
	choice
	The ability to use one's knowledge effectively and readily in execution or performance. A learned power of doing something competently.
	( )

	7.
	college
	Capability; ability; innate or acquired capacity for something, talent.
	( )

	8.
	occupation
	To find or employ measures to obtain or accomplish something.
	( )




1. Answer the following questions based on the reading: Should I go to college? 

1. Who is the reading intended to?
1. What is the main topic of the reading?
1. When is it recommended to look for this type of reading?

Post-reading
In small groups, students discuss some aspects they consider important when choosing a university to attend. Then, they will share their answers with their classmates.


Pre-reading
Ls work in groups to brainstorm ideas about how to make the right career choice. 



Reading for the first time

Learners read the article entitled Making the Right Career Move. https://www.mindtools.com/pages/article/newCDV_73.htm  Learners read the article for 30 seconds and  answer the following questions: 

1. What is the article about?
1. Who is the intended audience?


Pair/Group feedback
Students share their answers in small groups.


Reading for the second time

1. Go over the text and check (√) the structure it has. 

	Text Structures
	

	sequence/process
	

	description
	

	time order/chronology
	

	proposition/support
	

	compare/contrast
	

	problem/solution
	

	cause/effect
	




1. Get the main idea of the paragraphs of Job Analysis and Analysis of Satisfaction Criteria
and write it down next to each circle. 

























1. T asks learners to number the paragraphs, then, highlight supporting details from each paragraph and after that, complete the following chart by using supporting details.


	Paragraph number
	Supporting details per paragraph

	
	

	
	

	
	

	
	


  

1. What is the author’s position in regards Making the Right Career Move?




1. What conclusions can you take from the article?


Post-reading


  T asks learners to work in groups and comment on the following situation. 


You are offered two different positions and you have to decide which one you want. So, how do you choose the right one for you? Go over the article again and use the information to justify your answer.

Pre-writing
T asks learners to watch a video and take notes about it.  After watching the video Ls create a graphic organizer about useful tips to get organized for college.
HOW TO GET ORGANIZED FOR COLLEGE | How To Prepare For College https://www.youtube.com/watch?v=pkqibzvUehk





Drafting  
Learners write an- eight sentence summary about useful tips to get organized for college by using the notes and information from the graphic organizer and  the video. 

Revising  
Learners check their sentences, and the teacher makes a quick check of their work by using the following chart.
 
        
	The summary…
	Yes
	No
	Partially

	has the form of a paragraph.
	
	
	

	begins with an introductory sentence that states the text’s title, author and main point
	
	
	

	has two or three sentences that describes the ending. 
	
	
	

	contains only the ideas of the original text.
	
	
	

	´s sentences are well connected. (use of connectors).
	
	
	

	is well capitalized.
	
	
	

	‘s verbs match with the subject.
	
	
	

	is indented.
	
	
	

	fulfills the information asked in the task.
	
	
	



Editing  
Learners correct any mistake found during peer correction and add the suggestions given by his/her teacher.  
 
Publishing  
Ls get in groups of 3 and read aloud their eight sentence summaries. 
	



















	Integrated Mini-Project
	Time

	Allow time for the Mini-Project each week. NOTE: All phases of the Integrated Mini-Project should be opportunities for Ls to practice English, not just those related to presentation. 

Participating to negotiate: (5 or 10 minutes in week 1 or 2) Students answer the following questions about choosing a career:
1. What would you like to study?
1. Where could you study that career?
1. Why did you choose that place and that career?

Thinking for planning: (5 or 10 minutes in week 3 and 4) Based on the answers from the previous exercise, students write a short paragraph explaining their choices. They have to use the modals studied. 
	Adjust previous times listed above to allow 5 min each week. 

Group presentations can be week 5 or 6.

	Reflective Teaching

	What worked well
	What didn’t work well

	How to improve

	Enduring Understanding Reflection
How well did the learners progress in their understanding of the Enduring Understanding?




	Week Plan Self-Assessment

	At the end of the week, T guides the learners to check their progress using the checklist below. (Can be translated into Spanish if needed to ensure Ls’ understanding.)

	Learner Self-Assessment

	I can… 
	Yes
	In progress 
	No

	identify the topic of texts of various lengths as long as the words used are familiar.
	
	
	

	identify key words of texts of various lengths as long as the words used are familiar.
	
	
	

	distinguish the gist of texts of various lengths as long as the words used are familiar.
	
	
	

	identify the topic in texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.
	
	
	

	identify the intended audience in texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.
	
	
	

	recognize the text structure in texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.
	
	
	

	get main idea in paragraphs or sections of texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.
	
	
	

	extract supporting details in paragraphs or sections of texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.
	
	
	

	analyze the author’s argument in texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.
	
	
	

	draw conclusions texts of various lengths as long as the words used are familiar and/ or concern areas of student interest.
	
	
	

	prewrite a summary with a main idea in a few words dealing with familiar subjects.
	
	
	

	draft a summary with the main idea in a few words using the appropriate linkers or connecting words.
	
	
	

	revise a summary with the main idea in a few words by checking subject-verb agreement, pronoun and article agreement, sentence sense, text structure, word order and punctuation 
	
	
	

	edits a summary with the main idea in a few words before publishing.
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	The summary…
	Yes
	No
	Partially

	has the form of a paragraph.
	
	
	

	begins with an introductory sentence that states the text’s title, author and main point
	
	
	

	has two or three sentences that describes the ending. 
	
	
	

	contains only the ideas of the original text.
	
	
	

	´s sentences are well connected. (use of connectors).
	
	
	

	is well capitalized.
	
	
	

	‘s verbs match with the subject.
	
	
	

	is indented.
	
	
	

	fulfills the information asked in the task.
	
	
	




	The summary…
	Yes
	No
	Partially

	has the form of a paragraph.
	
	
	

	begins with an introductory sentence that states the text’s title, author and main point
	
	
	

	has two or three sentences that describes the ending. 
	
	
	

	contains only the ideas of the original text.
	
	
	

	´s sentences are well connected. (use of connectors).
	
	
	

	is well capitalized.
	
	
	

	‘s verbs match with the subject.
	
	
	

	is indented.
	
	
	

	fulfills the information asked in the task.
	
	
	





Didactic Planning
Week # 3
	III Level
II Period

	Domain: Socio-Interpersonal- Academic
	Scenario: What comes next?
	Theme: Study here or abroad

	Enduring Understanding: Everyday people are faced with choices - some big, some small - and the way people react to those choices shape their future.
Essential Question: How do decisions we make today change our lives tomorrow?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames

Present continuous

· I’m doing my homework this evening.
· I’m starting university in January.
· We´re planning to study in San José next year.
· My teacher is thinking of taking a sabbatical year after next year. 
· As for now, I am only focusing my attention on finishing my studies.

Vocabulary

Study Here or Abroad?
· Exchange program, academics, choose, decision making, goals.
	Function

· Describing experiences, events and opinions about studying locally or abroad.

Discourse Markers

Changing the topic 
· Anyway…, by the way, there´s something else I wanted to tell you…

Resuming a conversation 
· Anyway…, anyway, what I was saying?
· What were we talking about?
· To get back to what I was saying

Continuing
· Anyway….
So, as I was saying, Well…
	Psychosocial

· Thinking critically about my own future for setting my goals.


Sociocultural

· Showing interest and respect for other´s life and feelings with a non-judgmental attitude.

	Assessment Strategies & indicators of learning
(Diagnostic, formative, summative)
	Learner can 
	Didactic Sequence Mediation
	Time
Total: 
200 min
(5 lessons)

	





































































SI.1. interviews others if the questions have been prepared beforehand.

Indicators of Learning 

Prepares questions for an interview about studying in Costa Rica or abroad.


























Exchanges personal experiences, feelings, opinions, and reactions about studying in Costa Rica or abroad in an interview.
































SP.2. expresses and asks for others´ opinions and needs.
 


Indicators of Learning 

Plans the language, content and resources to express opinions about studying in Costa Rica or abroad. 


Makes sentences to express opinions about studying in Costa Rica or abroad.











Expresses ideas to give opinions about studying in Costa Rica or abroad. 

Asks for other’s opinions about studying in Costa Rica or abroad. 

SI.2. starts, sustains and closes a conversational exchange with a peer in the classroom when the topic is familiar.

Indicators of Learning 









Starts the simple face-to-face conversation with a greeting.

Keeps a face-to-face conversation going about studying in Costa Rica or abroad.


Continues with the conversation about studying in Costa Rica or abroad by checking understanding from the speaker's point of view or listener's point of view.

Asks for agreement and disagreement in given statements about studying in Costa Rica or abroad 

Answers questions about studying in Costa Rica. 



Closes the conversation about studying in Costa Rica or abroad.
	





































































SI.1. interview others if the questions have been prepared beforehand. Sometimes, can pose a further question without having to pause very long to formulate the question.


































































SP.2. express and ask for others´ opinions and needs on familiar subjects.




































SI.2. sustain a conversational exchange with a peer in the classroom when the topic is familiar, though there may be some difficulty in understanding and being understood from time to time.





	Pre-teaching
Routine: Checking attendance, checking in with Ls, T posts the Essential Question on the board, Can Do’s, and class agenda, etc. 

Participating: Warm up 
Teacher provides a list of verbs related to studying for learners to classify them into different categories.

	Word bank:
drop out / find out / give up / shape up/ take up/go over /apply/ hand in / sign up /submit / put off

	stop studying 
	

	study methods 
	

	exams 
	

	document
	





                          







Engaging: Activation of prior knowledge

The teacher divides the class into four groups; each group will fill the chart about with what they already know, what they want to know and at the end of the unit what they have learnt about study here or abroad.
[image: ]






Introducing
-Students watch a video about the present continuous. https://www.youtube.com/watch?v=Dl8g2pZ82ME
-Teacher reminds learners how and when to use the present continuous with some examples from the unit. Besides, teacher explains some grammar rules about the ING ending.

Present continuous
· I’m doing my homework this evening.
· I’m starting university in January.
· We´re planning to study in San José next year.
· My teacher is thinking of taking a sabbatical year after next year. 
· As for now, I am only focusing my attention on finishing my studies.



Planning

Task: A learner from Costa Rica wants to study abroad, he /she surfs the university site to get as much information as he/she can. However, he/she still has some questions.  He/she decided to ask some questions to a representative of the Academic Administration Department from the university about how to apply, housing, courses, visas, payment options, schedules, security, what to do in case of emergency, how to get the student ID, student lounge, health status, vaccinations, English courses and so forth. 



Learners write a list of questions related to how to apply, paperwork, housing, courses, visas, payment options, scholarships, schedules, security, what to do in case of emergency, how to get the student id, student lounge, health status, vaccinations, English courses and other services. They can use the following template to brainstorm additional information and write a set of questions.

[image: ]
Elaborating 

Before exchanging information, learners work in pairs and write answers for the questions they prepared before. 

Using

Once they have found the answers, T asks learners to work in pairs one is a representative of the Academic Administration Department from the university (A) and the other one is the student interested in studying abroad (B). Learners stand in two circles (A=Outside – B=inside). Students B change their position by walking one step to their right after finishing the conversation.






                                                                                          Student A

                                                                                          Student B









Planning 

After surfing the sites of different universities, learners prepare a set of ideas with specific resources (how to apply, paperwork, housing, courses, visas, payments, scholarships, schedules, security, what to do in case of emergency, how to get the student id, student lounge, health, vaccinations, English courses and other services, pictures, application forms, etc.) to express their opinions about different universities and what it takes to study abroad in an oral presentation. 


Organizing
Ls write sentences using appropriate linkers in which they specify aspects such as how to apply, paperwork, housing, courses, visas, payments, scholarships, schedules, security, what to do in case of emergency, how to get the student id, student lounge, health, vaccinations, English courses and other services. They also organize the resources they want to share with classmates. 

Rehearsing
Before expressing the information collected and prepared, learners practice with other learners the information they will share during a presentation. They help each other if any doubts about pronunciation or vocabulary.

Interacting
Learners share their information and express their personal opinion about studying abroad and what it takes.


After giving their own opinions, learners ask others their opinions about studying abroad. 

Planning
T asks learners to read the article Overcoming 21 Challenges of Studying Overseas https://www.azent.com/studying-overseas-challenges-advantages/.



Elaborating
Ls need to identify either challenges or advantages. Once L have identified both, they take notes about the ideas they identified before.


Interacting

Learners start greeting each other and start the conversation by using phrases such as: Can I talk to you for a minute? / Excuse please. Do you have a minute?

Once, they have greeted each other, one learner starts talking about the advantages of studying abroad. Then, he asks the other learner to talk about the disadvantages.


Then, the other student talks about the disadvantages. It is important to encourage each learner to use strategies or questions to make sure the listener is understanding his/her point. Learners can use the following expressions and questions to foster interaction : Sorry to interrupt you but…/ I have a question. ? Could I interrupt here?



In order to encourage more interaction between learners, they need to ask for agreement or disagreement after listening to each other’s ideas.


After finishing the previous activity, learners expand the conversation or change the topic by talking about studying in Costa Rica. They can ask and answer questions about the advantages or disadvantages of doing so.  

Finally, learners close their conversation by using polite forms such as: It’s been nice talking to you. Your ideas were very interesting. / See you later.  Love talking to you. / I’m sorry I have to go now. Let’s keep in touch.
	



















	Integrated Mini-Project
	Time

	Allow time for the Mini-Project each week. NOTE: All phases of the Integrated Mini-Project should be opportunities for Ls to practice English, not just those related to presentation. 
POSSIBLE MINI PROJECT FOR THIS UNIT

Topic for Mini Project: Planning My Future 

Teacher asks learners to work in pairs
Teacher asks Ls to plan the content  for a (3min) video related to their future plans. Ls explore different careers and professions they want to pursue, educational requirements, salary and job opportunities. 

	Adjust previous times listed above to allow 5 min each week. 

Group presentations can be week 5 or 6.

	Reflective Teaching

	What worked well
	What didn’t work well

	How to improve

	Enduring Understanding Reflection
How well did the learners progress in their understanding of the Enduring Understanding?






	Week Plan Self-Assessment

	
At the end of the week, T guides the learners to check their progress using the checklist below. 

	Learner Self-Assessment

	I can… 
	Yes
	In progress 
	No

	Prepares questions for an interview about studying in Costa Rica or abroad.
	
	
	

	Exchanges personal experiences, feelings, opinions and reactions about studying in Costa Rica or abroad in an interview.
	
	
	

	Plans the language, content and resources to express opinions about studying in Costa Rica or abroad. 
	
	
	

	Makes sentences to express opinions about studying in Costa Rica or abroad.
	
	
	

	Expresses ideas to give opinions about studying in Costa Rica or abroad. 
	
	
	

	Asks for other’s opinions about studying in Costa Rica or abroad. 
	
	
	

	Starts the simple face-to-face conversation with a greeting.
	
	
	

	Keeps a face-to-face conversation going about studying in Costa Rica or abroad by checking understanding from the speaker's point of view or listener's point of view
	
	
	

	Continues with the conversation about studying in Costa Rica or abroad by checking understanding from the speaker's point of view or listener's point of view.
	
	
	

	Asks for agreement and disagreement in given statements about studying in Costa Rica or abroad. 
	
	
	

	Answers questions about studying in Costa Rica or abroad. 
	
	
	

	Closes the conversation about studying in Costa Rica or abroad
	
	
	








MATERIAL
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Didactic Planning
Week # 4
	III Level
II Period

	Domain: Socio-Interpersonal- Academic
	Scenario: What comes next?
	Theme: Getting By or Getting Ahead?

	Enduring Understanding: Everyday people are faced with choices – some big, some small – and the way people react to those choices shape their future.
Essential Question: How do decisions we make today change our lives tomorrow?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	




	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frames

Going to
To talk about plans and intentions
· I’m going to have an interview next week.
· He is going to move to the U.S. for an exchange program.

If clause
· We won’t be able to get into the university if we don’t pass the bachillerato.
· If I graduate from high school, I will try to get a job soon.

Adjectives
· I am a critical and business-oriented person.
· I am math-oriented, so I’d like to study something related to that field.

Wh- questions
· What are your goals for the future?
· What do you plan to do after graduating from high school?
· Where would you like to study?
· Which profession should I choose?


Vocabulary

Getting by or Getting Ahead?
Short- and long- term goals, getting by/ getting ahead, disciplined, down-to-earth, hard-working, responsible, goal-oriented (business-; math-; music, etc.)
	Function

Stating obligation and necessity about getting by or getting ahead in the future.
Discourse Markers

Changing the topic 
· Anyway…, by the way, there´s something else I wanted to tell you…

Resuming a conversation 
· Anyway…, anyway, what I was saying?
· What were we talking about?
· To get back to what I was saying

Continuing
· Anyway….
So, as I was saying, Well…

	Psychosocial

· Managing own emotions and self-control when interacting with others.

Sociocultural

· Showing interest and respect for other´s life and feelings with a non-judgmental attitude.


  

	Assessment Strategies & indicators of learning
(Diagnostic, formative, summative)
	
Learner can 

	
Didactic Sequence Mediation

	Time
Total: 
200 min
(5 lessons)

	









 




























































































































SP.3. explains and justifies points of view, assumptions, and plans, briefly.

Indicators of Learning 



Plans the language, content and resources to explain points of view, justifying assumptions and plans, briefly about studying in Costa Rica or abroad in a well-organized presentation.

Makes sentences to explain points of view, justifying assumptions and plans, briefly about studying in Costa Rica or abroad with the appropriate linkers or connecting words in a well-organized presentation.






Expresses ideas to explain points of view, justifying assumptions and plans, briefly about studying in Costa Rica or abroad in a well-organized presentation.











W.2.writes a one-page report based on real events.

Indicators of Learning 















Prewrites ideas based on a real event for a one-page report about graduating from school, getting interviewed or choosing a career.























Drafts the report based on a real event for a one-page report about graduating from school, getting interviewed or choosing a career.



Revises the report based on a real event for a one-page report about graduating from school, getting interviewed or choosing a career.by checking subject-verb agreement, pronoun and article agreement, sentence sense, text structure, word order and punctuation and content.

















Edits the report before publishing.
	






































































































































SP.3. explain and justify points of view, assumptions, and future plans, briefly.





















































W.2. write a report on an important personal experience (e.g., graduating from school, getting interviewed, and choosing a career) and check written summaries and reports to look for mistakes (subject-verb agreement, pronoun and article agreement, capitalization, using commas, sentence sense, word order, text structure, concrete ideas).
	Pre-teaching
Routine: Checking attendance, checking in with Ls, T posts the Essential Question on the board, Can Do’s, and class agenda, etc. 

Participating: Warm up  Brown Bagging It (game)

Arrange students in a circle and give one person an empty bag. That person must look into the bag and think of an object that would fit inside it. He then asks the person to his right, “Why do you have a ________ in your bag?” That person then answers using be going to and his plan for the object. 
For example, an exchange might go like this. “Why do you have a kitten in your bag?”
“I am going to give it to a lonely classmate.” If a person cannot answer a question appropriately or cannot think of a use for the object, he is out of the game and must leave the circle. Continue going around the circle until only one person, the winner, remains.

Engaging: Activation of prior knowledge

Teacher shows a mind map before the class starts and she asks learners to provide ideas/vocabulary for each branch.  Students get into pairs/groups and the teacher distributes or sends a mind map for each pair/group. Learners complete it with the information required and then answer the following questions:  

Questions: 
1. What do you plan to do after graduating from high school?
1. What are your goals for the future?
1. Where would you like to study?
1. What profession should I choose? 

[image: ]
Several pictures allow students to have several discussions. If one picture has been distributed to each group, pictures can rotate after three minutes.


Introducing

1. T plays the following video to review the future tense with going to. 

https://www.youtube.com/watch?v=iHug-PjCOng


1. What qualities do you need to develop to be successful in your future major/ job?

T shows some qualities(adjectives) for learners to join with their definitions.   

[image: Adjectives for jobs - English ESL Worksheets for distance learning and  physical classrooms]
1. T explains if clauses Type 0 and 1 by using the following images. Then, T models two sentences in the context of the unit. 


For example: We will not be able to get into university if we don’t pass the admission test. 
          If I graduate from high school, I will try to get a job soon. 

After that, T asks learners to write 6 sentences using if clauses Type 0 and 1.
[image: ][image: ]
Spoken Production

Task: Antonio and Andrea have great plans for their future. They want to apply for a major that is not offered in our country. They start doing some research about different majors. They are excited; however, they have not considered some challenges they may face studying abroad yet. So, they decided to read different articles and prepare an oral presentation to explain the information found with to the rest of the class.  


Planning

L read the following article https://www.topuniversities.com/blog/top-5-challenges-studying-abroad and list key words, main ideas and find some pictures for the oral presentation.







Organizing

Learners go over the words, ideas and pictures to create an outline that will guide their oral presentation about the challenges to study abroad. Then, they start writing sentences including linking words, the appropriate connectors to explain the challenges and organizing their ideas and the material they prepared before. After that, learners make sure their presentation and resources are well-organized and have a logical sequence. 

Rehearsing

As soon as they finish organizing their ideas and material, learners start practicing what they will explain during the presentation. Teacher walks around and clarifies any questions, doubts or concerns students may have. He/she helps to correct or clarify any grammatical or pronunciation error. Once students have finished, they rehearse their presentation in front of two classmates who will listen and provide recommendations if necessary. 

Producing / Explaining 

Learners give an oral presentation to explain the challenges of studying abroad. After all learners have finished their presentations, T provides positive feedback to motivate them. He/she also lists some aspects regarding the presentation, grammar, vocabulary or any other aspects that can help to improve learners’ presentations.




Written Production 

Task: You have been invited to attend a virtual university admission interview, and you and your classmates are feeling nervous and wondering how to prepare. You surfed the web to find an online article to get informed about tips for university interview success because you decided to write a report to be shared with your classmates.  Read the online article entitled “How to prepare for a university admission interview” https://www.topuniversities.com/student-info/admissions-advice/how-prepare-university-admission-interview, and write a one- page report. Include a summary, background information, a body (main point) and a recommendation or conclusion.  





Pre-writing
Learners brainstorm ideas in an outline to write a report. They complete the following outline to organize their ideas. 


Report Outline

1. Summary
1. Background information
1. Main Point 
1. Main Point 
1. Main Point 
1. Conclusion 
























Drafting

Learners write their production that includes a summary, background information, a body (main point) and a recommendation or conclusion. 


Revising


Then, each learner checks his/her report by using the following editing checklist. After that learner shares his/her report with another classmate, and he/she checks it using the same checklist. 

	Editing Checklist
	My revision 
	My classmate’s revision 

	The report …
	Yes
	No
	Partially
	Yes
	No
	Partially

	is well- capitalized.
	
	
	
	
	
	

	‘s verbs match with the subject.
	
	
	
	
	
	

	has a summary
	
	
	
	
	
	

	Has background information
	
	
	
	
	
	

	has a main body of well -sequenced ideas
	
	
	
	
	
	

	has a recommendation or conclusion.
	
	
	
	
	
	

	is indented.
	
	
	
	
	
	

	has clear sentences.
	
	
	
	
	
	

	fulfills with the information asked in the task.
	
	
	
	
	
	

	has punctuation marks correctly used. 
	
	
	
	
	
	




Editing & Publishing

Considering their classmates’ feedback and his/her self-assessment, learners correct and modify their report. Teacher also monitors students and helps them in the editing process before publishing.

	


















	Integrated Mini-Project
	Time

	Allow time for the Mini-Project each week. NOTE: All phases of the Integrated Mini-Project should be opportunities for Ls to practice English, not just those related to presentation. 

3. Ls film the video.

	Adjust previous times listed above to allow 5 min each week. 

Group presentations can be week 5 or 6.

	Reflective Teaching

	What worked well
	What didn’t work well


	How to improve

	Enduring Understanding Reflection
How well did the learners progress in their understanding of the Enduring Understanding?








	Week Plan Self-Assessment

	At the end of the week, T guides the learners to check their progress using the checklist below. (Can be translated into Spanish if needed to ensure Ls’ understanding.)

	Learner Self-Assessment

	I can… 
	Yes
	In progress 
	No

	plan the language, content and resources to explain points of view, justifying assumptions and plans, briefly about studying in Costa Rica or abroad in a well-organized presentation.
	
	
	

	make sentences to explain points of view, justifying assumptions and plans, briefly about studying in Costa Rica or abroad with the appropriate linkers or connecting words in a well-organized presentation.
	
	
	

	express ideas to explain points of view, justifying assumptions and plans, briefly about studying in Costa Rica or abroad in a well-organized presentation.
	
	
	

	prewrite ideas based on a real event for a one-page report about graduating from school, getting interviewed or choosing a career.
	
	
	

	draft the report based on a real event for a one-page report about graduating from school, getting interviewed or choosing a career.
	
	
	

	revise the report based on a real event for a one-page report about graduating from school, getting interviewed or choosing a career.by checking subject-verb agreement, pronoun and article agreement, sentence sense, text structure, word order and punctuation and content.
	
	
	

	edit the report before publishing.
	
	
	










Materials
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Source: https://www.topuniversities.com/student-info/admissions-advice/how-prepare-university-admission-i












	Editing Checklist
	My revision 
	My classmate’s revision 

	The report …
	Yes
	No
	Partially
	Yes
	No
	Partially

	is well- capitalized.
	
	
	
	
	
	

	‘s verbs match with the subject.
	
	
	
	
	
	

	has a summary
	
	
	
	
	
	

	Has background information
	
	
	
	
	
	

	has a main body of well -sequenced ideas
	
	
	
	
	
	

	has a recommendation or conclusion.
	
	
	
	
	
	

	is indented.
	
	
	
	
	
	

	has clear sentences.
	
	
	
	
	
	

	fulfills with the information asked in the task.
	
	
	
	
	
	

	has punctuation marks correctly used. 
	
	
	
	
	
	






Weeks 5 and 6
Review and Integrated Mini-Project

	III Level
II Period

	Enduring Understanding: Everyday people are faced with choices – some big, some small – and the way people react to those choices shape their future.
Essential Question: How do decisions we make today change our lives tomorrow?

		General Competences


	Responsible Citizenship (  )

	Life Competences  (    )

	Competences for Employability  (   )

	


[bookmark: _GoBack]

	Learn to Know
	Learn to Do
	Learn to Be and Live in Community

	Grammar & Sentence Frame
· Did Ls use all sentence frames?

Vocabulary
· Did Ls say aloud and write all vocabulary?

Phonology
· Did Ls recognize, articulate and produce phonological sounds?
	Function
· Did Ls use all functions? 

Discourse Markers
· Did Ls practice connecting words: and, but, because?


	Psychosocial
· Did Ls show evidence of …
· Being aware and committed to protecting the environment
· Appreciating natural wonders

Sociocultural
· Did Ls practice idioms and quotes? 


	Assessment Strategies & indicators of learning
(Diagnostic, formative, summative)
	
Learner can 

	
Didactic Sequence Mediation

	Time
Total: 
120 min
(3 lessons)

	· Did Ls achieve all learning outcomes? 

	· Can Ls do all tasks? 

	Referencing notes from formative assessments throughout the weeks, repeat activities to strengthen Ls in weaker areas or select from Optional Activities that follow these plans. 
	All of week 5 or 6


	Options
	Integrated Mini-Project
	Time

	Possible projects: 

· Essay about future plans. 

· A multi-step research Career Research: “Planning my Future”- Gallery Walk (learners explore different careers and professions they want to pursue, complete with educational requirements, salary and job opportunities) 
· 
	By allowing time for the Mini-Project each week for participating, thinking, and acting out, learners should now have a chosen project and determined content and strategies. In the presentation week Ls focus on: 

Responding and sharing: Participating in individual and peer assessment of mini-project.

	Integrated Mini-project Self-Assessment 

	Participating to Negotiate
I participated by
· sharing my own ideas and interests with my family or classmates 
· respecting my family or classmates’ opinions,
· communicating respectfully
· making decisions

	A lot
5
	
4
	A little
3
	
2
	Not at all
1

	Thinking:
I planned by
· looking for information and resources,
· thinking of a design for my presentation 
· interacting with my classmates.
· making decisions

	A lot
5
	
4
	A little
3
	
2
	Not at all
1

	Acting out:
I acted out by 
· reviewing the information 
· improving my video
· correcting the information,
· rehearsing and working on pronunciation, intonation, fluency and other aspects,

	A lot
5
	
4
	A little
3
	
2
	Not at all
1

	Responding and Sharing:
I can demonstrate I was well prepared in delivering and sharing the information by
· responsibly delivering the project during the virtual / classroom exchange. 
· answering questions from the audience respectfully.
· self-assessing the final product. 

	A lot
5
	
4
	A little
3
	
2
	Not at all
1



Teachers monitor ….
· Did Ls use English during all aspects of Integrated Mini-Project?
· How did project presentations reflect understanding and/or mastery of Can Do statements?
· Did Ls put into practice the focus of Learn to Be and Live in Community?
· Did the Integrated Mini-Project provide answers to the Essential Question?
	All of week 5 or 6 of unit
















Learning to do


Learning to be and live in community


Learning to know









Socio-constructivism


The learner as a responsible member of a world community


Holism


Reality as a set of systems, a network of connections; everything is affected and interdependent.


Critical Pedagogy


Learners become producers of knowledge, not just consumers. 













Protecting your identity
Main idea 






Supporting detail





 


Supporting detail
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Factor Two: Analysis of Satisfaction Criteria


___________________________


___________________________


Factor One: Job Analysis









Factor Two: Analysis of Satisfaction Criteria


___________________________


___________________________


Factor One: Job Analysis









Factor Two: Analysis of Satisfaction Criteria


___________________________


___________________________


Factor One: Job Analysis









Socio- interpersonal
Chat with friends/ family


Socio- Transactional 
Getting things done/ service encounter


Academic
Working with others to figure out a problem and report on it


Professional 
Doing a lecture







Articulate the sound


Practice & Produce 


Recognize


the sound, word stress, sentence stress, intonation, rhythm or notes, often in comparison to something else.


Isolated


Repetitive


Embedded


What does it take to make the sound? (which “tools” are used to make the sound? Teeth, lips, tongue, air, no air, vibration, no vibration etc.)


Which syllables are stressed? What happens to the non-stressed syllables?


Which notes are involved?


How can I figure out the rhythm?





Produce the sound, stress, notes or rhythm


Slowly  produce??  the isolated sound, stress, notes or rhythm.


Repeat, slowly gaining speed.


Embedded in a longer utterance















Language activities


Integrated Mini- Project 


Pre-tasks (Mini tasks)


Tasks


Post-tasks/
Assessment
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Suggested Daily Water Intake

Weight Water

20 lbs 8 oz.

40 lbs 16 oz.
60 Ibs 24 oz.
80 lbs 32 oz.
100 Ibs 40 oz.
120 lbs 48 oz.
140 lbs 54 oz.
160 Ibs 64 oz.
180 Ibs 72 oz.
200 Ibs 80 oz.

220 Ibs 88 oz.

240 Ibs 96 oz.

260 lbs 104 oz.
280 Ibs 112 oz.
300 Ibs 120 oz.
320 Ibs 128 oz.
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Simple Ways to Reduce

Your Carbon Footprint

Yaur “carbon footprint” is a measure of the impact your activities have on the
amount of carbon dioxide (CO2 ) produced through the burning of fossil fuels
and is expressed as a weight of CO2 emissions produced in tonnes.

Here are a few su geshons that every individual can take to reduce
carbon emissions re! ofed to transport, food, use of energy in the home,
water use, and waste management.

Try one of the

following ways to get

to work or school: Travel by train
cycling, walking, when you can.
carpooling, public

transport.

Try to avoid short
car journeys because

fuel consumption and Explore
CO2 emissions are alternatives
disproportionately to flying.
hugﬂer when the

engine is cold.

Don idspeed — ﬁlrl:gpr:r:n "
speeding uses more
gasoline and emits that strengthen

public transport

more CO2.
systems.
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Reduce intake of
animal products.

Eat local and
seasonal produce.

Try not to
waste food.

Recycle
organic waste.
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Use a tumble dryer
only when absolutely
necessary. Dryin
clothes naturally is by g::r y-saving
(i ace light bulbs.
: your clothes wi
last longer and the
energy provided is free
and nonpolluting!

Turn down the cold.

Air conditioners are Suiiclh
real energy wasters. Em::?_y iiur®
Fans might be an ze ii::lces
alternative, f:rrs and

otherwise use air
conditioners sparingly
and look for the most
energy-efficient model.

electronics.

Turn off and/or
Reduce energy for unplug your
water heating. Use lights, TV,

cold water to wash computer, and
your clothes, to take a other .
shower, and to do the electronics and

dishes. appliances
Wieﬂ you are

not using them.
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Boil less water
and cover your
pots while
cooking.

Install new
toilets that
use less than
1.6 gallons
per flush.

bottled water.

Take a shower
instead of a bath.

‘ Avoid drinking

S
-

Turn off the tap.

Water plants early
or late in the day to
reduce evaporation.

Avoid using a hose
when possible such as
when cleaning floors
and outdoor areas.

Find and repair
leaks.
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Choose
Recycle as much products that
as possible. come with little
000 packaging.
Lobby for ..
. Rl g B
‘ in y¥)ur 9 °P intelligently.
& community. L)

. Stop household
euse your burning of
shopping bag. rubbisﬁ‘

Sources:
“REDUCING YOUR CARBON FOOTPRINT CAN BE GOOD FOR YOUR HEALTH
A List of Mitigating actionsl.” Kit2008_annex1_2, World Health Organization, 2008,
www.who.int/globalchange/publications/factsheets/ Kit2008_annexi 2.pdf
https:/ /www.energy.gov/articles/resolve-save-energy-year  ~ -
https:/ /briefbox.me/submissions/10-ways-to-reduce-your-carbon-footprint/
https:/ /www.texascoastalexchange.org/reducing-your-carbon-footprint.html
http://growplumbing.com/wp-contre /uploads/2014 /08 /watersaving.jpg
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Inicio

Herramientas Lesson-Plan-Aged-... cub_footprint lesso... X

w ® 8 EQ

@ 112 AN MO @ ws -

Name: Date:

Carbon Footprint Worksheet

Instructions: Answer the questions below, then fill i the corresponding values on the far right. Tally the
values to find your carbon footpriat. Only fill in one value for cach question, unless otherwise stated.

Ex. tumn off the lights when you leave a room?
2133 133
NG b26s
1. How do you get to school?
a walk a.0
b. bike .0
e car e 1115
d bus 4131
<. carpool <. 459
2. Do you cat mostly...
a. fast food a.4818
b, home cooked food b.629
3. Do you eat mostly...
a. vegetables/fruits a.153
b. meat b.644
e bread c.364

Do you fum off lights when you leave a room?

Buscar R

01/12/2019 09:48 p.m.

‘Activation of prior knowledge.
Using the same pictures from the warm uf
names o the different activities presented

[ Expd [t ow-

Introducing
Teacher writes down the following questior

Adobe Exgj| How would you define sustainability?

Convertir ar

Seleccionar

cub_footpr

Convertir a

Microsoft

What does it mean that something is sustz
‘Which of the practices previously presente
Teacher asks them to answer those quest
Teacher tells students that during this wee

Oral Comprehension

B

‘Word (".docy) 9

Idioma del documento:
Espafiol Cambiar

onvertir

Convierte y edita PDF
con Acrobat Pro DC

Iniciar versién de prueba gratuita
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Recycte

COMMUNITY . i
CLEANUP

Playa Hermosa

BEACH & STREET CLEANUP
Earth Day-April 220

Street cleanup at 6: 00 am
Meet at Hermosa Heights fountain

Beach cleanup at 7:00 am
Meet on the 24 beach entrance

Adults must accompany minorsunder 15.
Cleanup supplies, snacks, water, and coffee willbe provided.

Bring a hat or a cap, sunscreen and a reusable container for
water to minimize environmentalimpact.

Wear comfortable clothes and closed-toe shoes.

For more information visit our website:
https://www.tanktopsflipflops.com
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MARCH 28, 8:30 PM ' hi g
Earth Hour is an annual environmental campaign that brings attention to the effects of climate change by
asking people to switch of lights at homes and businesses for an hour at 8:30 pm (20:30), local time.
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0’ COMMUNITY REUSE & RECYCLING EVENT
S

If you love taking care of the environment, this is for you.

AL
D &iﬁ“ 5 Where?

Pococide Gudpiles, Limdén

a When?

February 28, from 8:00 a.m. to 3:00 p.m.

ACCEPTED NOT ACCEPTED
Electronic Waste Household/Garage items:  Automotive waste
Computers Appliances Broken furniture
Laptops Clothing Construction waste
Televisions Furniture Garbage

LCD/LED monitors Metal Hazardous waste
Fax machines Tires Car seats

Scanners Household batteries
Printers Others: Dehumidifiers
Circuit boards Documents for shredding Air conditioners

Cell phones Cardboard Medical waste
Calculators Plastic Non-recyclable or
Copy machines Glass non-reusable items
Answering machines Styrofoam

Connectors/Cables Staff reserves the right to refuse
CPU keyboards and mice items that are not listed, or items
Audio/video (AV) equipment that are contaminated or too large
Electronic or video game consoles Rlelilelilo[H

For more information: 2710-0939
https://www.facebook.com/municipalidaddepococi/
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"You cannot get through a
single day without having
an impact on the world
around you.

What you do makes a
difference, and you have
to decide what kind of
difference you want to
make."

~TFone Govdall
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Active voice Passive voice

Tells us what a person or thing does. 8 Tells us what is done to someone or
The subject performs the action something.
(verb) on the object. The subject is being acted upon.

Subject + verb + object Object + verb + subject

Example: Example:
* Anna painted the house. * The house was painted by Anna.

* The teacher always answers the * The students’ questions are
students’ questions. answered by the teacher.

* Ali posted the video online. * The video was posted online by Ali.
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Protecting your identity
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According to the article, a criminal could get
away with not paying a traffic fine by presenting a
stolen driver's licence to the police.

Most victims of identity theft never find out that
their information has been slolen:]

The arival of the Internet has increased the cases
of identity theft and fraud.

Phishing scams are limited to individual members
of the public.

All phishing scams are carried out by phone.| M
It's important to be extremely careful because
cyber-criminals are usualy very smart.
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GRAMMAR: Present Tenses: active and passive

1 Match the senence haves to make comect satements.

Then decidef each statement i active (4o passive P}

1 Thesedays, many  a different identities on different
sepeas s[4
2 Obersexwoitsdl b s chacoaty powie
paond o ([
3 Expetsareadvising ¢ hidng ther real dentlty
i 0 B |

4 Some pecple o dmﬂ’(ﬂ

5 Prvacy setingsre umuaw
beng
6 Somaties, so0a

bbb m.&[j

2 Choosa the comect form o the verb to compete

o santancos.

1 Novadays moreand s companes e berguse/
ar sing ideoads o boost et i ety

2 Thso o i mposte sty on mr
Webstes such a5 nevspepersts o TV chames.
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st 0.
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Protecting your identity

‘When someone steals another person’s private
Inlormation,such s thei date of i, pasport
orbanking dtais i called ieaiy oo I at
information is obtained and used by the thief for their
‘own financial benefit, it is called identity fraud.

There aro mauy types of dentty frud. A criminal
stopped for a traffic ffence may avoid goiag o courar
paying a foe by presoninga stolen diver'slcence o
the police Stolen forms of dentificaton can be used ina
number of ways, for exampe 0 order goods o t0 56t up
mobie pone contacts. And whil yber-rminalsofen
use st nformation o transfer ey from a vicin's
bank accout, the information may als be usedtotake
cutbank oans o cedit cards in tha person'sname, t s
not nusualforthevickm o remain unawar that thir
personal information has been stolen uatil they apply
foracredit card or alown themselves, In 2013 alost
£40 millon vias 08t 0 credi card dentity theft nthe UK.

dontity theftand fraud ae ot new problems but, with
o iso ofth ntemet, they e becoma signifcantly
more common. Inth ealy daysof theInteme, onine
sacurly was notas acvanced st s tday, and pegple
werelss nformed about Bow 10 roect thelt personel
Information online,

Diferent meehods ar used o trick pople o evealing
el banking information Some of these are quite
simple, while others are more sophisticated. Many
‘el have been deceived by webstes that are
dosigned 0ok exaely ke el bak's o Theseare
called phishing websites In Auqust 200, thre were
160 phishing websies amed at banks and bulding
societiesn the UK. By August 2012, that rumber had
rionm 1041758 slias. The tassetsof alkiehiarirns:

are often individual members of the pubtic, but entire
organizations oan b hit, 0.

12012, 0ne Brtish woman wasroboed of e fesavigs
{over £1,000000) when s el for a hishing cam.
Fortunataly the iinals - 0 this case, a gang o ounoen
‘people - wero et caught and amosted In 014, the hoel
tservations websc, Bookingcom, was ik b a mair
‘phishing sam which teced aout 10000 pecpi. The
company paid ful efunds o everycustomes who had
105t money, anc made mporantcanges o s technicsl
securyfeaturs.Pishing s alsoroquenty dono by eal
orove the e The sender,or callr, preends obe
roma genuine bark o company and parsuades the victm
‘otevea thefaccount information o password.

ety theft and fraud can be very steessul experinces.
Alwaystake  cautious approach whenevet anyone.
requests youspersonal information. While t could be said
that some vieims ofphishing and identiy fraud have

Dot been cantious encugh. i shoukd b nted tat mary
cjber rininals ae extremelycever and convincing.
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i, ) NOUN PHRASES

Definition: A noun phrase refers to words that work the same way as a noun. A noun phrase
features a noun, pronoun, and other modifiers.

COMPONENTS OF A NOUN PHRASE

I want for Christmas.

NOUN ARTICLE | ADJECTIVE |PREPUSITIONAL| DETERMINER

Anoun phrase must | Anarticle mustbe | An adjectiverefersto| ~ PHRASE

have a noun on which | part of a noun phrase | a word tha descries | i refers towords | A determiner

other modifiersare fsince tisusually | anounorpronoun. | tatbeginwitha | clarifies/describes a
connected. Anoun | connected 10 anoun. preposition buthas | noun. Examples
vefers to the name of | In modern English, an objectatthe end. | include;those, these,
aperson, thing,or [ artcles include 3, an, that,this.

place. and the. p—

e dostortookctne | Tue offic s akwanys gifs are
augs o e nospital. | dean. gorgeous. Seavkiful

FUNCTIONS OF NOUN PHRASES

Noun phrases can be; a subject, direct object, indirect objects, complement, and object of a
preposition.

+ A subject is a component of a clause or sentence that describes what the sentence/clause
is about.

+ Adirect object refers to a noun phrase, noun, or pronoun that s a recipient of a direct
action of a verb.

+ Anindirect object identifies the person to whom or for whom a verb action is done.

+ A compliment gives details about a noun. A compliment follows verbs like; am, wil, is,
were, was, are.

+ A prepositional object refers to a pronoun, noun, or noun phrase that precedes a
preposition in a sentence.

€ ESLCOM
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‘The use of intermal socil networks within your organization hasthe potentialto make a huge diference within
Jourrganizton. Theyprovide  way foremployes o nterc and deelop 35 well s ghelesdershipsght
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Here areafewspcic ways thtsodl ntworks can benet youand your employees:

5 Benefits of Social Networks at Work

Engage and Build Relationships
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Question: What do you already know about Steve Jobs?
®  Read the article below and then answer the questions.

Who was Steve Jobs?

Do you have an iPad, iPod, iPhone, a smartwatch or a
Mac computer? If you dori, you probably know
Someone who has one (or wants one)t Steve Jobs
made the company — Apple — that created these things
that are now such an important part of th lives of
millions of people.

He was bom on February 2 in San Francisco,
California. When he was a boy, he had a special
hobby: he liked to take apart televisions and put them

Pho Abaranon back together again. He was a very good student in

‘school and even skipped a grade. After he finished grade four, he went into grade-

and in 1972, when he was seventeen, he graduated from high school. He then began

dies in Reed College, in Portiand, Oregon, but dropped out after six month

Deciding to quit was not at all easy. It was dificut, but as Jobs later said, “l had no

idea what | wanted to do with my Ife." Two years later in 1974, he ravelled to India,

‘and while there he leamed about Buda!

After Steve Jobs retumed to the United States, he found a job as a video game
designer at a company called Atari, and two years after that, in 1976, when he was

onytueny-oneyears o, he created s own company
~ Aople Computer i i rend, teve Wozmiak ’
St Jobs atrgo maried in 1681 and i our

children. Unfortunately, doctors discovered that he.
had cancer in 2003 and in 2011 he died at the age
of only 56,
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1. The artce is bout the Apple Computer company.
(o) TRUE

(o) Fatse

) e dossre say.

2. When was Steve obs bom?

(1578

(5) 1955

13

3. He made s own televisions 25  boy because s familywas poor.
(o) RUE

(o) Fatse

) e dossre say.

2. In Paragraph 2, what does ‘then refer to?

(2 hobbie:

(5)computers

) teevisions

5. Why dide'tSteve Job study i grade five i school?

() He stucied very har,
6 He thought t was oo difct.
) He die'tknow wht to do wich is .

6. Steve Jobs never graduated from high school.
(o) TRUE

(o) Fatse

) e dossre say.

7. In Paragraph 2, what does ¢ mean?

) deciing toqui college

() raveling o ncia

) studying a collge.

8. When did Steve Jobs make Apple Computer company?
1578

(01572

(175

5. What was the name of Steve obs'wife?

()i

(o) sve

) edossre say.

10, When did Seve obs die?

(212003

(5) 1551

(2011
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1. MAY should be used when you are talking about aj 1. MIGHT refers to events that are hypothetical or
possible event or an event that could be factual. possible but very unlikely.

2. May is the verb in the present tense. 2. Might is the same verb but in the past tense.

3. Might have is best to use in the past tense.
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Iivingina new country.

o 1. Feeling like an outsider

Svmes Regardiess what country you are from, and what country you are
going to, s lmost certain that you'l end up feeling like an y Ll
‘utsider’ at least some ofthe time. You may ind yourself o
wondering why your espresso aways seems to cost more than the locas; or why everyone's
aughing, when you didt realze anyone had told a oke.

@ omo :
S NGRS Get the full resultst” %\

Inmost countries i’ unikely that youTl be delberately mad to feel uncomfortable o
unwanted, but it canstill be tiring atfirst, trying to get o gips with new cultural norms.

Don't

his discourage you. Virtually everyone | have ever met while studying abrosd has
beenvery encouraging and friendly, and while | may never become truly “one of he’
eventually this problem becomes smaller and smalir
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2. Overcoming the language barrier

This is probably the most obvious of the challenges of studying

abroad. Overcoming 2 language barrier may mesnyou'e

struggling to sarn a new langusge pretty much fromscratch,or it

could]ust be that you thought you were fluent, but find you're unable to understand the
stronglocal accent.

Evenfyou'e studyingna country where you speak the same language, there are other

hurdles to clear For example, slang phrases that are popular o hip wilssemstrange. For non
Americans (or non-Callfornians) the words “insane’, ‘balling’, “radical” and intense” have:

nothing in common. But for locals, allcan be used to mean“awesome”.

So the words that students use are going to be difficult to learn, but the language barrier °
problem also goes away pretty auickly,once you're immersed.

3. Getting used to currency

ors2pm,
15042021
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Save 3. Getting used to currency

0

differences
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Getting used to currency differences s also a challenging process.

For example, when | was in Costa Rica, | had to remember that 500 Costa Rican colones make
one US dollar. And in continental Europe, | have to remember that when something costs €11t
is actually US$1.40.

Make sure you work out a quick conversion system for yourself, so you can mentally figure out
prices when buying things, and get to know the *normal” price for staple items - ie. ask locals
how much they would expect to pay.

Like most of the challenges of studying sbroad, currency differences are one of those things
that doesn't really hurt if you are only visiting for a short time, but does have a big impact if
you're staying for a semester or more. Don't spend euros as if they were dollars!

4. Being far from your support network

Living abroad is awesome... when everything is going well. But when the heavens seem to
conspire against you, you can really feel on your own. Your usual ‘support network’ of family
and friends will be hundreds if not thousands of miles away. Even if you weren't previously
aware of how important they were, now is when you'll find out.

©0600

This challenge is likely to be felt most especially true for the first few months of studying
broad. But then, you will build up 3 new support network and after  year or so, everything
will be OK!

5. Coping with cultural
misunderstandings

unwritten rules (hopefully you have a concept of the written rules) of your host nation. Let's
get one thing straight: you will make mistakes, and many may be awkward. Don't be
embarrassed; learn from cultural misundertandings and don't make them again. Again, given
you will get to know know all these little unspoken agreements.

s 3 foreigner, you do not know the local culture and all those

or s

o ¢ OZem
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H 5. Coping with cultural
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s aforeigner, you do not know the local culture and allthase.

unvritten rules (hopefully you have 3 concept of the written rules) of your host nation. Let's
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get one thing straight: you will make mistakes, and many may be awkward. Don't be
embarrassed; learn from cultural misundertandings and don't make them again Agsin, ziven
ayear or so, you il et to know know all these ittle unspoken agreements

One example is the amount of pressure you should put into 3 handshake; this varies
significantly from country to country. In the US, afirm f not painful handshake is customary. A
personwith a non-bone-crushing handshake can be seen as wesk The same does not work in
many parts of Europe or Asia, where someane with a vice-like handshake may be perceived as

crude or overbearing.

An easy way to avoid many cultural misunderstandings s to observe what others do, and how
they doit.Ifin any doubt,just ask! You'lfind most people are happy to talk about their
customs, and will enjoy sharing their insider knowledge with you.

This might seem like an intimidating list, but don't worry! It sounds significantly harder than it
actually is. The phrase "having failed your way to success" comes to mind. 1 think all people
who have studied abroad can relate to that statement. From university applications, to finding

3 place tostay and identifying the social norms, we have allbeen unsuccessful in some f not

all of these respects.

But when you push through the challenges, everything will work out - and i nothing else, you
will have lots of stories to tel at parties about the time you were kicked of the train at 12:30
3t night because you had the wrong ticket . with no trains coming for four hours... eah, it
sucked.

Have you encountered any of these challenges of studying abroad? Share your experience
inthe comments below.

fated in pr

‘Want more content ke this Register for free site membership [ to get regular updates and
your own personal content feed.
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n Have you been invited to attend a university admission interview, and are now feeling
nervous and wondering how to prepare? Read our top 10 tips for university interview

35 shares success...

Consider the type of interview you can expect

University admissions interviews are generally either evaluative or informative. Evaluative
interviews can be expected in order to gain admission to particularly prestigious universities
such as Oxbridge. In this instance, your performance in the interview will be considered when
the university admissions officers decide whether to offer you a place. In an informative
interview, you have the opportunity to find out more about the university, while the university
also finds out more about you. In this case, the university admissions officers may be just as
keen to impress you, as you are to impress them, because they want you to choose their
institution. Of course, your university interview may include both evaluative and informative
elements.

©0600

Think about how you can stand out

University admissions interviewers are likely to be meeting a large number of candidates, so

you need to think about how you can stand out and leave a good impression. When
interviewers ask you to tell them about yourself (a question that is likely to come up, in some
form), try to respond with something memorable. This is your chance to convey your passion
for your chosen subject, your future ambitions, and the qualities you possess that will ensure
your academic success.
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Re-read your personal statement

The tutors interviewing are also likely to refer to things you've mentioned in your personal
statement or application essay, whether it's about  certain hobby or a claim about one of
your achievements. (This is one reason why it's very important to be honest!) Have another
Iook at what you wrote and consider any related questions that might come up in the
interview, such as questions about particular books you've referred to, or areas of academic
interest.

Re-read the course information

It's also a g0od idea to take a look back at the university’s prospectus or official website for
full information on how the course is structured, what the entry requirements are and what
optional modules are offered, amongst other guidance. This will help you show that you've
researched the course thoroughly, and could also help you form some useful questions to ask
the admissions officers - there is usually an opportunity to do this, even n a performative
interview. Make sure the questions you ask haven't already been covered in the published
course information.

Plan some answers to common university interview
questions

Aswell as ‘tell me about yourself; it's highly likely that you'll be asked why you want to study
this particular course at this particular university. If you're studying abroad, your interviewer
may also be interested in asking why you want to study in the particular country, and what
attracted you to studying abroad. You should show your interviewer that you're enthusiastic
about your subject and very keen on their university; be as specific as you can.

However, while some forward planning is recommended, try not to overdo it! Allow your
answers to flow naturally, rather than sounding too rehearsed. This is certainly easier said
than done, but try to relax during the interview and be yourself.

Know your subject
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plenty of time. You should aim to arrive around 10-15 minutes early.

Take a deep breath, and smile!

This is definitely easier said than done, but try not to worry too much. Remember that the
university interview is usually not considered on its own when it comes to accepting youas 3
student. And also remember that the admissions officers have clearly been impressed with
erview, so they're seriously considering offering you a place. Even

‘youso far to offer you ar
if you're feeling terrified on the inside, force yourself to smile - it will make you feel better,
and help to show your interviewers that you're excited about the opportunity.

Want more content like this Register for free site membership (£ to get regular updates and
‘your own personal content feed.

Related Categories:

Admissons IntenviewTige

Unidad 6 guia docente c

Trizen by

Sabrina Collier

‘The former Assistant Editor of TopUniversities.com, Sabrina wrote and edited articles to guide
students from around the world on 3 wide range of topics. She has 3 bachelor's degres in Engiish
Literature and Creative Writing from Aberystwyth University and grew up in Staffordshire, UK.
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However, while some forward planning is recommended, try not to overdo it! Allow your
answers to flow naturally, rather than sounding too rehearsed. This is certainly easier said
than done, but try to relax during the interview and be yourself.

Know your subject

You should be well-prepared to explain to your interviewer why you're interested in your
chosen subject, and outline your motivations for enrolling in your chosen course. In addition,
you can demonstrate your interest by reading up on the latest news, research and
developments in the field. You may be asked specifically about some of these issues, or you
may simply be able to draw on them as examples.

Practice with a friend

If this is your first proper interview or you're simply very nervous, it might help to it down
with a friend or family member and do a practice run of the most common university
interview questions. This should highlight any questions you need to go back to and think
sbout 3gain, or if you have 3 habit of saying ‘um’ too much!

Dress appropriately

Although university admission interviews are often fairly informal, it is much better to be
dressed up than dressed down! Wesr clothes you would wear for a formal job interview -
something smart and comfortable, and you'll make 3 g0od first impression.

Arrive early

If you're sttending an admissions interview in person (rther than via Skype, for example),
make sure you know exactly where you're going and how long it takes to get there, and allow
plenty of time. You should aim to arrive around 10-15 minutes early.

Take a deep breath, and smile!

This is definitely easier said than done, but try not to worry too much. Remember that the
university interview is usually not considered on its own when it comes to accepting you as 3

Unidad 6 guia docente d.. 020118
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Carbon Footprint

A carbon footprint is the amount of greenhouse gas emissions caused by an organisation, event,
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a small carbon footprint is better than having a large one, and a good goal is becoming what is

known as carbon neutral. That’s when the combination of all your activities releases the same

amount of CO2 as they absorb. When you are carbon neutral, your carbon footprint is zero.
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